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OPERATIONAL TERMS

School Management Committee:
According to a School Management Committee Handbook, Ministry of Education and Sports (MoES First Edition 2005, revised edition 2007), School Management Committee is the governing body of a primary school empowered by law to manage primary schools on behalf of the government.

Universal Primary Education: 

Universal Primary Education according to UNESCO (2004), refers to the enrolment of all school-age children in primary school that is supposedly 100% net enrolment. UNICEF (2004) believes that in treating education as a basic human right, it will address the basic inequalities in our society, especially gender inequalities. It advocates high-quality, child-friendly basic education for all, with an emphasis on gender equality and eliminating disparities of all kinds through a range of innovative programs and initiatives. In working with local, national and international partners, UNICEF (2004) supports the attainment of universal primary education.

ABSTRACT
The study was about the role of school management committees in the administration of universal primary education schools in Wakiso District. The following study objectives guided the study; i) to examine how the school management committees ensure the availability of development plans universal primary schools in Wakiso District, ii) to assess how school management committees link the community to the education programmes of universal primary schools in Wakiso District and iii) to examine how the school management committees ensure that funds received are effectively managed and publicly reported in universal primary schools in Wakiso District.
The research design used was both descriptive and an exploratory study. A sample size of 124 respondents was used. The questionnaire and interview guide were the main instruments of data collection.
The findings revealed that 17.5% of the respondents strongly agreed, 49.2% agreed, and 33.0% strongly disagreed. For 67.0% who agreed noted that the School management committees have the mandate to provide information to school’s management on procurement and financial management in order to ensure that there is acquisition of supplies from authentic sources, get the best quantity and quality in order to ensure value for money. The findings show that 29.1% of the respondents strongly agreed, 13.6% agreed, 6.8% were not sure, 12.6% disagreed and 37.9% strongly disagreed. The study discovered that 18.4% of the respondents strongly agreed, 24.3% agreed, 3.9% were not sure, 10.7% disagreed and 42.7% strongly disagreed; hence with 53.4% in disagreement, it means that the School management committees do not have the clear powers to task the school administration to account for the funds earned and used. The study discovered that 31.1% of the respondents strongly agreed, 24.3% agreed, 18.4% were not sure, 14.6% disagreed and 11.7% strongly disagreed. There is a significant relationship between school management committees and the administration of universal primary education schools in Wakiso District as  evidenced by Pearson correlations at .201 (Sig.2 tailed, .042), it shows that the school management committees are involved in drawing up development plans for the school. From the analysis of variance (Anova), df. At 9, F at 3.874 and Sig. 000, it is indicates that the, the school management committees take part in school development planning with quite average input, thus making the school development plans available in the schools.  
The study recommends that the central government and local government must exert the school management committees as the primary architects of programmes which must be implemented in the schools like infrastructure development to ensure wider mandate for school development and administrative coherence in the schools.
CHAPTER ONE

BACKGROUND TO THE STUDY
Introduction
The study was about the role of school management committees in the administration of universal primary education schools in Uganda. It is based on a case study of three selected Universal Primary Education schools in Wakiso District namely Kiwafu Primary School, Nsangi Primary School and Wampewo Ntake Primary School.

School Management Committees are an important area of study in the education system because as Bategeka & Okurut, (2006) pointed out, they support the school administration and the community with their accurate oversight role in ensuring that the resources meant to support the progress of Universal Primary Education are well utilized to foster administration and education in the school. According to Osei-Owusu, (2012), School-Management Committee members have been empowered as contained in the School Management Committee Handbook, Ministry of Education and Sports of Uganda, First Edition 2005 and the Revised Edition 2007, to follow up on school management and administration, conduct random teacher support supervisions and lesson monitoring and provide feedback for better learning and teaching. Further as Okello (2018) wrote, members of the school management committee are part of planning for the school, guide and hold school administration accountable and are involved in drafting school rules and regulations.

Wakiso District has been selected for this study because it combines both urban and rural population. Most of the best UPE schools are found in Wakiso District and it is in a better position to get the best teachers. Nsangi Primary School in Kyengera Town Council has been selected because it is one of the oldest schools in Wakiso District. Kiwafu Primary School in Entebbe Municipality has been selected because it is one of those schools in the Municipality with a high enrollment rate of pupils both from urban and rural settings. Wampewo Ntake Primary School in Kasangati has been selected because it represents a purely rural setting. All the above case studies are significant and representative of the issues involved in the group they represent.

