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[bookmark: _TOC_250066][bookmark: _Toc22726881]ABSTRACT
This study examined the relationship between school environment, psychological environment, home environment and academic performance of the pupils. Descriptive survey design was used. Specific objectives were to; examine the relationship between school environment and pupils academic performance, investigate the relationship between the psychological environment of the pupil and performance and examine the relationship between home environment and pupil’s academic performance. The target populations were pupils, and teachers from government aided schools and private primary schools in Butiiti coordinating centre Kyenjojo District. Stratified random sampling was used in selecting the population sample. Instruments for data collection were questionnaires for teachers and pupils. Data was collected in selected schools in the district using the questionnaire designed. The data was then processed using Statistical Package for Social Sciences (SPSS). Piloting of the instruments was done at the center school Butiiti Girls primary School. The results were intended to guide stakeholders in improving the learning environment. 
Results indicated that a strong positive and significant relationship (r = .698**; p<.01) exists between school environment and pupils’ academic performance, implying that if the stakeholders make use of the facilities which exist at school, 69.8% improvement will be realized in academic performance of pupils in Butiiti coordinating center, Kyenjojo District. Further, results also indicate that a strong positive and significant relationship (r = .577**; p<.01) exists between psychological environment and pupils’ academic performance in Butiiti coordinating centre, Kyenjojo. This means that 57.7% of the improvement in pupils’ academic performance is brought about by stability of psychological environment to favour pupils’ academic performance. Further still, a positive and statistically significant relationship (r = .682**; p<.01) between home environment and pupils’ academic performance. This means that 68.2% changes in pupil’ academic performance results from the favourability of home environment factors. In other words, all the null hypotheses stated in 1.5.1 were rejected.
Conclusively, school environment is a strong predictor of academic performance of pupils in Butiiti Coordinating center and it is advisable that stakeholders make the school environment more attractive and learner friendly so that teachers play their role when pupils are also inclined towards their own part in a favorable environment.
The psychological environment which mostly relates to behaviours of pupils and how they perceive certain aspects of life also promotes a positive thinking which results into improved academic performance, and so is the home environment, which prepares learners in terms of making them have a stable mind and equipment required for them to study hard. 
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[bookmark: _Toc22726882][bookmark: _TOC_250065]CHAPTER ONE: INTRODUCTION
[bookmark: _Toc22726883]1.1 Background to the Study
The world over, improvement in academic performance has been a key issue attracting a series of stakeholders. Improved academic performance, which any educational stakeholder would love to see is the extent to which a learner, teacher or institution has achieved their short or long-term educational goals (Ward, Howard, & Stoker, 2015). In countries such as Uganda, academic performance is commonly measured through examinations held at the end of every school term and at the end of seven years of primary school or continuous assessments through tests, and exercises given after every lesson and since there is no general agreement on how it is best evaluated, countries make assessments differently (Salmah, Azizah, & Shaifol, 2016). The famous correlates of improved academic performance are: reading speed, phonetics, reading comprehension, and listening comprehension, individually administered by an examiner and assessed through ranges, percentiles, age equivalents and grade equivalents (Hertler, 2016).
Globally, the problem of poor academic performance is reported to be increasing in the United States, and some European countries. The latest PISA results from 2012 show that 22.1 % of European students had low achievement in mathematics, 17.8 % in reading, and 16.6 % in science (European Commission, 2013). The common attributes for global poor academic performance are; out of school factors, i.e. peer group influence, learners’ socio-economic background, educational level of parents and language barrier (Teodora & Vansteenkiste, 2016). 
In the United States of America, African American Children as a whole are reported to be academic under- achievers due to: self-sabotage, family influences, low socioeconomic status, failing schools, cultural gaps, crime and drug abuse, lack of African American teachers, lack of parental involvement, resistance in middle-class school norms, low teacher expectations, low effort syndrome, anti- intellectualism, lack of priorities, tag line and social services (Lynch, 2008). 
The causes of decline in academic performance in African countries are diverse but most commonly range from financial constraints especially in private schools, school environment factors, home environment factors, peer factors, parents support, (Adeyemi, Moradeyo, & Semiu, 2014).
In South Africa, poor academic performance is usually a result of factors, such as: Reliance on second language for learning and reading, and totally ignoring Language 1 in the education process, marginalization, which explains why some learners receive educational materials at the expense of the unflavored groups, failure to believe in one’s self ability to achieve high grades, and a high level of discrimination based on races (Basque & Dare, 2018; Amiena, Wynand, & Ravinder, 2014).
In North Africa, boys’ performance has been a major concern within academic circles whereby government bodies highlight persistent academic achievement gap between boys and girls, in a trend that attainment for boys continues to lower as they move along the key stages of education (Mirza & Millett, 2015).A Belgian study suggests that (some) boys’ poor performance is associated with negative attitudes towards teachers, lack of feeling of well-being while in school, and poor attitude towards schoolwork. However, at lower academic levels, boys who are least attentive in the classroom, least interested in learning tasks and least motivated towards learning tasks achieve higher than expected (Van de Gaer et al., 2006).
In East Africa, the rate of declining academic performance too is not tolerable. A high level of declining performance is registered in Uganda, Kenya, and Tanzania, with learners attaining very low grades year after year with hardly any hope of significant improvements (Ahmed, 2015).. Studies which have tried to harmonize this kind of situation (Afolabi, 2015; Amiena, Wynand, & Ravinder, 2014; Clerks, 2013) have always ended up as terrible disappointments to readers due to unchanging situations thus continuing to call for new investigations into what exactly explains the persistent declining performance in primary schools. Uganda operates an education system which is structured into seven years of primary school and pupils are supposed to graduate with the Primary Leaving Examination Certificate (Education Act 2008). 
Excellence in PLE is determined by the achievement levels pupils subscribe to, in their preliminary classes most especially right from primary four, the transitional class to primary seven. The body responsible for making assessment of pupils’ academic grades in Uganda is the Uganda National Examinations Board (UNEB). This body uses a grading scale of 1,for division one, 2, for division two, 3, for division three, 4 for division four, U for ungraded results, and X for missed papers of registered candidates. Divisions 1and2 indicate candidates who perform above average, while division 3 is performance at average and division 4 is below average, and all marks below division 4 are labeled ungraded (U).
Though Uganda has done remarkably well on education access-related targets since the introduction of Universal Primary Education (UPE) in 1997, educational outcomes remain largely below average in most of the rural districts especially at PLE.
Action Aid(2013) conducted a survey on performance levels of pupils in UPE schools in Malera Sub County, Bukedea, plus some parts of central, western and Souther Uganda indicated that P.L.E performance levels for2013, 2012, and 2011inprimary schools were extremely below average in that out of 612 registered candidates, only 1boy passed in division one, 36boys and 19 girls in division two in 2011, none passed in division one in 2012, and only 14 boys and 18 girls in division two in 2013. 
Quoting the statement made at the release of the PLE 2014;
“Teachers in UPE schools need to undergo more refresher courses in order for the pupils to compete favorably with their counterparts in the privately owned ones”

 The call followed 2014 PLE results which indicated that private schools continued to outshine the government aided primary schools in terms of academic achievement. Patrick Kaboyo an educationist noticed that, the standard of many teachers in UPE schools cannot guarantee quality education and that more efforts were required to prepare teachers and enrich them with approaches which can best enhance academic achievement for improved performance in primary schools.
[bookmark: _TOC_250064][bookmark: _Toc22726884]1.2 Statement of the Problem
[bookmark: _TOC_250063]The study is hinged upon following problematic issues: Firstly the physical environment pause serious challenge to learners. This includes extreme weather conditions that alternate between prolonged dry spells and rainy season that adversely affect learning (Fraser, B. J 1998). The physical challenge is made worse because of lack of adequate facilities given that many of these physical facilities are dilapidated. The poor school environment is worsened by poor family setup that fails to provide children with a strong and positive support base. The endemic poverty in the region leaves children vulnerable and psychologically traumatized (Hall, R 1982).
According to Uganda National Examination board results in Primary Leaving Examination 2016 Butiiti CC Schools did not appear among the top most schools in Kyenjojo district neither did it produce the top candidate  despite having Kyenjojo  district in the 15th position  out of 133 districts and municipalities in Uganda compared to 2015 as  emerged so this necessitated the need to investigate to ascertain the impact of learning environment on pupil academic performance (Namara, 2017). This poor performance may be attributed to unfriendly learning environment. It’s in this context that this study investigated the effects of learning environment of pupil’s performance in Butiiti CC Schools Kyenjojo district 
[bookmark: _Toc22726885]1.3 Purpose of the Study
The study investigated about how learning environment influences pupils’ academic performance in Uganda Primary leaving Examination PLE) in Butiiti CC schools Kyenjojo district.
[bookmark: _TOC_250062][bookmark: _Toc22726886]1.4 Objectives of theStudy
To investigate the relationship between learning environment and pupils academic performance The study sought to fulfill the following objectives;
1) To examine the relationship between school environment and pupils academic performance.
2) To investigate the relationship between the psychological environment of the pupil and performance.
3) To examine the relationship between home environment and pupil’s academic performance.
[bookmark: _TOC_250061][bookmark: _Toc22726887]1.5 Research Questions
1) Is there any relationship between school environment and the pupil academic performance?
2) Is there any relationship between pupil’s performance and their psychological environment?
3) Does the home environment have any relationship with pupil’s academic performance
[bookmark: _TOC_250060][bookmark: _Toc22726888]1.5.1 Research Hypotheses
Ho1. There is no statistically significant relationship between school environment and the pupils’ academic performance.
Ho2. There is no statistically significant relationship between psychological environment and the pupils’ academic performance.
Ho3. There is no statistically significant relationship between home environment and the pupils’ academic performance.
[bookmark: _Toc22726889]1.6 Conceptual Framework
 It is postulated that factors that affect performance are both external, internal and personality traits. These are reflected on performance of the pupil both at the local and 
[bookmark: _Toc18521174]national examinations context.Moderating variables
School environment
School policies
Independent variables
School Environment Indicators
Desks conditions of the classrooms
Psychological environment indicators
Low marks
Lack of concentration
Absent mindedness in class
Home environment indicators
Poverty
Unstable homes




                                    

Dependent variables
PLE academic performance
Law marks/scores




Intervening variables
Availability of toilets
Good playing fields


Figure 1 Conceptual Framework
The figure above shows that all the above environmental factors are interrelated and they all influence pupils academic performance in the national examinations. For example, the external environment influenced school environment and vice versa hence the pupils’ academic performance is influenced positively or negatively. Similarly, personal characteristics could also influence or be influenced by the external environment or school environment hence influencing the pupils’ academic performance positively or negatively. Ultimately, the national examinations will be influenced positively or negatively, depending on these factors
[bookmark: _Toc22726890]1.7 Significance of the Study
The results of the study may add to the existing body of knowledge on the factors that      contribute to poor performance of pupils in local and national examinations. More specifically the study may assist the government with policy recommendations that may be applied to improve learning environment in many government aided primary schools of Butiiti CC Schools in Kyenjojo district.
This may be through provision of resources and facilities which make the learning environment favorable hence make the schools child friendly.
The result may also help in unearthing the psychological or home factors that hinder or facilitate learning and make appropriate policy interventions.
The study may also propose solutions to the psychological and home factors that hinder learning hence seeking to improve performance, attitude and the social concern of the stakeholders like parents and teachers.
[bookmark: _Toc18521175][bookmark: _Toc22726891]1.7 Delimitations of the Study
The study was confined to26 government aided and 13 private primary schools in Butiiti CC Kyenjojo district because in many of these schools the learning environment is not academic friendly. This is because many classes are not secured and children suffer from strong winds, dust and cold. The unfriendly learning environment in these schools prompted the researcher to do this research.
[bookmark: _Toc18521176][bookmark: _Toc22726892]1.8 Limitations of the Study
The study was limited to one district in the county. All the other districts should have been studied but due to constrain in time and money it was not possible. This being one of the districts with many schools it’s expected to be a good sample of the study. Transport from one school to another was also a limitation due to poor infrastructure. The weather conditions may be a problem among many others. To overcome these challenges the researcher used motorbikes to hasten the process.
[bookmark: _Toc18521177][bookmark: _Toc22726893]1.9 Assumptions of the Study
All respondents would be cooperate and give responses truthfully as asked. It’s also assumed that all respondents were honest and gave their responses without being coerced to. It’s also assumed that all respondents were literate and would be able to give their responses independently. The respondents would answer the questionnaire in time. The data collection time would be sufficient and the weather conditions would not interfere with data collection.
1.10 [bookmark: _Toc18521178][bookmark: _Toc22726894] Definition of Operational Terms
The meaning of the following terms in the context of my study:
Learning: this is acquiring new or modifying existing knowledge behaviors skills values or preferences and may involve synthesing different types of information.

