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Abstract

THIS PAPER EXAMINES education commissions and commit-
tees established between 1925 and 2012 in order to dem-
onstrate their impact on the development of the Uganda
education system.Between 1925 and 1987 seven education
commissions and two education committees were formed.
The impact of each education commission and committee
has been critically examined with mixed results. However,
their impact as a whole has significantly influenced the de-

velopment of the Ugandan education system between 1925
and 2012.

This paper investigates several influential education com-
missions and committees including the 1925 Phelps Stokes
Commission (which influenced the British colonial administra-
tion to oversee educational developments in Uganda instead
of leaving the responsibility upto the various missionary soci-
eties), the 1940 Thomas Education Committee (which helped
establish the Board of Governors for post-primary educa-
tional institutions), the 1952 de Bunsen Education Committee
(which helped establish boarding schools in Buganda and
reduce the denominational aspect of education), the 1963
Castle Education Commission (which helped to create the
1963/64 Education Act, which removed religious bodies from
administering education in Uganda) and the 1987 Senteza
Kajubi Education Commission (which introduced Universal
Primary Education (UPE).

In contrast, this paper also elucidates several negative
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in charge rarely witnesseq
€

administration in the education syste
ch ithad established in 1922 3

le educationalwork in Uganda

In light of the rema
. aries, the Phelps Stokes Commission

y the missionaries:
.nary efforts: according to the Phelps Stoke

mission Report, Apart from the govern ment possessing only
ed Makerere College, the missionaries had estab-
all over the country with very little

' (Phelps Stokes,1925).

commission found that the

missionary curriculum was t00 academic and lacked the abil-
ity tO provide tangible skills to students. The commissioners
stated that the mis ' ducating the Ugandans
unrealistically only ite-collar jobs in govern-

ment offices and companies. The type of education which the
commissioners recommended Was called education for ad-
aptationto the environment’. This type of education taught
skills such as farming. However, the Ugandans did not prefer
this type Of education and viewed it as @ significant delay to
their overall development towards global trends.

The Phelps Stokes commissioners advised the colonial ad-
ministration in Uganda to oversee the education system of the
country and bé responsible for policies regarding educational
developments. The commission also advised that the colonial
administration devote adequate funds for the administration
of the education system and establishment of new schools in
the couthr.y. Th'e commission further advised that the colo-
nial administration not supplant the missionaries but to llow
Fhem to continue their existing role while the British : |
istration established a department of education anda o
a law governingthe educational affairs of the °°Untrypa::::

financial assistance
However, the Phelps Stokes
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closed down by 1940 for t wo overall reasons, Fi

both parents and students preferred academics.to'rSt’
cational education. In this regard, the son of Sir Ap:;lbc-)
Kaggwa stated, ' Canon H .M. Grace, headmaster of
King's College Budo, is teaching us how to drive bull
wagons instead of giving us real education’ (Ebifa
1932). Second, students who scored lower marks on,
the Primary Leaving Examination (PLE) were selected
for the central schools, while those who scored high
marks were selected for the academic middle schools.
This approach to the selection of students sent a mes-
sage to the society that vocational education was for
either the less gifted students or outright failures. This
point of view has continued to influence the attitude

of many people in Ugandan society.

this is truly unfortunate because vocation-
quires a high degree of initiative
it is meant for students who ex-
owever, the Ugandan education

system sends those with higher intelligence to academic insti-
tutions in which students only cram other people’s ideas and
throw them back to the examinerr’. According to late William
Senteza Kajubi, ‘A student who is able to remember when
John Speke visited the source of the Nile in 1862 is thought
to be more intelligent than @ student who is able to make a

chair’, (Senteza Kajubi, 2008).