According to a School Management Committee Handbook, Ministry of Education and Sports (MoES First Edition 2005, Revised edition 2007), School Management Committee is the governing body of a primary school empowered by law to manage primary schools on behalf of the government. These school management committees replaced the former school managers which were put in place by the Education Act 1967, amended in 1969 and subsequently by the Education Act 2008. Therefore, School Management Committee (SMC) is a formal institution that operates at every Universal Primary Education (UPE) School with the sole responsibility of management and implementation of government education programs to enable or sustain school development.

The beginning of school administration dates back to early times as soon as missionaries put schools in place. It became more pronounced when a body was constitutionally put in place to directly make decisions affecting education. As much as education is valuable to the society, so much can be stated on the early origin, growth and development of the machinery that runs it.

However, school administration is also inseparable from administration whether in business or public sectors. The only difference is that the services provided by governmental agencies are non profitable. This is because education has to do with social services that mainly focus on teaching and learning. Hence the end result of education makes the following possible: assisting the societies literacy and enlightening subsequent generations, assists in peoples performance and responds to societal needs, enables socialization to take place, teaching and learning, encourages being a hub for all people within the school system and the immediate environment (Baku, 2018).

The term administration is used to refer to all types of administration without any distinction as to whether it is educational, religious, medical, business or public administration. The basic assumption is that ways in which administration behave are essentially similar wherever they operate (Ezenne, 2012).

On the other hand Kabiaru, (2013) defines administration as a process of utilizing appropriate materials in such a way as to promote effectively the development of human qualities. Therefore applied to education administration can be defined as the process of utilizing appropriate materials in an educational organization in such a way as to promote effectively the development of human qualities

According to Ezenne, (2012), UPE refers to that education that is free at the point of delivery. The weakness with this definition is that education might be free at the point of delivery when it is not enjoyed by all the country’s children. If it is universal, then it ought to consider all children of school-going age as a major component. In the words of Penrose: UPE is the provision of a school system in which all eligible children are enrolled in schools of at least minimal quality. This definition incorporates the quality dimension which is an important goal of every education system and also provides for all children to have access to basic education. 

For the case of Uganda which is the concern of this study, the appropriate definition used is derived from the Guidelines on Policy, Roles and Responsibility of Stakeholders in the implementation of UPE (1998): UPE is defined as being the provision of basic education (primary education) to all Ugandan children of school-going age. Indeed the Education Policy Review Commission (1989) clarified that it is only when every child is enrolled at the right age and does not leave school without completing the full cycle of primary education that it can be possible to ensure that all citizens have the basic needed education for living a fruitful life. Now that the meaning of UPE has been established, it is timely to review its aims and objectives in Uganda.

UPE describes the relevant community as composed of at least three entities (MoES 1998). The first is the School Management Committee (SMC), which is a group of local opinion leaders selected to represent the government in each school. The SMC acts as a form of Board of Directors charged with monitoring the school administration with special reference to government policy. The second one is the Parent-Teacher Association (PTA) which is a community based association formed on a voluntary basis to provide a formal and organized voice representing members of the community whose children attend a particular primary school. The third, more loosely defined, is everyone else whose civic and non-civic actions could impact on the children and teachers of the school (Grauwe, 2007).

The government of Uganda initiated the School Management Committees to ensure efficient and effective management of the school activities which include administrative, supervisory, monitoring and consultative roles as they are directly appointed from the community where the schools are located. Their appointment is governed by the Education Act, 2008 which spells clearly their condition of the appointment, tenure of the office and their roles. (The Observer, 2010; Vision Education Consultants, 2011 and Media Consult, 2011).

According to Munene (2009), the Ministry of Education and Sports first edition 2005, revised edition 2007 however, the head teacher need support of SMC in order to be able to perform and meet the expected levels of achievement by the school. In the ongoing education reform in the world and in particular Uganda, various education managers among whom are SMC members are given basic responsibilities in primary school which require training and direction of the operation of their responsibilities for effective and efficient implementation of their roles and appropriate decision making as they have been entrusted and empowered by law to govern the primary school.
Oloka (2017) revealed that the school management committees promote the participation of the local community in the education of their children through payment of teachers in key subject areas thereby ensuring the achievement of high moral and academic excellence, encourage its members to contribute in kind by rendering skilled or technical services to the schools, monitor closely the activities of teachers in schools to reduce cases of negative attitude towards work, encourage cooperation and understanding between the school administration, teachers, parents and the learners for the progress of the children’s education, identify the needs of the school and assist in the provision of essential facilities that will promote effective teaching and learning outcomes of the children and provide managerial and administrative roles to improve academics and ensure efficient use of school facilities.