Learning environment: it’s the social, physical, psychological and pedagogical context in which learning oCCurs and which affects pupil’s achievement and attitude.
School: this is an institution designed for the teaching of pupils (pupils) under the direction of teachers
School environment: a school physical environment includes the school buildings and the surrounding.
Academic achievement: its knowledge attained or skills developed in school subject by test scores.
[bookmark: _Toc18521179][bookmark: _Toc22726895]1.11 Organization of the study
In chapter one the following were covered: background of the study, statement of the problem, purpose of the study, objectives, research questions, significance, limitations, delimitation and definition of significant terms used in the study. Chapter two, looks at what learning environment is and how environment affects the pupil’s performance. The chapter explores the different variables that constitute to a learning environment that is the psychological, social and economic as well as home environment.
In chapter three the following are included under research methodology: research design, target population, sample and sampling design, research instruments, instrument reliability, instrument validity, data collection procedure, data analysis techniques and operationalization of variables. Chapter four presents data analysis and interpretation while chapter five presents summary of findings, conclusions and recommendations.
[bookmark: _TOC_250059][bookmark: _Toc22726896]1.6 Significance of the Study
The results of the study may add to the existing body of knowledge on the factors that contribute to poor performance of pupils in local and national examinations. More specifically the study may assist the government with policy recommendations that may be applied to improve learning environment in many government aided primary schools of Butiiti cc schools in Kyenjojo district.
This may be through provision of resources and facilities which make the learning environment favorable hence make the schools child friendly.
The result may also help in unearthing the psychological or home factors that hinder or facilitate learning and make appropriate policy interventions.
The study may also propose solutions to the psychological and home factors that hinder learning hence seeking to improve performance, attitude and the social concern of the stakeholders like parents and teachers.
[bookmark: _TOC_250058][bookmark: _Toc22726897]1.7 Delimitations of the Study
The study was confined to26 government aided and 13private primary schools in Butiiti CC Kyenjojo district because in many of these schools the learning environment is not academic friendly. This is because many classes are not secured and children suffer from strong winds, dust and cold. The unfriendly learning environment in these schools prompted the researcher to do this research.
[bookmark: _TOC_250057][bookmark: _Toc22726898]1.8 Limitations of the Study
The study was limited to one district in the county. All the other districts should have been studied but due to constrain in time and money it was not possible. This being one of the districts with many schools it’s expected to be a good sample of the study. Transport from one school to another was also a limitation due to poor infrastructure. The weather conditions may be a problem among many others. To overcome these challenges the researcher used motorbikes to hasten the process.
[bookmark: _TOC_250056][bookmark: _Toc22726899]1.9 Assumptions of the Study
All respondents would be cooperate and give responses truthfully as asked. It’s also assumed that all respondents were honest and gave their responses without being coerced to. It’s also assumed that all respondents were literate and would be able to give their responses independently. The respondents would answer the questionnaire in time. The data collection time would be sufficient and the weather conditions would not interfere with data collection.
[bookmark: _TOC_250055][bookmark: _Toc22726900]1.10 Definition of Operational Terms
The meaning of the following terms in the context of my study:
Learning: this is acquiring new or modifying existing knowledge behaviors skills values or preferences and may involve synthesizing different types of information.
Learning environment: it’s the social, physical, psychological and pedagogical context in which learning occurs and which affects pupil’s achievement and attitude.
School: this is an institution designed for the teaching of pupils (pupils) under the direction of teachers
School environment: a school physical environment includes the school buildings and the surrounding.
Academic achievement: its knowledge attained or skills developed in school subject by test scores.
[bookmark: _TOC_250054][bookmark: _Toc22726901]Organization of the study
In chapter one the following were covered: background of the study, statement of the problem, purpose of the study, objectives, research questions, significance, limitations, delimitation and definition of significant terms used in the study. Chapter two, looks at what learning environment is and how environment affects the pupil’s performance. The chapter explores the different variables that constitute to a learning environment that is the psychological, social and economic as well as home environment.
In chapter three the following are included under research methodology: research design, target population, sample and sampling design, research instruments, instrument reliability, instrument validity, data collection procedure, data analysis techniques and operationalization of variables. Chapter four presents data analysis and interpretation while chapter five presents summary of findings, conclusions and recommendations.
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[bookmark: _Toc22726902]CHAPTER TWO LITERATURE REVIEW
[bookmark: _TOC_250053][bookmark: _Toc22726903]2.0 Introduction
This chapter looks at what learning environment is and how environment affects the pupil’s performance. The chapter explores the different variables that constitute to a learning environment that is the psychological, social and economic as well as home environment.
[bookmark: _TOC_250052][bookmark: _Toc18521181][bookmark: _Toc22726904]2.0 Introduction
This chapter looks at what learning environment is and how environment affects the pupil’s performance. The chapter explores the different variables that constitute to a learning environment that is the psychological, social and economic as well as home environment.
[bookmark: _Toc18521182][bookmark: _Toc22726905]2.1 Theories on Learning
There are theories that talk about learning and what others have said about how environment affects pupil’s academic performance. These theories include: the motivation theory, the hierarchy of needs theory and the social learning theory as discussed below.
[bookmark: _TOC_250051]2.1.1 Motivation Theory
Motivation is the force that initiates, guides and maintains goal-oriented behaviors. The forces that lie beneath motivation can be biological, social, emotional or cognitive in nature. There are several aspects of motivation theory such as instinct theory of motivation in which people are motivated to behave in certain ways because they are evolutionarily programmed to do so. An example of this is the seasonal migration of animals; a behavior pattern that is inborn. There is also the incentive theory of motivation that suggests that people are motivated to do things because of external rewards such as monetary rewards. The drive theory of motivation also states that people are motivated to take certain actions in order to reduce the internal tension that is caused by unmet needs. This theory is useful in explaining behaviors that have a strong biological component, such as hunger or thirst. The problem with the drive theory of motivation is that these behaviors are not always motivated purely by physiological needs. For example, people often eat even when they are not really hungry. The humanistic theory of motivation is based on the idea that people also have strong cognitive reasons to perform various actions (Winslow, 2012). The current study will apply humanistic and incentive aspects to determine the extent to which the two variables have a significant impact of pupils’ academic performance
[bookmark: _TOC_250050]2.1.2 Hierarchy of Needs Theory
The motivation theory integrates well with Abraham Maslow’s of the hierarchy of needs. Abraham Maslow's hierarchy of needs presents different motivations at different levels. First, people are motivated to fulfill basic biological needs for food and shelter, as well as those of safety, love and esteem. Once the lower level needs have been met, the primary motivator becomes the need for self-actualization, or the desire to fulfill one's individual potential.

[image: hierarchy of needs]

[bookmark: _Toc18521334]Figure 2. 1: Illustration of Maslow's structure of Needs Hierarchy
The hierarchy of needs theory posts that the needs at the bottom are the most urgent and need to be satisfied before attention can be paid to the others. The following table shows Maslow's hierarchy of need categories:
According to Maslow, lower needs such as physiological need take priority. They must be fulfilled before the others are activated. It is pointless to worry about education if one is dying of starvation, or if life is threatened. There are some basic things that take precedence over all else. In the context of Kyenjojo district it appears that physiological needs of pupils are unmet and this has a negative impact on their academic performance because of their pre occupation with basic needs such as shelter and food (Adeyemi, Moradeyo, & Semiu, 2014).