In this regard,
al or technical education re
and inventiveness. In fact,
hibit higher intelligence. H

1937 de La Warr Cmmission

This commission is another educa
d. It was prompted

visited Uganda during the colonial perio
m
by Sir Philip Mitchell Wwho was the governor of Uganda fro

tion commissi
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Waln‘Ugandain 1935'%M”

s arr

1940, On e f,r makerere College, and he pg,
" 5t<'>| fell in 1oV W'tduce African assistants for hjg
Mitche to Pro

rere College had beg,
use the €0 e metime, Make | pr i
ials. At the sd ya Tanzania and East Africg
officials: Kenya,

m H 1 ™~ ,‘ ‘-l‘
ract students 1 ective governments. Conse

heir resP :
sponsored b)1| tge became a school of higher learning.
Colle
Makereré

entually employed as assistantg a_

eev . ; ol
dents who We;r the East African region (Macphersen
officials all (l)l\)// sir Philip Mitchell aspired that .

Eventually,

me a university for entire East af

College should .beco- tion, he persuaded the Colgpjg)
pursuance of this aspl(f)am mi;sion to East Africa in orgg
BRREGORES Se-nfj-a ; tablishing such a university.
i ossibility of esta
o ial Office in London sent the 1937 da | -
e, th.e %C:Ot::?ietermine the viability of such g .,f_g-;’
ComJ;z: arrival in Uganda, the de La War'r Co.m;
phasised the vocational aspect of educatnoT\ m
recommended by the Phelps Stokes Commlssrv"
the Department of Education had already taken
ate a balance between academic education
education. Therefore, the commission k
than merely teaching vocational skills, teag
emphasise creativity (de La Warr Commission Rep
This recommendation in: this regard wasa sg (
shell and an utter disappointment to Sir ;
this case, the commission examined the possibl
Makerere College into g university and jud
College had no sych potential because the.

OWners near the college had refused to sell
development of the College. Consequently.

"éCommended that the un.iversity should
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higher education in British colonies, use Makere

college to S€rve entire East Africa and make arrangemen::
as to how the college would be under the auspices of the
University of London and its academic programmes. This re-
sulted in Makerere College offering academic programmes of
the University of London from 1949. However, this arrange-
ment ceased in1963 when three independent governments of
East Africa formed the University of East Africa as a symbol of
independence. This university consisted of three constituent
university colleges: Makerere University College, University
College of Nairobi and University College of Dar-es-salaam
The students within EastAfrica were free to attend any univer-

sity college of their preference.

hl\‘mmo

1951 Binns Study Group
After World War I, owing to pressures brought about by

the Atlantic Charter, the United States and Soviet Union as
well as the United Nations Organization (UNO), all European
powers which had colonies in AFrica were being urged to of-
fer independence t0 their colonies because imperialism was
viewed as one of the primary causes of wars. In addition,
World War I secerely weakened the European POWErS eco-
nomically, and as a result, they would rather concentrate on
rebuilding their economies than supporting African colonies.

However, Britains concern was that if she left her colo-
nies, then there would be a critical massof qualified men and
women to carry forward the work started in those colonies.
In this regard, the Colonial Office in London established two
education commissions:theJeffreys Commission for the British
West Africa and the Binns Study Group for British East Africa
and British Central Africa The mission of these education com-
missions was to examine the state of the education system in
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pepartment of Education responsible for advisi

’ s holistically and offering financial ai:dvlsmg pri-
ng ones (BiNNS Study Group Report, 1951). Sinc(:0 promis-
ivate <chool movement grew substantially, and to;hen, the
schools are accepted educational institutions in the LZ;E;::

in the
te SChOO

t:ducation system.