In Uganda according to Passi (1995), SMCs were established by state government after independence from colonial rule in an attempt to reduce the influence of churches on primary education and establish its own administrative system. In 1998, with the introduction of Universal Primary Education (UPE), SMCs were reconfirmed as the statutory organs at school level and represent government and thus formally remain in control of decentralized education (Government of Uganda, Ministry of Education and Sports, 1998:17). 
According to the School Management Committee Training Handbook (2004), the roles or functions of School Management Committees are quite diverse, and the following are key:

(i) To give overall direction to the operation of the school.

(ii) To ensure that the school have a development plan.

(iii) To receive budget from the staff.

(iv) To discuss the budget in a full SMC meeting.

(v) To approve the budget (and send for final approval by DEO).

(vi) To monitor implementation of the budget (and checks stock supplies).

(vii) To write off worn out, surplus or obsolete equipment with prior knowledge of the DEO.

(viii) To link the school to the community.

(ix) To ensure that funds received by and expenditures of the school are publicly displayed every month.

(x) To carry out fund raising for the school.

(xi) To liaise with Foundation Bodies.

(xii) To report regularly to parents and the community on the status of school programme.

(xiii) To demonstrate exemplary leadership, and 

(xiv) To support the Head teacher by making follow-ups to the DEO for administrative and personnel needs.

This study seeks to establish whether the following of the above roles or objectives are being achieved by the School Management Committees.

i. To ensure that the school has a development plan.

ii. To link the school to the community.

iii. To ensure that funds received by and expenditures of the school are publicly displayed every month.

Problem Statement
School Management Committees in Uganda are mandated to undertake critical responsibilities in the proper management of schools, and that role has not changed as provided for in the Education Act, 2008. However, according to Najjiku (2020), most SMCs deliberately ignore their roles, and may have become tools for heads of schools to manipulate for personal and sectoral interests. Furthermore, an article by Kayizzi (2018) and Lusambu (The Independent of 26th February 2020) revealed that most SMCs are weak, and as such often fail to come up with independent school relevant plans which can be independently implemented because their input and position is largely influenced by the school heads and members of the foundation bodies. In addition to that, Lusambu (2020) noted that SMCs have in many cases failed to build strong and viable linkages between the community (parents for example) and the schools including administration and staff, as well as the learners and to Lusambu (2020) this absence of such a vital link has led to limited and no support by the community in this isolated, non–working antagonism, hence weakening the SMCs administration in schools. Ezenne (2014; Openytho, 2018) and Mugabe (2018) also pointed out that SMCs often connive with school heads and foundation body officials to misappropriate funds through various corruption adventures like appreciation for being “good supervisors”, through double counting and approval of budget.

All vices involving influence peddling by SMCs, head of schools and members of the foundation bodies ultimately make SMCs incompetent and ineffective. Despite efforts by government to empower SMCs through making them independent and strong at supervising the school heads and working in conjunction with the foundation bodies and government education officers, their (SMCs) incompetency, being infested with corruption, having many members who are less literate, and generally being submissive, they have not been able to draft viable school operational plans, have not been able to build strong community school linkages, and worse have not been able to protect funds from getting misappropriated. Therefore, the study examined the role of SMCs in the administration of UPE schools namely Kiwafu primary school, Nsangi primary school and Wampewo Ntake primary schools in Wakiso District.
Purpose of the study
The purpose of the study was to examine the role of school management committees in the administration of universal primary education schools in Wakiso District.

Study objectives
The following study objectives guided the study;

i. To examine how the school management committees ensure the availability of development plans universal primary education schools in Wakiso District.

ii. To assess how school management committees link the community to the education programmes of universal primary education schools in Wakiso District. 

iii. To examine how the school management committees ensure that funds received are effectively managed and publicly reported in universal primary education schools in Wakiso District.
Research questions

The following research questions guided the study;

i. How do the school management committees ensure the availability of development plans in universal primary education schools in Wakiso District?

ii. How do school management committees link the community to the education programmes of universal primary education schools in Wakiso District?

iii. How do the school management committees ensure that funds received are effectively managed and publicly reported in universal primary education schools in Wakiso District?