[bookmark: _Toc22726906]2.2 Literature Review
The literature review is all about the relationship between school environment and pupils academic performance, the relationship between the psychological environment of the pupil and performance, and the relationship between home environment and pupil’s academic performance.
[bookmark: _Toc22726907]2.2.1 Relationship between School Environment and Pupils Academic Performance
Improving the quality of school facilities is an expensive undertaking. However, when improvement of school facility is undertaken, it also includes improvement in academic achievement. Dancanson (2003) noted five primary facets of school facilities that school administrators need to pay attention to in the ramble to improve on the learner’s achievement in their schools. Among these include; acoustics/noise, air quality, lighting, temperature, and space.
Acoustics and noise: Noise levels greatly affect teacher and student performance. In fact, excessive noise causes dis-satisfaction and stress in both teachers and students. Research has found that schools that have classrooms with less external noise are positively associated with greater student engagement and achievement compared to schools with classrooms that have noisier environments. Thus, building schools that buffer external noise from classrooms can improve student outcomes.
Air quality: Indoor air quality is also a concern because poor air quality is a major contributor to absenteeism for students with asthma. Research also indicates that many schools suffer from “sick building syndrome” which affects the absenteeism and performance of all students. Moreover, bacteria, viruses, and allergens that contribute to childhood disease are commonly found in schools with poor ventilation systems. Indoor pollutants are also emitted from office equipment, flooring materials, paints, adhesives, cleaning products, pesticides, and insects. All of these environmental hazards can negatively affect children, particularly in schools with poor ventilation systems.
Lighting: Before the advent of cheap electricity, schools often relied on natural lighting. As electric power costs declined, the amount of artificial light used in schools increased. Research has shown that artificial lighting has negative impacts on those in schools while natural lighting has positive impacts (Basque & Dare, 2015). In fact, research has shown that not only does classroom lighting boost the morale of teachers and students, appropriate amounts of natural lighting also reduces off-task behavior and improves test scores. One study found that students with the most exposure to natural daylight progressed 20% faster in math and 26% faster in reading than students who were taught in environments with the least amount of natural light (Duncanson, 2013).
Proper temperature and control of temperature: One consistent research finding across individuals of all ages is that the temperature in which a person works affects engagement levels and overall productivity including student achievement. Anyone that has worked in a classroom or office that is too hot or too cold knows how difficult it can be when trying to work when the temperature is uncomfortable. According to the best analyses, the ideal temperature range for effective learning in reading and mathematics is between 68º and 74º (Buckley, Schneider, & Shang, 2014).
Classroom size and space: Overcrowded classrooms and schools have consistently been linked to increased levels of aggression in students. Overcrowded classrooms are also associated with decreased levels of student engagement and therefore decreased levels of learning (Adams & Barombarg, 2014). Alternatively, classrooms with ample space are more conducive to providing appropriate learning environments for students and associated with increased student engagement and learning (Basque & Dare, 2018). Classroom space is particularly relevant with the current emphasis on 21st century learning such as ensuring students can work in teams, problem solve, and communicate effectively. Classrooms with adequate space to reconfigure seating arrangements facilitate the use of different teaching methods that are aligned to 21st century skills. Creating private study areas plus smaller learning centers reduces visual and auditory interruptions, and is positively related to student development and achievement (Ayers, 2016).
Teacher subject knowledge exerts a statistically and quantitatively significant impact on student achievement. Once corrected for measurement error in the teacher test-score measure, results suggest that a one standard deviation increase in teacher test scores raises. Student test scores by about 10 percent of a standard deviation. This means that if a student was moved, for example, from a teacher at the 5th percentile of the distribution of teacher subject knowledge to a teacher at the median of this distribution, the student’s achievement would increase by 16.6 percent of a standard deviation by the end of the school year. Thus, teacher subject knowledge is a relevant observable factor that is part of overall teacher quality (Rimm-Kaufman, 2016).
The close emotional relationship between teachers and students has an effect on students. For instance, students need to recognize the school as a home, even though the school is away from the students’ homes. The teachers’ devotion to students’ academic performance has been of great assistance in inspiring students to attain the academic requirements of a school (Knell, 2012).
Basque & Dare (2018) notes: “If teachers take the initiative of time to build relationships, they possibly could motivate students to learn.” The author also argues that further research suggests that teachers need to possess a strong belief that creating relationships playing a significant role in the process of motivation towards academic performance. Consequently, it is emphasized that there is a need to take advantage of these beliefs for the benefit of the students.
It is notably vital that teachers are familiarized with the effects they have on their students, and strongly put in mind their perception of students towards them. According to the author also, teachers have to make sure that they are meeting the student’s needs, not only academically but emotionally as well. On the other hand, developing classroom environments that channel positive cultures with healthy relations encourage students to exhaust their energies and desires so as to achieve their academic goals (Pianta & Stuhlman, 2017).
It is arguably emphasized that teachers must demonstrate willingness to share some of them, show empathy towards their students and build an atmosphere that gives out a positive and safe place for students. Furthermore, effective communication could possibly be established as groundwork for creative positive student teacher relationships which eventually have a positive impact on academic performance of students (Ahmed, 2015). 
In addition, Christiansen argues that a communication method which is verbal and nonverbal has a significant impact on the student-teacher relationship and it is crucial that teachers understand the significance of the art of communicating to make sure that relationships are maintained. Nevertheless, it was found out that positive relationships amongst the student and teacher have an effect on academic performance (Christiansen, 2012). 
The importance of adequate staffing of a school is clearly demonstrated by the way parents continue to drift from one school to another in search of school with better -qualified teachers. For efficient educational management, facilities help the school to determine the number of pupils to be accommodated, number of teachers and non-teaching personnel to be employed and the cost determination for the efficient management of the system (Clerks, 2013). 
Accordingly, some teachers follow the same routine virtually every class period, as they review homework, introduce a new concept, use the new skill in an activity, and, if there is time, have independent practice. Other teachers use visual cues to signal a transition as opposed to a routine set of activities. For example, playing music, ringing a bell, or flickering the lights may signal to students that they need to complete a task before the class can move to the next activity (Christiansen, 2012). 
Studies reveal that effective teachers exercise varying techniques and strategies to ensure maximum learning time. The practices suggested above and those that follow support the effective teacher's overall emphasis on instruction. Additionally, they provide the framework for maximizing instructional time, and students' time on task. Research further shows that student achievement is higher in classes where instructional time is maximized. The effective teacher prioritizes instruction, a process that is accomplished partially through allocation of time. One illustration of how effective teachers best use the scarce commodity of time is in smoothly orchestrated classroom transitions; they remain involved with the students during the entire class period from start to finish, allowing for no idle or down time (Meek, 2013).
Use of time can be optimized in the classroom by careful planning or by using pacing materials. Students often want to know what is coming up next week or next month. Therefore, having a scope and sequence helps the teacher to plan and addresses student needs for information. For example, the use of calendars for long-term, weekly, and daily planning, in addition to providing a visual reminder to the teacher, can help students plan for work (Ahmed, 2015). 
Effective teachers are not only organized, but also they convey this vital skill to their students. Sharing with students how the teacher organizes time can serve as a model for students to assist in their own planning, thus equipping them with tools of success in the larger world and instilling in them habits of efficiency (Ayers, 2016).
Teachers organize materials for upcoming activities or common but unpredictable occurrences. For example, a list on the back of the door of what the teacher needs to do if a new student arrives fulfills a dual purpose: the new student feels that the teacher is organized, and the teacher feels prepared for the student. Another time-saving device is to use a designated place to keep materials such as attendance cards, hall passes, and extra paper. This saves time because the teacher does not have to search for the items. In essence, in the effective classroom there is a place for everything and everything is in its place (Teodora & Vansteenkiste, 2016).
[bookmark: _Toc22726908]2.2.2 Relationship between psychological environment of the pupil and performance
Provision of an environment that promotes health and good nutrition is crucial.  Good nutrition is an important part of leading a healthy lifestyle. Combined with physical activity, your diet can help you to reach and maintain a healthy weight, reduce your risk of chronic diseases (like heart disease and cancer), and promote your overall health (Janelle, 2012). Unhealthy eating habits have contributed to the obesity epidemic in the United States: about one-third of U.S. adults (33.8%) are obese and approximately 17% (or 12.5 million) of children and adolescents aged 2—19 years are obese.1 Even for people at a healthy weight, a poor diet is associated with major health risks that can cause illness and even death. These include heart disease, hypertension (high blood pressure), type 2 diabetes, osteoporosis, and certain types of cancer (Janelle, 2012). 
The risk factors for adult chronic diseases, like hypertension and type 2 diabetes, are increasingly seen in younger ages, often a result of unhealthy eating habits and increased weight gain. Dietary habits established in childhood often carry into adulthood, so teaching children how to eat healthy at a young age will help them stay healthy throughout their life. The link between good nutrition and healthy weight, reduced chronic disease risk, and overall health is too important to ignore. By taking steps to eat healthy, you'll be on your way to getting the nutrients your body needs to stay healthy, active, and strong (Covell, Howe, & McNeil, 2010).
Participation in music, art and drama both at home and at school: Co-curricular activities help students to become well-rounded. The range of options in primary schools helps students narrow down their interests and discovers their passions. Co-curricular provides the opportunity for hands-on application of classroom lessons. Children who participate in co-curricular activities develop a healthy sense of competition yet learn to be gracious in defeat. Co-curricular provides opportunities for children to take initiative and learn effective leadership skills (Evans & Harper, 2017). 
Courage to perform well or to work hard: When a child attributes a success to internal, stable, and global factors, he will experience a sense of mastery and this will reinforce his self-efficacy. When a child attributes success to external, unstable, and specific factors, he will not experience a sense of mastery or efficacy. Seeing someone who is similar to oneself work hard to achieve a goal or overcome an obstacle contributes to our belief that we, too, can successfully negotiate our environment (Gillham, Reivich, & Freres, 2015). For example, if a first-grade child sees her friend climb to the top of the jungle gym after several attempts, the first grader might think to her, “If Laura can do it, I can, too.” The more similar the child feels to the person she is observing, the stronger the effect the other person’s successes or failures will be on the child’s beliefs about her own ability to succeed (Flutter & Rudduck, 2014).
If you are unsure of your own communication skills, listeners will assume (wrongly) that you are also unsure of your dance and your teaching. This doesn’t mean that all successful dance instructors are extroverts who love to talk; it just means that they know how to get the best from their voice when they need to (DonovanKirk, 2016). 
If you teach children, you will have to talk to parents and this is not always as easy as it could be. If you don’t want the parents to stay and watch, make it clear before the first lesson. However, distracting some parents might be, listen to them when they are talking to you. Acknowledge what the parents are saying by nodding and smiling, make sure that you’re not just waiting for them to pause so that you can jump in with your ideas (Evans & Harper, 2017). Look at the parents and don’t turn away while you are listening; it gives a ‘don’t care’ impression. You might be able to listen and work at the same time, but it looks impolite. When you do answer, try to avoid using too much jargon; you may want to sound professional, but if they don’t understand you they’ll only ask more questions (Campbell, 2015).
Teaching students how to bring courage into their day-to-day school life can improve their learning, performance, and engagement at school. This is a key implication of research by Professor Andrew Martin, from the Faculty of Education and Social Work, at the University of Sydney. His research on the little-studied area of academic courage is published in the current issue of School Psychology Quarterly (Kaemers, 2011).
[bookmark: _Toc22726909]2.2.3 Relationship between Home Environment and Pupil’s Academic Performance
From a systematic search of educational, psychological, and sociological literature, 18 studies of 5,831 school-aged students on the correlation of home environment and learning in eight countries over a 19-year period were selected. Correlations (the units of analysis) of intelligence, motivation, and achievement with indexes of parent stimulation of the student in the home are considerably higher than those with indexes of socioeconomic status (SES); specifically the medians (and ranges) of 92 simple correlations of home environment and learning are .37 (and .02 to .82) and of 62 multiple regression-weighted composites are .44 (and .23 to .81). Jackknifed regression estimates indicate that gender and SES of the sample affect the sizes of the correlations and suggest priorities for future primary investigations. The analyses suggest that ability and achievement are more closely linked to the socio-psychological environment and intellectual stimulation in the home than they are to parental socioeconomic status indicators such as occupation and amount of education.
Encouragement of children to go to school regularly: The most out of education, children need to go to school every day. School attendance has a major influence on educational outcomes. Students who attend school regularly are more likely to achieve better results at school and are more likely to complete their schooling (Jackjackpeter & Beetwought, 2017). 
Parents can encourage their child to attend school by having a positive attitude to learning and education. Poor school attendance patterns can start as early as Year 1. It is important that from the first day of school parents set an expectation that their children will be at school every day. Missing an average of ten days of school a term adds up to missing two full years of schooling by the end of Year 10 (Rufino, 2016). 
Parents can also reassure a child about school by helping the little one with his homework. Since the parents are more knowledgeable about their child’s comprehension level, they can explain a class lesson in a way that the kid can better understand. But helping does not mean doing all the work for the child. All the parents need to do is explain the assignment further to him. The child shall also have a peaceful and quiet place at home where to do his homework and study his lessons (Mangeni, 2016).
According (Sonja, 2012), parents do not provide money for materials like textbooks and pencils, do not take domestic work as the priority for their children, parents support their children against their teacher to the extent of taking the teachers to the police and this is a problem because the teachers are trying to discipline the students so that they can teach them. Domestic work, in which student can sustain tardiness” also prevents students from studying at night.
Parents deny child to go to study class; some men will have more than one wife and this will cause arguing which will disturb the student. Parents are not supportive. In addition, parents don’t answer teachers’ calls to discuss issues like poor performance and absenteeism; parents have a lack of concern and are not persuading students to commit to education and students are watching films instead of studying (Ahmed, Causes of poor performance in public primary schools in Kenya, 2015).
Consideration of Going to School, a Necessity; Parents and families have the most direct and lasting impact on children's learning and development of social competence. When parents are involved, students achieve more, exhibit more positive attitudes and behavior, and feel more comfortable in new settings. Early childhood providers need to reach out to families in order to build the kind of relationships that engage them as active partners early in children's education (National Dropout Prevention Center/Network, 2003).
Families are crucial partners in promoting positive social skills. Home visits, parent visitation to child care or school setting, telephone conversations, newsletters, informal notes, bulletin boards, workshops, and regular face-to-face communication can be used to keep families informed about the specific social skills being focused on in the early childhood setting and for care providers to learn about what families are doing at home (Adams & Barombarg, 2014).
Parents’  positive  attitude  towards  child’s  education  is  important  in  determining  school  attendance  and  academic  achievement  of  the  child (Kioriek, 2017).  Favorable  attitude  towards  schooling  and  education  enhances  parental  involvement  in  children’s  present  and  future  studies . Parent’s  attitude  towards  their  children’s  education  is  affected  adversely  by  low  socio-economic  status  and  since  the  tribal constitute  the  disadvantaged  population,  it  is  expected  that  the  attitude  of  parents  of  tribal  children  will  be  unfavorable  towards  education.  However,  the  present  study  aims  to  examine  whether  the  tribal  parents,  today,  exhibit  a  positive  and  favorable  attitude  towards  their  children’s  education  as  a  result  of  increasing  awareness  of  values  of  education through Government Endeavour’s and initiatives (UNESCO, Education For All Global Monitoring Report 2010: Reaching the Marginalized, 2010).
DonovanKirk (2016) describe the relationship of family socioeconomic status to children’s readiness for school. Across all socio-economic groups, parents face major challenges when it comes to provide optimal care and education for their children. For families in poverty, these challenges can be formidable. Sometimes, when basic necessities are lacking, parents must place top priority on housing, food, clothing and healthcare. Educational toys, games and books may appear to be luxuries, and parents may not have the time, energy, or knowledge to find innovative and less expensive ways to foster young children’s development. Even in the families with the above average incomes, parents often lack the time and energy to invest fully in their children’s preparation for school, and they sometimes face a limited array of options for high-quality child care both before their children start school and during the early school years. Kindergarten teachers 25 throughout the country report that children are increasingly arriving at school inadequately prepared (Anapol, 2017).
Listening to Children’s Ideas and Requests; Parents and schools always have expectations of their children. Whether children could eventually meet the expectations depends on a range of social, cognitive developmental and behavioral factors (Glasby & Macdonald, 2016). Parents and schools very often get disappointed once children fail to do so. However, adults seldom question themselves whether they have set realistic expectations for children, whether the expectations have any impact on children’s emotional well-being, whether they  listen to children’s voices and what the consequences are incase voices are ignored (Flutter & Rudduck, 2014).
This article identifies the current Chinese educational context with regards to the impact of parental and school expectations on the emotional well-being of students in junior middle schools. Taken the concerns that students may interpret the expectations differently based on their personalities, education backgrounds, their capacities in learning and their cognitive development, the author draws on theories and research of child development and educational psychology to help her make sense of her perspectives as a parent and teacher (Mangeni, 2016).