105 de Bunsen Education Committee
in 1952, after the departure of the Binns Study Group

Sir AnQre Coher.1 (the.Governor of Uganda) appointed an
Education Committee in which its mission was to guide
the government as to how the recommendations of the
ginns Study Group would be implemented. The Education
committee WasS chaired by Sir Bernard de Bunsen, the
principal of Makerere University College. The impact of the
de Bunsen Education Committee can be seen through some
of the following developments. The Committee did notim-
plement the recommendation of the Binns Study Group of
establishing comprehensive secondary schools to reverse the
reluctance of the students to study practical courses. Instead,
it established a system of semi-technical/vocational schools
torun side-by-side with academic secondary schools. These
schools were known under various named such as Rural Trade
Schools, Farm Schools and Homeé Craft Centres. However,
these schools faced the same fate as the central schools of the
1930s because the society also viewed them as schools for
the failures. By the 1960, the enrolments into such schools

began to decrease.

Around the time
1962, one of the most desi
in the Ugandan society was
the 1963 Castle Education Com

of the count pendence in

rable personal characteristiw
confidence: Consequently,
i uansformw the

ry's indeé



ational schools into pure.|y Acadi

n the basis of the following ¢ :
popes Oation on the backs of failures Who p
tf: sno by our education system? ( i

semi- technical/voc
secondary
‘Shall we build
been made to fe

- 63). | ]
: Ugan: Z;);:ive note, the de Bunsen Education Comp.
n

ishment of non- denominas:.
recommended the ezt:rblize versight. ofthe. gl
secondary schools :nOIS 1ad already SR
Such secondéry sC Oto orovide educational oppo :
N i ordfér The recommendation for thege
to those in the region.
ondary schools to be under the government was Inten
to reduce the missionary "hold" on the Ugandan edyga
system. This resulted in the establlshment' of schools
the Ntare School in Mbarara, the Kigezi College
in Kabale, the Kabalega Secondary School in
Mvara Secondary School in Arua, the Sir Samuel ¢
Secondary School in Gulu, the Lango College in Lira
Teso College Aloet in Soroti. These schools quickly g
prominence and were on par with such secondary s
as King's College in Budo, St Mary's College in Kisubi
Mwiri College. g
However, the de Bunsen Education Committee fa
barrassment, especially because there was a terrible sf
of qualified men and women in the various departr
the newly independenr government. Therefore, th
mendation of the de Bunsen Education Com 14"'5‘,
between 1953 and 1960, | secondary schools ir
would be producing 500 O-level candidat ¥
One of the obvious causes of such a short: )
men and women during after the country’s inde penc
that Britain originally believed that the trans '
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1bl interview 2011). Since the
lish its feCOmmendatiOna thefe
t of education in Uganda

gentezd Kajt
on did not pub
the developmen

(087 National [ ducation Policy Review Commission
NRM government assumed powerin 1986, t
Review Commission

tion policy
inted William genteza Kajubi as the chair.
he Vice chancello of Makerere University,

shed its report in 1989, which the
sed as a basis for its 1992 Government White
which is now referred to as the
tion Commission, has been the lon-
in the Ugandan education sys-
endations of the Senteza Kajubi
ccepted by the Ugandan gov-
ernment through its Government White Paper of 1992. As of
2012, many recommendations made by the Senteza Kajubi

Education Commission have been implemented.
Let us now look at the implemented recommendations of
the Senteza Kajubi Education Commission and assess their
t of education in Uganda on the ba-

ifnpact on the developmen
sis of five of the aims orginally stipulated by the commission.

gekandi- Wwilliam
above commissi
was no impact on

When the
created the National Educa
in 1987 and appo

person, who was t

The commission publi

i Educa

Education Commission were a

« Aim No. 1: To enable individuals to acquire function-
al literacy, numeracy and communication skills in one
Ugandan language and English

' Irnpact of Aim No.1: Through the Thematic Curriculum '
(i.e. from pages 1 to 3), children are taught their moth-
er language plus English as the second language Thl
epproach to teaching enables a student to gain m
tional literacy. Children gain fluency in English Mﬂ# |
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This book examines educatior s and committees
established between 1925 and

impact on the development of ’ tion system.
Between 1925 and 1987, seven ed missions and two |
education committees were formed. However, their impact as a
whole has been significantly looked at in this book.
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