Research Hypothesis

The study was guided by the following null and alternative hypotheses;

H0: There is no significant relationship between school management committees and the administration of universal primary education schools in Wakiso District.

H1: There is a significant relationship between school management committees and the administration of universal primary education schools in Wakiso District.

Scope of the study

The study examines the role of school management committees in the administration of selected universal primary education schools in Wakiso District. The study was guided by the following objectives that is, to examine how the school management committees ensure the availability of development plans, to assess how school management committees link the community to the education programmes and to examine how the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.

Significance of the study

The study will be of benefit to the following stakeholders:

Central Government

Government through the Ministry of Education and Sports will utilize the findings to support their decisions on strengthening the performance of School management Committees by giving them more sweeping powers in the supervision of the school administration for better academic and managerial performance. 

District and lower local government education managers and supervisors

The findings shall be vital to them in order to support their decisions on strengthening the performance of School management Committees at lower levels by giving them more buttressed roles in the supervision of the school activities for better academic performance.

Administration and Management of the schools: 

The administration and management of the schools concerned will be able to utilize the findings of the study to come up with the most tailored approach to engage the members of the school management committees in the management of universal primary schools in more productive managerial ways regarding managerial decision making and policy implementation for the prosperity of the school.

Other schools will also borrow a leaf from the experience of school management committees in the management of the selected universal primary schools so that they can improve the role of school management committees in education development in their own arena.

Researchers: 

The study will provide a body of reference materials from which other researchers can draw information to enrich their studies. And scholars will read and appreciate the situation in this case.

Setting of the study
The study was conducted at Kiwafu Primary School, Nsangi Primary School and Wampewo Ntake Primary School for the period of five years from 2016 to 2020 when emphasis is being put on the role of school management committees. Within this period, school management committees have come under scrutiny in their roles in the administration of universal primary education schools.
Kiwafu Primary School: The unit of study which is Kiwafu Primary School is situated in Entebbe Municipality which lies about 46 kilometres South East of Kampala City. The school lies less than 2 kilometres off the shores of Lake Victoria in a densely built surburb of Kiwafu Central Ward near Kitooro Township in Wakiso District. The school has a functional school management committee whose tasks are well defined in the Education Act, 2008, and the study will attempt to find out if indeed the SMC is doing its work.

Nsangi Primary School: Nsangi Primary School is situated in Kyengera Town Council about 17kilometres by road west of Kampala City and 1.5 kilometres off Kampala-Masaka Highway in Nsangi Township in Wakiso District. The school has a functional school management committee whose tasks are well defined in the Education Act, 2008, and the study will attempt to find out if indeed the SMC is doing its work.

Wampewo Ntake Primary School: Wampewo Ntake Primary School is situated about 15 kilometres North West of Kampala City along Gayaza-Kasangati-Kayunga-Bugerere road, and is specifically found in Wampewo Zone in Kasangati Sub-District in Wakiso District. The school has a functional school management committee whose tasks are well defined in the Education Act, 2008, and the study will attempt to find out if indeed the SMC is doing its work.

Arrangement of the study
The study was structured into nine chapters as identified below:

Chapter one presents the introduction to the study.
Chapter two presents the study literature. It highlights the literature survey, literature review and the conceptual framework of analysis.

Chapter three presents the study methodology. It highlights the research design and data collection and management.

Chapter four presents the demographic characteristics of the respondents.

Chapter five presents the findings on how the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.

Chapter six presents the findings on how school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.

Chapter seven presents the findings on how the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools and the dependent variable which is school management committees and the administration of UPE schools: Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.

Chapter eight which is harmonization of findings links the findings to literature review and suggests the way forward for the role of management committees in the administration of universal primary education schools in Wakiso District.
Chapter nine presents the summary, conclusions, recommendations and areas for further study.

CHAPTER TWO
STUDY LITERATURE
Introduction
This chapter focuses on the literature survey, literature review and the conceptual framework of analysis. The literature survey explores studies that have been conducted locally on school management committees and the administration of UPE schools in Uganda in order to identify the knowledge gaps to be covered by the current study. Literature review explores literature on the study objectives or variables as have been handled and addressed elsewhere outside Wakiso District and Uganda as a whole with a view of developing a conceptual framework for the current study.