Provision of necessary materials to school: Children are more successful at school when parents are involved. Better yet, teachers, too, are positively affected when parents take interest. That’s because involved parents promote positive classroom behavior, make sure children do their homework, and help them be more organized, enforce disciplinary measures, and validate their effort. For teachers, involving parents boosts positive self-perception and job satisfaction (Covell, Howe, & McNeil, 2010).
Provision of breakfast to children before school: Almost a third of children regularly go without breakfast before school and are more likely than classmates to be inactive, unfit and obese. While 68% of pupils eat before leaving home, 32% do not (Campbell, 2015). Of the latter, 25% only sometimes have a morning meal and 7% never have breakfast on school days, according to findings which have raised fresh concern about children's eating habits and general health. The study of 4,326 children, aged 10-16, in England was reported in the European Journal of Clinical Nutrition and found that 26.6% of boys and 38.6% of girls skipped breakfast some or all of the time. Boys often blame lack of time, while many girls missed breakfast because they believe doing so would help them lose weight (Rufino, 2016).
School meals: A school meal or school lunch (also known as hot lunch, a school dinner, or school breakfast) is a meal, typically in the middle or beginning of the school day, provided to students at school. Countries all over the world have various kinds of school meal programs (Flutter & Rudduck, 2014). Millions of children from all standards and grades get their meals at their respective schools every day. Scientifically and medically, school meals are regarded as an essential component of children's upbringing and growth (Evans & Harper, 2016).
The benefits of school meals vary from country to country. While in developed countries the school meal is a source of nutritious meals, in developing countries it is an incentive to send children to school and continue their education (Campbell, 2015). In developing countries, school meals provide food security at times of crisis and help children to become healthy and productive adults, thus breaking the cycle of poverty and hunger. In all cases, school meals allow children to focus on their studies, without hunger as a distraction (Harper, Wood, & Mitchell, 2018).
Provision of meals for children: Parents are supposed to ensure that every day children take breakfast at home and have a midday meal at school, or pack food or contribute to a feeding program organized by the school. However, in rural areas in Uganda, parents have responded negatively towards this role, they neither puck food nor contribute to the school feeding program, and to make matters worse, some schools do not have kiosks or nearby shops where children can buy eats in case if their parents give them pocket money. 
Provision of time to do homework and to read at home: The advocates of not giving homework to children note that homework dominates after-school time in many households and has been dubbed the 21st century’s “new family dinner.” Overtired children complain and collapse. Exasperated parents cajole and nag. These family fights often end in tears, threats, and parents secretly finishing their kid’s homework (Covell, Howe, & McNeil, 2010).
Children rebel against homework because they have other things they need to do. Holler and run. Relax and reboot. Do family chores. Go to bed early. Play, following their own ideas. Children have been told what to do all day long at school—which is mostly sitting still and focusing on the academic side. Academic learning is only one side of a child. When school is out, kids need time for other things (Kioriek, 2017).
When homework comes at a stage when it can academically benefit students, it can also be a student’s responsibility. That means a high school student should be expected to do her homework without being reminded. It may take a year or two of practice in middle school, but it doesn’t require years of practice. Before age 11, responsibility can be taught in other ways. For a 6-year-old, that means remembering to feed the cat and bring home her lunchbox (Glasby & Macdonald, 2016).
Parents often feel stuck with homework because they don’t realize they have a choice. But they do. Schooling may be mandatory, but homework isn’t. Families can opt out. Parents can approach the teacher either about homework load or the simple fact of doing homework at all, especially in elementary school. Many teachers will be more than happy with the change. Opting out, or changing the homework culture of a school brings education control back down to the local level. (Heather, 2016).
Watching television: Watching lots of TV does not give children the chance to develop their own interests and explore on their own, because it controls the agenda. However, unstructured time with books, toys, crafts and friends allows children to learn how to be in charge of their agenda, and to develop interests, skills, solutions and expertise. Also, since most TV shows are exciting, children who frequently watch them have more difficulty paying attention to less exciting tasks like school work (Campbell, 2015). Attention problems, often manifested in the form of attention-deficit/ hyperactivity disorder, are associated with negative outcomes of children and adolescents, including poor performance in school and increased aggression (Mangeni, 2016).
Counseling at Home and School; School counseling takes place in public and private school settings in grades K-12. Counseling is designed to facilitate student achievement, improve student behavior and attendance, and help students develop socially (UNICAF, 2015). Mental health professionals with master’s degrees or beyond, school counselors both provide counseling and serve an educational role in and around schools. Many schools have full-time counselors on staff in order to support students who are experiencing personal or academic challenges (Mangeni, 2016). School counselors might teach sex education classes, provide information to students about bullying, or offer seminars on study skills. School counselors often help students mediate conflicts with their peers, teachers, or parents. Many school counselors also provide therapy and counseling services to students during school hours (Adams & Barombarg, 2014).
There are aspects of group counseling which can make it a useful technique for facilitating self-understanding and self-acceptance. For example, it can offer the quality of relationship, which has been documented as the main ingredient of successful counseling. For each group member acceptance by the counselor and other group members is a necessary condition for honest communication and self-insight. Some authorities in the field of counseling advocate group counseling in the schools. Barton & Coley (2009) state that counselee is able to act out new ways of behaving--to think thoughts he previously rejected. Another view, held by Tyler (2009) is that group counseling seems to be about as effective as individual counseling in producing desirable results. Ahmed (2015) speaks for the developmental aspect of group counseling and its positive force in helping to alleviate the dehumanizing aspects of education. He further postulates that principles of group processes may well be among the most significant changes in schools of the future.
A study was done by Buckley, Schneider, & Shang (2014) to determine if group counseling would reduce the number of after-school detentions. Twenty students were selected from ninth grade males in each of three schools. Those 20 having the greatest numbers of detentions for violating school regulations were considered behavioral problem students. Individuals were matched in terms of recorded detentions, average school grades and age. Of each pair one was randomly assigned to be counseled and the other was assigned to an unconcealed control group. Tape recorded counseling sessions, 40 minutes in length, were held twice a week for a minimum of 600 minutes of counseling. Each group was pre- and post-tested using (a) the Alpert Haber Anxiety Scales (b) a scale constructed to measure attitudes towards counseling (c) the Taylor Manifest Anxiety Scale and (d) a 50-item Q sort using real and ideal self. Statistical analysis revealed no significant differences in any of the compared variables.
One study explored the impact of counseling on the academic progress and the retention by using both objective and self–reported measures. A comparison was made between the counseling of the clients and the general student body. It indicated that the counseled students showed a superior retention as compared to their peers. Reviews which were done on the school counseling also proved that it had a positive effect on the children. There are also studies which have proved that those who attended the counseling showed improvement in their grades as compared to those who did not. This study, like the other studies, proved that 93% of the students had found that the counseling sessions useful. This study also proved that more students (43%) showed improvement in the academic performance by 15-25% and that 13% of the students showed improvement by 10-15%. Thus, this study proved that more than 50% (43+13%) of the students had shown good improvement after the counseling. This study also proved that those who attended more number of sessions showed better response than those who attended less number of sessions. Finally, we can conclude from this study, that counseling is very effective in improving the students’ performance as well as their confidence.
Learner’s behaviours as predictors of academic performance can be first looked at on a point of absenteeism. In America, Nearly 1 in 5 high school students is "chronically absent" from classes, and the percentage of students who miss at least 15 days in the course of an academic year only rises among students of color (Clerks, 2013).In total, more than 6.5 million students – 13 percent of all students in the U.S. – are chronically absent. That figure includes 18 percent of all high school students, or 3 million students, and 11 percent of elementary school students, or 3.5 million students. In high school, 20 percent or more black, Latino, American Indian or Alaskan Native, and Native Hawaiian or Pacific Islanders are chronically absent, as are multiracial students and those still learning English (Lauren, 2016).
One report by the U.S. Department of Education (USED) identifies “chronic absenteeism” as a hidden educational crisis. In 2013-14, roughly 14 percent of students nationwide were chronically absent defined as missing 10 percent or more of school days, excused or unexcused, which in most states would correspond to about 18 days of school missed each year. In some cities, that rate is considerably higher, with Detroit topping the list at 57.3 percent of students chronically absent (Brian, Kelly, & Jacob, 2017).
In developing countries, approximately 72 million school-age children1 in developing countries were not in school, with 35 million of these children in sub-Saharan Africa (UNESCO 2008). In addition, research conducted in various developing countries suggests that the children who are not in school are disproportionately female, impoverished, and rural, and in some instances, these children are doubly disadvantaged if they are female and belong to poor families or if they are female and reside in rural areas. These children are less likely to acquire the benefits of education as they transition into adulthood (Kazeem, Jensen, & Shannon, 2015).
Students behave according to his or her personal views of the world at any given moment and to understand another's behavior, one may try to see the world through his or her eyes (Barton & Coley, 2009). Much of individual behaviors come from past experiences, which continue to change, and can make learning possible or a daunting experience (Benard, 2004). By helping students examine the broader implications of their behaviors, they can help weigh alternatives to their actions before they experience consequences. Perceptions change from moment to moment and those that relate to ones sense of identity command the greatest attention which significantly influence behaviors. Individuals (students) strive to behave in ways that are consistent with the views they hold of themselves (Adams & Barombarg, 2014). A student who believes he or she is no good in school behaves in such a manner to reinforce the perception and vice versa (Kioriek, 2017).
The need for self-worth is something all people yearn for and behavior is a way this is enhanced to validate this perception. When this perception is threatened people try to protect it. This tendency can be known as the "self-worth motive" as described by Martin Covington (2005). His theory was based on the assumption that all people have a need to seek experiences that generate feelings of success, accomplishment, and self-esteem, and to avoid experiences that generate feelings of failure, worthlessness, and social disapproval.
Student misbehaviors such as disruptive talking, chronic avoidance of work, clowning, interfering with teaching activities, harassing classmates, verbal insults, rudeness to teacher, defiance, and hostility, ranging from infrequent to frequent, mild to severe, is a thorny issue in everyday classroom (Benard, 2004).These disturbing behaviors in the classroom are intolerable and stress-provoking, and they had to spend a great deal of time and energy to manage the classroom. Obviously, student misbehaviors retard the smoothness and effectiveness of teaching and also impede the learning of the student and his/her classmates (Evans, 2004).
Sharing with my friends: Some of the things some children find very difficult is having the self-assurance to share their friends with others. They might suffer feelings of jealousy, feel left out or worry that their friend prefers the company of someone else (McCracken, 2010). Shared Reading is an interactive reading experience that occurs when students join in or share the reading of a big book or other enlarged text while guided and supported by a teacher or other experienced reader. Students observe an expert reading the text with fluency and expression. The text must be large enough for all the students to see clearly, and share in the reading of the text. It is through shared reading that the reading process and strategies are demonstrated. In Shared Reading, children participate in reading, learn critical concepts of how print works, get the feel of learning and begin to perceive themselves as readers (Rasingchildrennetwork.com, 2016).
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The above literature demonstrates findings of other researchers concerning the specific objectives of study and help in explaining more about the insight in study objectives. However, much of the information that is presented in the findings does not fully address situations in the study area. Addressing about the relationship between school environment and pupils’ academic performance, for instance, Basque and dare (2015) demonstrate that the lighting system is so important in enhancing performance while Duncanson (2013) observed that faster reading and digesting of ideas is possible when a learner is always practicing reading during day and at night. However, some of the schools that the study targeted are in rural setting where lighting system is not available. Besides, there are schools where lighting system is fully installed and we expect positeiv benefits. In either way, there is poor academic performance still being registered. In addition, Adams and Barombarg (2014) demonstrate that class size is a significant determinant of improvement in pupils’ performance. However, in most schools, the government of Uganda with development partners such as the World Bank has facilitated construction of double classroom blocks in most of the primary schools though inadequacy keeps being the word on administrators’ mouths.  On the other hand, Rimm-Kaufman (2016)’s concern is on subject knowledge whereby he demonstrates that teachers who are well-versed with content to teach can play a great role in making pupils understand concepts and in turn register good performance. However, these, and other studies also do not state whether they can be applied in the context of this study. Even when the connection would be there, it would still be important to know that the extent of influence may not rhyme. This is why a comparative study had to be made using available literature through statistics.
Similarly, the relationship between psychological environment and pupils’ performance leaves a lot to desire and creates space for investigations. Janelle (2012) study explains that promotion of good nutrition enhances health and brings about perfect thinking and later registers good performance. However, these and other studies for authors such as Evans and harper (2017) addressing issues related to participation in music, and Gilham, et al., (2015) with concerns about courage to perform well, all lead to better performance but the contexts in which they are applied cannot explain what is in the minds of students in the study area. It is important to note that just as locations of schools differ, so are the minds of pupils, that, unless investigated may not be obviously similar to the ones in the literature review.
Concerning home environment factors, it is rarely right to assume that homes go through similar things. Even if situations appear to be the same, the extents to which problems occur differ. There are families which have polygamous styles but life is normal, while some nuclear families experience poverty and reject. Therefore, the studies according to Jackjackpeter and Beetwought (2017) which talk about socio-economic status and encouraging children to go to school, coupled with Rufino (2016)’s findings that poor attendance leads to poor performance, all become true after testing it among respondents. It is amidst this that the study was conducted to determine the relationship between home environment and academic performance so as to establish whether there are similarities or differences. All in all, the literature provided above does not only manifest the need to make comparative analyses of the findings and literature available.
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This chapter consists of the methods that were used to collect data, the area of study, research design, target population, sample size and sampling procedure, research instruments, validity, reliability, data collection procedures, methods of data analysis, ethical considerations, operational definition of variables and summary.
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The research was carried out in Butiiti Coordinating Center Schools Kyenjojo District. Butiiti Coordinating Center  has 26 government aided schools and 13 private schools that have pupils assessed at the end of the primary cycle making a total of 39  primary Schools with a total population of 359 teachers and 11, 236 pupils. The District has five coordinating centers which are  Kisojo CC,Kyarusozi CC,Mukole CC Nyantungo CC and ButiitI CC .within each CC they are Educational Zones. Headed by Zonal Head Teachers.  All the Schools in the district are day schools.
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(McCombes, 2019)McCombes (2019) defines a research design as a framework for planning research and answering research questions. A cross-sectional survey design was adopted witha multimethod approach blended with qualitative and quantitative data collection methods, correlational and descriptive approaches(Tashakkori & Teddlie, 2010).This kind of design was adopted because Shantikumar (2018)recommends it for being relatively quick and easy to conduct (no long periods of follow-up required) and data on all variables were only collected once. In this case this design helped the researcher in collecting information regarding the pupil’s attitude towards learning in the given environment and how the learning environment (comprising of teacher-pupils relationship, peers, family, and religion among others) can affect pupil’s performance of Butiiti CC schools in Kyenjojo District 
[bookmark: _TOC_250033][bookmark: _Toc18521196][bookmark: _Toc22726915]3.3 Target Population
Target population refers to all the members of a real or hypothetical set of people, objects by observing some of them and extending them to the entire population or set of events (Orodho 2009). According to studied Alex & Caren (2019), target population is a group of individuals, objects or items from which samples are taken for measurements, it refers to the larger group from which the sample is taken. Population is a group of interest to the researcher, the group to whom the researcher would like to generalize the result of the study. In conducting a research study, the researcher would ideally investigate all the individuals to whom they wish to generalize their findings. In this study, the target population is 359 teachers, 11, 236 pupils from 39 primary schools of Butiiti CC in Kyenjojo District.
[bookmark: _TOC_250032][bookmark: _Toc18521197][bookmark: _Toc22726916]3.4 Sample Size and Sampling Procedure
According to Shantikumar (2018), a sample is a subject of the population where the actual study is being conducted. Sampling procedure is a process of selection of appropriate number of respondents from a defined population; it is a process of deriving a sample. For the purpose of this study, a smaller group was chosen from the 39 schools. Out of the 39 schools, 28 schools were chosen as the sample size. It was determined using the formula according to Nasiurma (2000) which is:
n = NCv2) / (Cv2 + (N-1) e2)
Where n is the sample size 
N = the population
     Cv = coefficient of variation (take 0.5)
E = tolerance of desired level of confidence (take 0.05 at 95 % confidence level)
Stratified random sampling procedure was first used to achieve appropriate representation of each of the three educational zones that make up Butiiti CC. The formula to select the number of schools in the per zone was the total number of schools in the zone multiplied by the sample size and then divided by the total number of schools in the district;
Schools per zone = 