Literature Survey
A number of studies have been carried by different researchers on school management committees. The studies carried out on the theme of the current study have been retrieved and some knowledge gaps identified hence the justification of this research.
Openytho (2018) carried out a study on the influence of school management committees on performance of government-aided primary schools in Nebbi Municipal Council, Nebbi District of Uganda. The objectives of this study were: to establish the influence of administrative role of School Management Committee (SMC) on performance of pupils in Nebbi Municipal Council Primary Schools; to establish the influence of school management committee supervisory role on performance of pupils in Nebbi Municipal Council Primary Schools; and to find out the influence of school management committee consultative role on performance of pupils in Nebbi Municipal Council Primary Schools. According to Openytho, 2018, the study revealed that there is a positive influence in the administrative roles of school management committee on pupils’ performance, the supervisory role of school management committee influences performance of pupils and the school management committee consultative roles influence pupils’ performance in Nebbi Municipal council. The study concluded that standardized performance measures need to be put in place to harmonize the criteria by which performance of schools is measured; schools should now take more responsibility for financial matters and be more accountable to the community. The study recommended that SMCs should be empowered to independently take steps which will improve the academic performance. 
There is need to recruit qualified financial analysts by the government, consultation of stakeholders should be standardized and there is need for proper training for the SMC/PTA members; they lack knowledge and skills due to lack of capacity building and leadership training.

However, Openytho’s study (2018) did not mention how the school management committees ensure the availability of development plans hence generating a contextual and conceptual knowledge gap that this study wishes to close using Kiwafu Primary, Nsangi Primary School  and Wampewo Ntake Primary schools as the case studies.

A 2008 study by Akech (2008) entitled, “Assessment of the effectiveness of school management committees in pastoral communities: a case study of Bokora county, Moroto District” states that Uganda attaches a lot of importance to effective school management at all levels to ensure provision of quality education that should contribute to national development. The study sought to establish whether School Management Committees (SMC) in pastoral communities performed their mandated roles to effectively manage the schools and if not what could be done to enhance their performance. The research questions and objectives of the study focused on assessing the extent of effectiveness of the SMCs. It explored the contextual factors (socio-cultural, economic, physical, policy guidelines, school inspection and gender balance) that determine the performance of SMCs. It examined the effects of the level of effectiveness of SMCs on pupils learning and suggested possible strategies for enhancing performance of SMCs. The study was cross-sectional and used both qualitative and quantitative approaches. The findings of the study showed that the SMC knew their roles though they mainly performed supervisory role and neglected administrative and consultative roles. This was due to the socio-cultural, economic and physical factors that influenced the performance of the SMC in primary schools. The study recommended for a comprehensive development plan adequately funded to enable the Karimojong practice modern pastoralism for a positive impact on management of primary schools in Bokora and Karamoja as a whole.

Although Akech’s study focused on the effectiveness of school management committees in pastoral communities, it did not mention how SMCs link the community to school programmes. It is the aim of this study therefore to fill this identified gap by providing relevant and related literature using the case studies of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.

Mugabe (2018) in his study on how School Management Committees monitor the implementation of Universal Primary Education in Uganda noted that the provision of basic education through the UPE programme has gained momentum since its inception. The purpose of this study was to explore how SMCs monitor the implementation of UPE in Uganda. The study was driven by the assumption that if school resources are effectively monitored by the community themselves through SMCs, the government‘s objective of ensuring that all school-going children access school could be realized. The study results indicate that the SMCs do not have the full mandate to take any decisions that affect the operations of schools. The study findings further reveal that there is no clear monitoring framework used by SMCs that guides them on what to monitor and how to monitor based on set measurable indicators. The study further reveals that SMCs encounter challenges in effecting their work; some of these challenges are policy issues and others are administrative in nature. The study recommended that the Central Government should consider empowering SMCs through constant training in financial management and understanding policies governing their duties and responsibilities. The study further recommends that for UPE policy of community management of schools to be effective, Government should put in place the level of education and experience for someone to be elected as a member of SMC.

Furthermore, Mugabe (2018) in his study on the challenges experienced by school management committees in monitoring the implementation of universal primary education in Uganda noted that the involvement of the community in school management may not necessarily improve education service delivery in schools. The purpose of this study was to conduct an empirical study on the challenges School Management Committees (SMCs) experience in monitoring the implementation of Universal Primary Education (UPE) in Uganda. SMCs are mandated to participate and monitor all the activities that make a school operational. The research objective that guided this study was: to assess the challenges SMCs experience in their monitoring roles and how these challenges affect the implementation of UPE in Uganda. The questionnaire and interview guide were used as instruments to collect data. 