[bookmark: _Toc18521283][bookmark: _Toc22723219]Table 3. 1: Distribution of Schools per Zone
	Name of Zone
	Number of schools

	Bugaaki
	15

	Nyabuharwa
	11

	Butiiti
	13




As per the above formula, zonal representation was as follows:
1. Bugaaki  =10.76 (11 Schools)
2. Butiiti  9.33 (9 Schools)
3. Nyabuharwa   = 7.89 (8 Schools)
The formula for determining sample size was used to select 78 teachers out of 359 teachers in Butiiti CC and 91 primary six and seven pupils out of 976 candidates in Butiiti CC to participate in the study.
[bookmark: _TOC_250031][bookmark: _Toc18521198][bookmark: _Toc22726917]3.5 Data Collection Instruments
Data collection refers to the process of gathering and measuring information on target variables to answer relevant research questions and evaluate outcomes (Quan-Hoang, 2018). Data collection instruments contain the content that enables a researcher to gather information required to respond to the main questions of the study. The instruments used in this study for collecting data were questionnaires for teachers and pupils. The researcher designed a questionnaire to gather information from teachers and the primary six and seven pupils because they are the ones who could be able to read and answer a questionnaire. According to Lavrakas (2008), questionnaires are the best data collection instruments because they are carried out in natural settings and the questions increase the natural validity of the study.
[bookmark: _TOC_250030][bookmark: _Toc18521199][bookmark: _Toc22726918]3.5.1 Questionnaire for Teachers
This contained demographic information (gender, age and level of education), how the school environment (the school facilities which includes the pit latrines, classroom conditions and facilities among others) affected performance as well as the contribution of home environment (if home chores, unstable families, poverty) to pupils performance.
[bookmark: _TOC_250029][bookmark: _Toc18521200][bookmark: _Toc22726919]3.5.2 Questionnaire for Primary six and seven pupils
This instrument was used to source information from pupils. The researcher assumed that all pupils could read and understand a questionnaire therefore the researcher distributed the questionnaires and guided the pupils on how to respond to the questions.
[bookmark: _TOC_250028][bookmark: _Toc18521201][bookmark: _Toc22726920]3.6 Data Quality control
[bookmark: _Toc18521202][bookmark: _Toc22726921]3.6.1 Validity
The validity of an instrument is the degree to which a test measures what it purports to measure (Mugenda and Mugenda 2003). Results obtained from the analysis of the data represent the phenomenon under investigation. The questionnaires were representative of the content to be measured and the items in the questionnaire were tested for content validity. The different sections in the questionnaire covered all the objectives of the study making the tool measure what it were supposed to measure. Then a pilot test was conducted on a population similar to the target population in Mugoma Primary School to test the validity of the instruments. A sample of five teachers and five pupils were selected for piloting. The results of the pilot were discussed with the respondents and supervisor for correction of any ambiguously structured questions.
[bookmark: _TOC_250027][bookmark: _Toc18521203][bookmark: _Toc22726922]3.6.2 Reliability
Reliability is the degree of consistency of a measure to the effect that a test can give the same repeated result under the same conditions (Martyn & Wilson, 2019). When questionnaires were administered at different times to the same individuals give the same results. A pilot study was done to establish the reliability of instruments in Mugoma primary school. The developed questionnaires were administered twice to a few identical subjects for the study giving a two week laps between the first and the second test. Five pupils and five teachers were used for piloting. They were used to identify if there is any ambiguity and modification was done to the questionnaire where necessary. The coefficient of stability (test retest) method was used to estimate the degree to which the same results could be obtained with a repeat measure. Pearson product moment for the pretest (Orodho 2004) was used to compute the correlation coefficient. This was to establish whether the contents of the questionnaires are consistent. The questionnaire was then given to the supervisor who assessed it independently and then gave the experts opinion which was incorporated in to the final questionnaire.
[bookmark: _TOC_250026][bookmark: _Toc18521204][bookmark: _Toc22726923]3.7 Data Collection Procedures
The researcher obtained an introductory letter from the university to carry out the research. Permission to collect data from these schools was sought from the Center coordinating Tutor Butiiti CC and the District Education Office in Kyenjojo district. The researcher also gave an introductory letter to the head teachers in each school. The researcher went to different schools at different times and sought for permission to collect data as pertains the different ways discussed above. The researcher gave the questionnaire to teachers and pupils. The researcher also sourced information from pupils in different schools using the questionnaire.
[bookmark: _TOC_250025][bookmark: _Toc18521205][bookmark: _Toc22726924]3.8 Methods of Data Analysis
Data analysis is a practice in which raw data is ordered and organized so that useful information can be extracted from it. Responses from the questionnaire were tabulated, coded and processed using Statistical Package for Social Sciences (SPSS) software. Analysis and reporting of findings were done in consideration of the research questions. Tabular summaries were also adopted in reporting.
[bookmark: _TOC_250024][bookmark: _Toc18521206][bookmark: _Toc22726925]3.9 Ethical Considerations
Thus all respondents and participants were given equal treatment to enable each of them participating willingly without bias and unrealistic expectations. In addition, all researchers and scholars whose work was referred to in this study were quoted and cited appropriately. The researcher made sure that what was found out was what was exactly reported and this was done to avoid fabrication of information through presentation of fraudulent results. At this level, the researcher recognized respect for knowledge in pursuit for truth. A lot of efforts were also made to ensure participants/respondents’ right to privacy by withholding individual identities to guard against traceability and flexibility was also provided for to the extent that if a participant or respondent wished to withdraw from the exercise at any level it was very possible without condition. The information given by the respondents was treated with utmost confidentiality and privacy as promised. Anonymity about any information given was maintained; no names or any form of identification were required. Respondents were not coerced to give information but were expected to do it voluntarily and with informed consent.

[bookmark: _TOC_250023][bookmark: _Toc18521207][bookmark: _Toc22726926]3.10 Operational Definitions of Variables
[bookmark: _Toc18521284][bookmark: _Toc22723220]Table 3. 2: Table 3.3: Operational Definition of Variables
	Objectives
	Independent variable
	Dependent variable
	Indicators
	   Measuring     scale
	Data
 tool
	Type	of analysis

	To examine the
relationship
between school
environment and
pupils’ academic performance
	School
facilities
	Pupils
	Desks
Condition
Of class
rooms
Pit latrines
	Ratio
	Observation
	Descriptive

	
	
	
	
	
	Questionnaires
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	To investigate
the relationship
Between pupils
performance and psychological
and emotional
	
Environment
	
Pupils
	
Results
	
Nominal
	
Observation
	
Descriptive

	
	
	
	
	Ordinal
	Questionnaires
	

	
	

	Home 
	pupils
	Nominal
	Observation
	Questionnaire
	Observation

	Poverty un stable home
	
	
	
	
	Questionnaires


	
	
	
	
	
	
descriptive






[bookmark: _Toc18521208][bookmark: _Toc22726927][bookmark: _TOC_250021][bookmark: _Toc18521209]CHAPTER FOUR: ANALYSIS, PRESENTATION AND DISCUSSION
[bookmark: _TOC_250020][bookmark: _Toc18521210][bookmark: _Toc22726928]4.0 Introduction
This chapter presents the data that was found on influence of learning environment on pupil academic performance in Uganda Primary leaving Examination (PLE) in Kyenjojo district, Butiiti CC Schools. The results of this study were organized aCCording to specific objectives as indicated in the following subsections.
[bookmark: _TOC_250019][bookmark: _Toc18521211][bookmark: _Toc22726929]4.1 General Information
The study initially sought to inquire information on various aspects of respondents’ background, i.e. the respondent’s gender, age, academic background. This information aimed at testing the appropriateness of the respondent in answering the questions regarding the influence of learning environment on pupil academic performance in Uganda primary leaving examination in Kyenjojo District, Butiiti CC schools.
[bookmark: _Toc18521212][bookmark: _Toc22726930]4.1.1 Gender distribution for Teachers and pupils
The study sought to establish the respondent’s gender distribution. The findings are as stipulated in Table 4.1.
[bookmark: _Toc18521285][bookmark: _Toc22723226]Table 4.1: Gender distribution for Teachers and pupils
	
	Teachers
Frequency
	
Percent
	
Frequency
	Pupils
	
Percent

	Male
	46
	61.3%
	54
	
	60%

	Female
	29
	28.7%
	36
	
	40%

	Total
	75
	100.0
	90
	
	100


From the findings 61.3% of the teachers were male while 28.7% were female. On the other hand, 60% of the pupils were male while 40% were female. This means that the learning environment affected pupils’ academic performance for both genders as the study had both male and female pupils as the respondents.
[bookmark: _Toc18521213][bookmark: _Toc22726931]4.1.2 Teachers’ age distribution
The study also sought to establish the age teachers and results were as indicated in Table 4.2 below.
[bookmark: _Toc18521286][bookmark: _Toc22723227]Table 4.2: Teachers’ age distribution
	Age
	Frequency
	Percentage

	23-27 years
	3
	4

	27-35 years
	14
	18

	35-50 years
	35
	46

	above 50 years
	24
	32

	Total
	75
	100


ACCording to the findings, 46% of the teachers were 35-50 years old, 32% were above 50 years, while 18% were 27-35 years old. Therefore majority of the teachers in primary schools were aged between 35 years and above. This implies that they were mature enough and that they had acquired a lot of teaching skills owing to their age.
[bookmark: _Toc18521214][bookmark: _Toc22726932]4.1.3 Pupils’ age distribution
The study also sought to establish the age distribution of the pupils.
[bookmark: _Toc18521287][bookmark: _Toc22723228]Table 4.3: Pupils’ age distribution
	Age
	Frequency
	Percent

	13 years
	9
	10%

	14 years
	44
	48.9%

	15 years
	32
	35.6%

	Above 15 years
	5
	5.6%

	Total
	90
	100.0


On the age of the pupils, 48.9% were 14 years old, 35.6% were 15 years while 10% were 13 years old. This means that the pupils were fit to participate in the study as they had stayed in their schools for a long period to be able to explain how the environment affected their academic performance.
[bookmark: _Toc18521215][bookmark: _Toc22726933]4.1.4 Highest level of education
The study sought to establish the highest level of education attained by the teachers
[bookmark: _Toc18521288][bookmark: _Toc22723229]Table 4.4: Highest level of education
	
	Frequency
	Percentage

	Grade III
	25
	35

	Diploma
	10
	25

	B. ED
	33
	30

	M.ED
	7
	10

	Total
	75
	100


Table 4.4 indicates that 35% of the teachers were P1 teachers, 25% were diploma holders, and 30% had B. ED while 10% had M.ED as the highest level of education. The findings therefore indicate that majority of the teachers in Butiiti CC Kyenjojo District, have adequate college training to be effective in their teaching career.
[bookmark: _Toc18521216][bookmark: _Toc22726934]4.1.5 Number of years while teaching in the current school
The research sought to establish number of years that the teachers had taught in their current school.
[bookmark: _Toc18521289][bookmark: _Toc22723230]Table 4.5: Number of years while teaching in the current school
	Number of years
	Frequency
	Percentage

	1-5 years
	             9
	12

	6-10 years
	15
	20

	10-15 years
	39
	52

	Above 15 years
	12
	16

	Total
	75
	100


ACCording to the findings, 52% of the teachers had been teaching on their current school for 10- 15 years, 20% for 6-10 years, 12% for 1-5 years while 16% had been teaching on their current school for above 15 years. This depicts that majority of the teachers were well experienced in their capacity as they had served for over 6 years in their current school.
[bookmark: _Toc18521217][bookmark: _Toc22726935]4.1.6 Pupil’s length of stay in the current school
The research sought to establish number of years that the pupils had been in the current school.
[bookmark: _Toc18521290][bookmark: _Toc22723231]Table 4.6: Pupil’s length of stay in the current school
	
	Frequency
	Percentage

	Less than 1 year
	2
	3

	1 - 6 years
	20
	22

	Above 6 years
	68
	75

	Total
	90
	100


According to the findings, 75 % of the pupils had been in their current school for above 6 years, 22 % for 1-6 years while 3% had been in their current school for less than 1 year. The findings Point to the fact that the pupils had stayed in their school long enough to provide credible information on the effect of school environment on academic performance.
4.2 [bookmark: _Toc22726936]Examining the relationship between school environment and pupils’ academic performance
Examining school environment were intended to continue establish how conducive the learning environment is, in a bid to foster improvement in academic achievement. The average rating for significant items was established as 2.14 as indicated. This implies that the rating from respondents were fair. As the mean score lies in the disagreement zone


[bookmark: _Toc519360038][bookmark: _Toc22723232]Table 4.7: School Environment and the Performance of Pupils
	
	Min
	Max
	Mean
	Std. Deviation

	The school administration provides us with enough instructional materials in teaching our daily lessons.
	1
	4
	2.13
	.996

	The school premises are large enough to accommodate the total number of learners in the school.
	1
	4
	2.11
	.989

	We have enough current and up to date curriculum reference books for teaching.
	1
	4
	2.26
	.954

	The chalkboards, dusters, chalk and other necessary teaching materials are in the school and readily available.
	1
	4
	1.88
	1.008

	The classes are spacious and well maintained.
	1
	4
	2.22
	.767

	The classes have adequate and good seating facilities for the learners.
	1
	4
	2.26
	1.126

	Pupils in our school are encouraged to borrow text books from the school store/ library to take and read from home..
	1
	4
	2.12
	.932

	Infrastructure and Resources
	1.00
	4.00
	2.14
	0.89


All results in Table 4.7 indicate a fair response from the teachers’ perspective about school administration in various primary schools, how, to a certain extent provided teachers with enough instructional materials required for conducting daily lessons (Mean = 2.13; SD = 0.996). Instructional materials such as teaching guides, rulers for the black board, chalk board and enough textbooks in libraries boost the morale of teachers and drive them to conduct lessons regularly without dodging. Noting the example of the study by Allan & Leifer (2016) which revealedthat high-quality instructional materials can yield improvements in student learning outcomes equal to or greater than many interventions that are often more costly. The increasing availability of open education resources and the ability to adapt digital resources is making differentiation easier, but it remains a huge challenge. When teachers continuously examine their practice and can access and adapt instructional resources to meet individual student learning needs, it feeds a coherent cycle of instructional improvement.
Further, results of the study indicated that premises in most primary schools in Butiiti Coordinating Center, Kyenjojo District were fairly spacious to accommodate and provide recreation ground for pupils in their respective schools (Mean = 2.11; SD = 0.989). This implied that there existed fair play grounds, and study/revision rooms in the respective primary schools. However a study by Ahmed (2015) established that a spacious school environment is an engine towards refreshment of the brain especially after classroom work. This benefits teachers and pupils equally. Therefore,  schools need to have a spacious and physically comfortable environments with provisional playing environment.
Results in Table 4.7 also show that primary schools explored in Butiiti Coordinating Center, Kyenjojo District manifested evidence of low level of enough up-to-date and curriculum reference books in most of the primary schools (Mean = 2.26; SD = 0.954). Curriculum reference books enable teachers to conduct lessons within the curriculum speculations thus in some schools, due to availability of these materials, teachers work hard and finish the syllabuses. This means that up-to-date curriculum materials are necessary to enhance academic achievement of learners in primary schools in Butiiti Coordinating Center, Kyenjojo district. 
On the side of classrooms, the study revealed that classrooms in most primary schools in Butiiti Coordinating Center, Kyenjojo District were fairly spacious and maintained (Mean = 2.21; SD = 0.76). Spacious classroom environments, among other factors create ground for the teacher to carry out individual supervision of learners during the teaching-learning process the nature of classrooms as indicated in the findings leaves a gap in the teaching process. Further still, the study indicated that apart from being spacious, classrooms in primary schools in Butiiti Coordinating Center, Kyenjojo District were characterized by lack of adequate and good seating facilities for learners (Mean = 2.10; SD = 0.92).
Results also indicated that pupils in the respective primary schools in Butiiti Coordinating Center, Kyenjojo District could not get access to borrowing textbooks from school stores/libraries so that they could read them when they go back home or at school during their free time(Mean = 2.11; SD = 0.93). The above results give an implication that the infrastructure and resources in Butiiti Coordinating Center, Kyenjojo district were not adequate enough to supportive teaching and learning environment to schools.
This situation was explained by the DEO during interviews with the on the infrastructure and resources in the schools where the researcher noted the following from his presentation. “Most of our low performing school have unfriendly learning environment. The sanitation, seating, toilets, classrooms, do not give the learner the zeal to learn”. Some children decide to hide away and do not reach school because the school is not interesting at all to make the learner to attend. Learners sit on the floor in the dust write on their knees as desks from primary one  to primary five, then you find desks being provided and at a ratio of 1:6 per desk. On top of that children find unfriendly teachers who abuse them publically of their age, poor brain and yet some of them are grown as they repeatedly fail class to class.
During qualitative investigations with the pupil leaders, their response on the school environment infrastructure mainly on sitting and books the following was noted by the researcher. “We do not have enough desks to sit, we sit on the floor and we cannot see some work on the black board, teacher does not repeat for us some work which we do not understand, They do not allow us to take books from the school to go and read at home, we do not have enough desks to sit on in class, some of our classes are not plastered and we sit down and write on the floor”. The researcher took note of statements that were given by the learners.
Overcrowded classrooms are also associated with decreased levels of student engagement and therefore decreased levels of learning process in classroom (Adams & Barombarg, 2014). Alternatively, classrooms with ample space are more conducive to providing appropriate learning environments for students and associated with increased student engagement and the pupils’ learning process (Basque & Dare, Environment and Apparatuship Information. Journal of Distance Education, 2018). Classroom space is particularly relevant with the current emphasis on 21st century learning such as ensuring students can work in teams, problem solve, and communicate effectively. Classrooms with adequate space to reconfigure seating arrangements facilitate the use of different teaching methods that are aligned to 21st century skills. Creating private study areas plus smaller learning centers reduces visual and auditory interruptions, and is positively related to student development and achievement (Ayers, 2016).
Scholars have also found out that a classroom is a subsystem of the school with its own culture characterizing particular to a classroom that is more conducive for learners in any set-up. Donald (2006) establishes that a classroom often has a characteristic atmosphere related to its culture: it may be accepting, busy, co-operative place; a silent, passive place dominated by teachers; or a chaotic place with no discipline. 
The school as an educational environment impacts on the motivational state of learners, but like the home environment, they can be deprived. Environmental deprivation refers to the conditions in both the school and the home that make it difficult for learners to satisfy their needs and fully reach their potential. Learners from a deprived school environment lack motivation to learn, and are in danger of negative behaviors and unsatisfactory academic achievements (Amiena, Wynand, & Ravinder, 2014). This nature of classroom environment therefore has resultant effects to learners learning.
4.3 [bookmark: _Toc22726937]Investigating the Relationship between the Psychological Environment of the Pupil and performance
As an aspect defining characteristics of primary schools and stakeholders, learners’ behavior was measured using 7-items and views of 205 teachers were obtained. Some items were significant while others were not. Table 4.8 is an illustration of the results obtained.