The results of Mugabe’s 2018 study seem to suggest that SMCs experience a number of challenges in their monitoring roles in schools of their jurisdictions that include the following: lack of knowledge and skills to do their monitoring work in schools, they lack expertise in financial management yet they are involved in financial budgeting that involves revenue mobilization and expenditures as well as financial controls. The study further found out that decision making seem to be dominated by influential members of the committee that most of the time biased decisions that are not crucial to the management of schools are taken due to lack of teamwork. The study also seem to suggest that SMCs have limited power and authority to take action regarding the way schools are run since the management and control of teachers remains in the hands of the central government with less inputs from the SMCs. The study recommends a need for policy makers to put in place the minimum requirements for one to be elected a member of SMC in terms of knowledge and skills especially in financial management. The study further recommends that SMCs should be empowered to take corrective actions on issues concerning the management of schools including the management and control of teachers.

Much as Mugabe’s (2018) study on how School Management Committees monitor the implementation of Universal Primary Education in Uganda has attempted to come up with strategies to handle the challenges, little is being done to address them. There are no findings on how the school management committees ensure that funds received are effectively managed and publicly reported, so this study shall close this gap by focusing on how SMCs ensure that funds received are adequately or effectively accounted for in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools. 

Adong (2018) conducted a study on the relationship between School Management Committee roles and Performance of primary schools in Lamwo district. The objectives of the study were: (i) to determine the relationship between supervisory roles on performance of primary schools in Lamwo District, Uganda, (ii) to examine the relationship between administrative roles on performance of primary schools in Lamwo District, Uganda, and (iii) to establish the relationship between planning & organizing role on performance of primary schools in Lamwo District, Uganda. This research employed descriptive correlation design to describe the relationship between School Management Committee roles and performance of primary schools in Lamwo District Uganda. The findings revealed the following: there is a positive relationship between supervisory role and performance of primary schools in Lamwo district Uganda (r=.724; Sig=0.000), suggesting that the more improvement in supervisory role, the more the increase in performance of primary schools in Lamwo district Uganda, and vice versa. This study further revealed that there is a significant relationship between planning & organizing role and Performance of primary schools in Lamwo district Uganda (r=.357, sig=0.000), the findings of this study proved a positive significant relationship between administrative role and Performance of primary schools (r=.514 and sig=0.000). The researcher concluded that; effective supervisory role increases performance of primary schools, improvement in planning and organizing increases performance of primary schools in Lamwo district Uganda. The researcher recommended that SMC members should check on time performance for everyone in the school to improve on their supervisory role.

Adong’s (2018) study focused on the relationship between School Management Committee roles and Performance of primary schools in Lamwo district, and not on how the school management committees ensure the availability of development plans, how school management committees link the community to the education programmes and how the school management committees ensure that funds received are effectively managed and publicly reported, which gaps this study will close with an exhaustive study in Kiwafu Primary, Nsangi Primary School  and Wampewo Ntake Primary schools.

Literature Review

Models and theories others have used to understand similar problems in other settings

The study was guided by the systems approach theory as proposed by Ludwig Von Bertalanffy in 1956. The theory states that a system is a set of inter-connected and inter-related elements directed to achieve certain goals. This theory views schools, as organizations with an organic and open system composed of many sub-systems. As a system, an organization is composed of a number of sub-systems that is departments and human resources. All these sub-systems operate in an interdependent and interactional relationship. The various sub systems or stakeholders of an organization are linked with each other through communication, decision, authority, responsibility, relationships, objectives, policies, procedures and other aspects of coordinating mechanism. 

The ultimate influence of the administration on the operations of Universal Primary schools is playing a leading role by the SMCs in ensuring that the various partners in the school education system relate well so as to attain good results. This theory also implies that if SMCs relates well with school stakeholders: school administration, teachers, parents, community and local leadership by establishing a good school environment that support conducive teaching-learning condition, good communications about school programs and children's progress; participation in decision making, providing the necessities that work out the administration of universal primary schools in Uganda, then there would be good administrative and academic achievement by the school administration. 
For better administration and management of UPE schools namely Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools in Wakiso District as case studies to be realized, the various sub systems in the Universal Primary Education system must work as a unit. The motivation of teachers, effective monitoring and budgeting, SMC routine visits and supervision, resource mobilization by SMC must all be linked as a unit for improved teaching-learning conditions so as to enhance the administration of universal primary schools.