[bookmark: _Toc519360039][bookmark: _Toc22723233]Table 4.8: Psychological environment
	
	Min
	Max
	Mean
	Std. Deviation

	*A good number of pupils escape from school every day before official closing time.
	1
	3
	1.93
	.654

	*There is an increasing number of school dropout due to early marriage, child labour and lack of interest in schooling
	1
	4
	1.96
	.909

	*There are signs of drug abuse by the pupils in the school.
	1
	4
	1.72
	.963

	Learners respect any school disciplinary measure given to them in case of any act of misconduct.
	1
	4
	1.89
	.952

	Learners do their homework/assignments and submit them on time.
	1
	4
	1.84
	1.012

	Pupils in my class attend school regularly and stay at school up to school closing time.
	1
	4
	2.29
	.884

	*During market days in our area, many pupils do not attend classes.
	1
	4
	2.00
	.956

	Psychological Environment 
	2.14
	3.00
	2.63
	0.21


*Negative statement – recorded in the computation of the mean
Table 8 shows that out of the seven behavioral attributes of pupils in primary schools, learners exhibited only three behavioral patterns that were fairly responded to by the teacher on their perspective on the characteristics of the learners, behaviors. First, the teachers disagreed with the item that learners in primary schools in Butiiti Coordinating Center, Kyenjojo District respect school disciplinary measure given to them in case of any misconduct as indicated in item 4 (Mean = 2.32; SD = 0.93). In other words, there are standard rules and regulations in schools which enforce discipline among pupils in case of any misconduct. 
Table 8further indicates that the teachers disagreed with the view that learners do homework given to them in school by their teachers (Mean = 2.04; SD = 0.80). The teacher perspective over this item defer from the pupils evaluation of their home environment in which revealed that parents at home provided adequate time to children to do their homework. 
Finally, teachers also disagreed with the item that pupils attend school regularly and also stay at school up the right time in the afternoon when schools officially close with a mean value of  2.02; SD = 0.97. the teacher perspective of the learners behavior clearly have an implication that majority of the learners in primary schools in Butiiti Coordinating Center, Kyenjojo district have low respect the school rules and regulation. In support of the teachers’ perspective of the characteristics of primary schools in Butiiti Coordinating Center, Kyenjojo district based on the learners’ behaviors, the researcher observed a daily pupil absenteeism of 5 to 15 pupils in primary seven in the different schools every day. This was noted most common in low performing schools. The primary seven class teachers related the high absenteeism rate to the rain season, with views that some of the pupils are retained at home to help their parent keep up with the rains season in planting and weeding crops. This phenomena was also noted in the afternoon classes in also most all the classes. The afternoon attendances in most classes were less by 8 to 12 pupil in the different classes in the different schools visited.
The above situation in primary schools is in line with one of the report findings by the U.S. Department of Education. (USED) identified “chronic absenteeism” as a hidden educational crisis. In 2013-14, roughly 14 percent of students nationwide were chronically absent defined as missing 10 percent or more of school days, excused or unexcused, which in most states would correspond to about 18 days of school missed each year. In some cities, that rate is considerably higher, with Detroit topping the list at 57.3 percent of students chronically absent (Brian, Kelly, & Jacob, 2017).
It was also noted by UNESCO that, in developing countries, approximately 72 million school-age children1 in developing countries were not in school, with 35 million of these children in sub-Saharan Africa (UNESCO 2008). In addition, research conducted in various developing countries suggests that the children who are not in school are disproportionately female, impoverished, and rural, and in some instances, these children are doubly disadvantaged if they are female and belong to poor families or if they are female and reside in rural areas.
4.4 [bookmark: _Toc22726938]Examining the Relationship between Home Environment and Pupil’s Academic Performance
[bookmark: _Toc519360037]Home environment was investigated to find out factors in the home which facilitated high or low academic achievement by pupils in Butiiti Coordinating center, Kyenjojo. Results in Table 4.9 were validated on a three scale rating: Not at all 1(1.0 – 1.49) Sometimes (1.50 – 2.49), Usually (2.50 – 3.00).



[bookmark: _Toc22723234]Table 4.9: Home Environment
	
	Min
	Max
	Mean
	Std. Deviation

	I get breakfast at home before going to school
	1
	3
	1.95
	.961

	My parents give me my school requirements whenever I ask them
	1
	3
	2.14
	.954

	I am given time at home to do my home work
	1
	3
	2.14
	.936

	My parents provide me with the midday meals at school.
	1
	3
	2.01
	.921

	My parents talk to me and advise me to study hard for my good future.
	1
	3
	2.15
	.932

	My parents see that I go to school every day.
	1
	3
	2.19
	.871

	My parents visit me and the teachers in school to check on my learning progress.
	1
	3
	1.75
	.907

	My parents check my books to see the work I do at school.
	1
	3
	1.95
	.949

	Home environment
	1.00
	3.00
	2.0346
	.82627


Following this scale, pupils’ evaluation of their home environment revealed that home environment was favorable for academic activities of most pupils. This is because the Mean scores for each factor in the table are within the agreement zone (between 1.75 and 2.15) meaning that the pupil’s responses to the items were rated with sometimes whose interpretation is good.
According to Table 4.9, generally, parents provided pupils in primary schools in Butiiti Coordinating center, Kyenjojo District with necessary requirements whenever asked (Mean = 2.13; SD = 0.95). By implication, home environment was found to be favorable to pupils’ learning process in as far as parents’ role of providing basic needs towards education of children was concerned. Provision of requirements such as school uniforms, mathematical sets, exercise books, writing materials, and relevant equipment for pupils with disabilities was reported to have a positive bearing on enhancement in the level of pupils’ attendance, and concentration in classroom higher than the pupils who do not receive facilitation from parents. Available studies also stress that parents who know the value of education endeavor to provide scholastic materials to their children to keep them in school and enable them register good academic grades. However, Bossaert, Doumen, Bugse, & Verschueren (2011) indicates that children  from low socio economic background who encounter these environmental factors are four times more likely to have learning difficulties than those from high socio economic background while a combination of these environmental factors accelerate academic success. To signal additional ideas, Bossaert, et al., (2011) add that achild, who has not eaten for days and has clothes that do not fit, cannot maintain focus in a classroom. In some societies, Bossaert, at al. (2011) note that there some basic needs like Water, Plenty of nutritious foods, Shelter, A warm bed with sheets, blankets, and a pillow, Medical care as needed/Medicine when ill, Clothing that is appropriate for the weather conditions etc.; that parent must meet for the up keep of their children.
From pupils’ evaluation of home environment still, it was established that in most homes, children had enough time to do homework when they went back home after school(Mean = 2.14; SD = 0.93). This therefore implies that as far as time for doing homework is concerned, the blame is not on parents except for a few homes. In specific terms, parents of pupils who reported positive home environment were interested more in seeing their children succeed than occupying them with too much domestic/house work, which encroaches on their time for academic concentration. Explaining about the best time children should do homework, findings by Marissa (2017) reveal that whenchildrenget back home, they need to do it before any other home tasks, owing to the fact that at that moment, the day’s work from which coursework has been generated is still fresh in their minds. It can be easier to help them understand problems being asked or to recall suggestions from their teachers.
Furthermore, there is evidence in Table 4.9 that pupils’ home environment catered for provision of children with meals in school (Mean = 2.01; SD = 0.920). This implies that by the time of this research, parents were aware that by mid-day, their children needed to eat something, thus they provided children with parked food and other parents provided money. However, observation revealed that some of the children carried food in polyethylene papers, instead of closed dishes compromising the hygiene standards. The problem with this phenomenon was that at the time of eating, the food could have become too cold for the children’s health and also likely to affect their concentration span in class when the teachers are conducting lessons. Noting the example of Wood (2001) published that nutrition has a significant contribution towards the cognitive functioning of brains, and cites a direct correlation between poor nutrition and lowered school performance. From the food variety point of view, these results revealed that Iron has also been shown to play an important role in brain function as well. Wood (2001) cited details from a study done with men aged 27 to 47 that looked at iron and its effect on concentration. Low scores on a concentration test corresponded with lowered levels of iron in the bodies of the subjects. Furthermore, Erickson (2006) noted that fluctuating levels of carbohydrates may cause dizziness and mental confusion, both of which can affect cognitive performance. Eating a carbohydrate-heavy meal can cause one to feel more calm and relaxed because of a brain chemical called serotonin and its effect on mood. Serotonin is created within the brain through the absorption and conversion of tryptophan. Tryptophan is absorbed within the blood and this absorption is enhanced with carbohydrates.
Further results indicated that parents in primary schools in Butiiti Coordinating center, Kyenjojo District spared time to talk to learners and advise them on the need to study hard for bright future (Mean = 2.49; SD = 0.93). In other words, the motivation to study and work hard among many pupils most especially in high performing primary schools was partly determined by parents’ level of interaction with their children. With courage from parents, pupils are expected to study and work hard so as not to disappoint their parents prior to advices given to them. Further, female pupils need to be talked to, almost frequently because they easily mess up and become pregnant and have reason to stop schooling. Counseling pupils always lets them weigh school against early marriage responsibilities and may end up choosing to study hard and become employed. These results are mirrored in some of available research efforts by Murphy (2012) indicate that while the conversations parents have with their children change as kids grow older, the effect of these exchanges on academic achievement remains strong. And again, the way mothers and fathers talk to their middle-school students’ makes a difference. Parents play an important role in academic socialization setting expectations and making connections between current behavior and future goals
Results in Table 4.9 further indicate that pupils acknowledged the idea that their parents encouraged them to go to school every day (Mean = 2.04; SD = 0.80).  Parents do this either by preparing or escorting children to school which makes them secure and confident especially when they develop a feeling that they are moving with their parents. To make this point clear to readers, some authors have decided to discuss it starting from factors which can let children not want to go to school thus calling for parental interventions. Bean (2017) notices gives four major categories of children do not want to go to school, one of the being children who are bullied or those having trouble getting along with  peers, either for the short term or the long term; children struggling academically and for whom school has become a very negative experience; those who have problems with authority and following school  rules and regulations, and children experiencing some anxiety or separation anxiety, or worry about tests, what’s happening at home, or whether or not they’ll be picked up that day.
Pupils’ evaluation of their home environment also indicate that parents took their right parental responsibilities of providing to their children the home and school needs, carried out parental guidance at home and also by visiting their children at school to work together with the teachers. These results are also explained by Chiang & Lai (2008) indicate that Parent-Teacher Conferences are some of the most important days of the school year. Here, parents and teachers collaborate to determine ways they can both help learners continue to succeed.
[bookmark: _Toc22726939]4.5 Inferential statistics to Test Hypotheses.
Table 4.10 illustrates inferential statistics obtained using Pearson correlation analysis at p<0.01 for significance. 



[bookmark: _Toc22723235][bookmark: _Toc9593565][bookmark: _Toc9599712]Table 4.10: Correlation Matrix 
	(1) Academic Performance 
	Pearson Correlation
Sig. (2-tailed)
	1
	
	
	

	
	N
	90
	
	
	

	(2) School Environment  
	Pearson Correlation
	.698**
	
	
	

	
	Sig. (2-tailed)
	.001
	
	
	

	
	N
	90
	
	
	

	(3) Psychological Environment   
	Pearson Correlation
	.577**
	1
	
	

	
	Sig. (2-tailed)
	.000
	
	
	

	
	N
	90
	
	
	

	(4) Home Environment 
	Pearson Correlation
	.682**
	.695**
	1
	

	
	Sig. (2-tailed)
	.002
	.001
	
	

	
	N
	90
	90
	
	


[bookmark: _TOC_250000]Table 4.10 shows results of the correlation matrix and indicates that a strong positive and significant relationship (r = .698**; p<.01) exists between school environment and pupils’ academic performance. The implication is that if the stakeholders make use of the facilities which exist at school, 69.8% improvement will be realized in academic performance of pupils in Butiiti coordinating center, Kyenjojo District. The resulst are statistically significant because the sig. Value is less than 0.01 which is used as a threshold for significant results. In this way, Hypothesis 1, which states “There is no statistically significant relationship between school environment and the pupils’ academic performance” was rejected. 
In addition, Table 4.10 also indicates that a strong positive and significant relationship (r = .577**; p<.01) exists between psychological environment and pupils’ academic performance in Butiiti coordinating centre, Kyenjojo. This means that 57.7% of the improvement in pupils’ academic performance is brought about by stability of psychological environment to favour pupils’ academic performance. The results are also significant because the sig. Value (.000) is by far less than the regular 0.01 which is used as a threshold for determining significant results. In this case, the null hypothesis 2 which has an assumption that there is no statistically significant relationship between psychological environment and the pupils’ academic performance was rejected. 
Finally, Table 4.10 shows a positive and statistically significant relationship (r = .682**; p<.01) between home environment and pupils’ academic performance. This means that 68.2% changes in pupil’ academic performance results from the favourability of home environment factors. 

[bookmark: _Toc22726940]CHAPTER FIVE: CONCLUSIONS, RECOMMENDATION AND RESEARCH AGENDA
[bookmark: _Toc22726941]5.0 Introduction
This chapter is a summary of all findings in chapter four. It presents the conclusion of findings, recommendations and research Agenda.
[bookmark: _Toc22726942]5.1 Conclusions
School environment comprises of factors especially relating to teachers and infrastructural development. It is incumbent upon stakeholders such as administrators and management to respond to inadequacies in these resources and academic performance will be highly registered. At the moment, school environment has a lot to do with improvement in academic performance. However, there are still inadequacies here and there which require attention. 
The issues behind psychological environment were identified to be mostly connected to learners’ behaviors and how it later translates into academic performance. When pupils behave well they end up performing well and interestingly making their relatives happy.
The home environment comprises a number of things from wearing clothes through performing domestic tasks at late hours and through favoritism to gender discrimination by parents. Therefore, these factors also have an implication on learners’ academic performance. 
[bookmark: _Toc22726943]5.3 Recommendations
The study recommends that to avert the problem of declining pupils’ academic performance in schools the government and other stakeholders should invent new policies and strategies to improve the school environment.
The study further recommends that the school management and other policy makers in the education sector should sensitize the parents and pupils on ways of improving the home environment and make it more conducive for learning.
[bookmark: _TOC_250004][bookmark: _Toc18521276][bookmark: _Toc22726944]5.4 Suggestions for further studies
Since this study was on influence of learning environment on pupil academic performance in Uganda primary leaving examination in Kyenjojo District, Butiiti CC schools, and the study recommends that;
Similar study should be done in other CCs for comparison purposes and to allow for generalization of findings on the influence of learning environment on pupil academic performance in Uganda Primary Leaving Examination (PLE) certificate.
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[bookmark: _Toc22726946]APPENDIX A: QUESTIONNAIRE
Dear Teacher,
This questionnaire is designed to collect information on the influence of learning environment on pupil’s academic performance in PLE in Butiiti CC Schools of Kyenjojo district. You are kindly requested to respond truthfully to the questions and all responses will be treated with uttermost confidentiality. Please do not write your name or school in the questionnaire.
Thank you.
SECTION A: DEMOGRAPHIC INFORMATION
(Give an appropriate answer) put a tick (√) where applicable
1. What is your gender?  Male (   )	b) Female ( )
2. How old are you? 
a) 23-27 (	)	b) 27-35 (	)	c) 35-50 (	)	d) Above 50 (	)
3. What is your level of education?
Grade III certificate (	)  b) Diploma (	)	c) B. ED (	)	d) M.ED (	)
4. For how long have you been in this school?
a) 1-5 years (	)
b) 6-10 years (	)
c) 10-15 years (	)
d) Above 15 years (  )

SECTION B: PERFORMANCE-FOR PUPILS
	Academic Performance 
	Not at All
	Sometimes
	Usually

	Our teachers give us homework for practice at home and I pass well
	1
	2
	3

	Our teachers encourage borrowing books from our school and I do it to perform well
	1
	2
	3

	Our teachers teach us all the lessons every day.
	1
	2
	3

	My teachers help me when there are lessons I do not understand and indeed I later perform 
	1
	2
	3

	Our teachers encourage us to work hard which I do
	
	
	

	Our teachers give us exercises to do during our free time.
	1
	2
	3

	Our teachers take us out of the school for educational tours
	1
	2
	3

	Our teachers check our attendance to make sure that we do not miss classes.
	1
	2
	3

	My teachers invite my parents at school to discuss my performance.
	1
	2
	3


SECTION C: SCHOOL ENVIORNMENT 
Use the scale; Strongly Disagree (SD)-1, Disagree (D)-2, Agree (A)-3, Strongly Agree (SA)-4 to rate each of the factors appropriately.
	No
	School Environment
	S
	D
	A
	SA

	1
	As teachers in our school we participate in educational school based seminars/ workshops that aim at improving our teaching.
	
	
	
	

	2
	Together with our school head teacher we work on our school academic and development plan
	
	
	
	

	3
	I plan for every lesson and design attractive teaching aid for each lesson.
	
	
	
	

	4
	Teachers and parents visit each other to find out more about their pupils learning problems at school and home.
	
	
	
	

	5
	I offer extra assistance to the learners when it is needed
	
	
	
	

	6       
	Together with our school administration we ensure that educational quality is a collective responsibility.
	
	
	
	

	7
	Teachers do not discriminate learners in the school based on sex, caste, creed or religion.
	
	
	
	

	8
	The school administration provides us with enough instructional materials in teaching our daily lessons.
	
	
	
	

	9
	The school premises are large enough to accommodate the total number of learners in the school.
	
	
	
	

	10
	We have enough current and up to date curriculum reference books for teaching.   
	
	
	
	

	11
	The chalkboards, dusters, chalk and other necessary teaching materials are in the school and readily available.
	
	
	
	

	12
	The classes are spacious and well maintained.
	
	
	
	

	13
	The classes have adequate and good seating facilities for the learners.
	
	
	
	

	14
	Pupils in our school are encouraged to borrow text books from the school store/ library to take and read from home..
	
	
	
	


SECTION D: PSYCHOLOGICAL ENVIRONMENT-FOR PUPILS ONLY
	
	Psychological Environment
	
	
	
	

	1. 
	A good number of pupils escape from school every day before official closing time.
	
	
	
	

	2. 
	There is an increasing number of school dropout due to early marriage, child labour and lack of interest in schooling
	
	
	
	

	3. 
	There are signs of drug abuse by the pupils in the school.
	
	
	
	

	4. 
	Learners respect any school disciplinary measure given to the in case of any act of miss conduct.
	
	
	
	

	5. 
	Learners do their homework/assignments and submit them on time.
	
	
	
	

	6. 
	Pupils in my class attend school regularly and stay at school up to school closing time.
	
	
	
	

	7. 
	During market days in our area, many pupils do not attend classes.
	
	
	
	



SECTION E: HOME ENVIORNMENT-FOR PUPILS ONLY
Use the scale: Usually (3), Sometimes (2), Not at all (1) to rate each of the factors appropriately.
	Home environment
	Not at All
	Sometimes
	Usually

	I get breakfast at home before going to school
	1
	2
	3

	My parents give me my school requirements whenever I ask them
	1
	2
	3

	I am given time at home to do my home work
	1
	2
	3

	My parents provide me with the midday meals at school.
	1
	2
	3

	My parents talk to me and advise me to study hard for my good future.
	1
	2
	3

	My parents see that I go to school every day.
	1
	2
	3

	My parents visit me and the teachers in school to check on my learning progress.
	1
	2
	3

	My parents check my books to see the work I do at school.
	1
	2
	3







APPENDIX B:  INTERVIEW GUIDE 
1. As school managers you hold school management committee meetings termly as it’s by policy of the ministry of education under the education act 2013.who calls these meetings and what do you mainly discuss.
2. As school managers how do you address challenges of your school performance
3. As manager are you comfortable with the financial status of your schools if not how do you help your school to access more funding to run the school activities effectively?
4. Do you get time to come and supervise or visit the school to see how the teachers do carry out the teaching and other activities in the school? 
5. What role do you play in the staffing of head teacher, deputy head teacher, and teachers in your school?
6. How has the political leadership in the area helped to improve on the infrastructure and other facilities in your school for a better learning environment
7. What advise can you give to the school administration (education department) and political leadership to improve the status of our school?











[bookmark: _Toc515812547][bookmark: _Toc523337654][bookmark: _Toc22726947]APPENDIX C: FOCUS DISCUSSION GUIDE.
1. What are some of the challenges that you find at home and school which you feel does not make you comfortable to learn well?
2. Give other views you may have about the factors which lead to your performance at school. 
3. What are some of the solutions that you can give us to help improve academic performance in our school?













Map of Uganda showing location of Kyenjojo district
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Figure 3: Age 6-12 yrs not in school (Kyenjojo District)	
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