Maslow (1954), in his theory of Management based on hierarchy of needs states that people are motivated to achieve certain needs, and that some needs take precedence over others. This theory states that the most basic need is for physical survival and this will be the first that clearly motivates our behavior. Once that level is fulfilled the next level up is what motivates us and to go on. In psychological hierarchy of needs, the motivational theory comprises a five tier:- Biological needs and psychological needs, safety needs-protection from elements security, acceptance receiving and giving affection and love, esteem needs-achievement, mastery independence, status dominance, prestige, self-respect, respect from others. Self-Actualization needs which is about realizing personal potential self-fulfillment seeking personal growth and peak is relevant in the sense that in management in any an organization or institution motivation act as key for the achievement of the organizational goal thus clearly defining the role of school management committees in the administration of universal primary schools in Wakiso District.

Webber (1920), introduced the concept of bureaucratic Management as an ideal model that managers should try to emulate in order to operate an organization on a fair, rational and efficient ideal. The theory states that, bureaucratic management approach emphasizes the necessity of organizations to operate in rational ways instead of following arbitrary whims or irrational motims and intentions of owners and managers. Webber found different characteristics in bureaucratic management approach that would effectively conduct decision making controlling resources, protecting workers and accomplishment of the organization goals. This based on the six principles which include; proper division of labour, chain of command, separation of personal and official property, application of consultants, and selection and promotion based on qualification, which defines the supposed role of school management committees in the administration of universal primary schools in Wakiso District. 

Fayol (1925), the theory based on the 14 principles of administrative management approach. His theory states that the management approaches that examines an organization from perspective of management and executives responsible for coordinating the activities of diverse groups and units across the entire organization. He identified five functions generic to all management activities, planning, organizing, commanding, coordinating and controlling. The 14 principles of administrative management includes; division of work. When employees are specialized, output increases they become increasingly skilled and efficient, authority, discipline, unity of command, subordination, remuneration, centralization, scalar chain, order, equity, initiative. It is relevant to the study in the sense that the organization will promote quality work and high productivity, hence understanding the role of school management committees in the administration of universal primary schools in Wakiso District.

Chester (1961), his theory based on the acceptance authority. The theory states that authority flows from the bottom to the top. How much authority manager wields depends to a large extent on the willingness of the employee to accept the directives of managers. Thus managers should communicate their requirements in ways that takes the feeling and capabilities of employees into account. He argues that the employee are more willing to accept directions from a manager if they;- Under standard the communications, see the communications as consistent with the purpose of organization, feel that the action indicated are in their lives with their needs and those of other employee and view themselves as mentally and physically able to comply. It is relevant to the study in the sense that it emphasizes on workers needs, which help in modification of their workers (teachers and the community) and transformation of the organization, thus understanding the role of school management committees in the administration of universal primary schools in Wakiso District.
In summary, Taylor, Webber, Mayo, these theorists have long speculated on what type of management is best for humans in the professional setting. Their management theories or collection of ideas that provide the framework for effective management strategy, are implemented in workplaces to motivate and bring the best out of employees. It is common practice for managers to use more than one theory in order to achieve productivity or organizational skills. It is important for managers to understand these different theories and know how to implement them. Therefore the school management style in primary schools and the administrators should accept the advice given by those theorists in order to bring up good relationships in work places and achieve the organizational goals.

How the school management committees ensure the availability of development plans in schools

In a publication by Aikara (2011), every School Management Committee is obliged to prepare a School Development Plan in such a manner as may be prescribed to the appropriate Government or local authority as the case may be. It is obvious that majority of SMC members are the parents/guardians of those children who are studying in the school. Representation of the socially backward parents and political leaders play an important role for effective development of a school. SMC has many functions as enrolment, retention, completion of elementary education with quality for all children residing in catchment area of school and preparation of school development plan. The members of the SMC need to be aware of their roles and functions in order to contribute effectively to the development of a school. When community and local bodies are empowered to function for the development of elementary education, much improvement could be seen in academic and non- academic areas. They are the ones who can assist the problems faced by schools. 
So, several studies have been conducted on community involvement in the management of elementary schools. An attempt has been made here to review some key studies that inform about the nature and extend of community involvement in the management of elementary education.

According to Kholowa (2007), making sure that they are working hand in hand with the head teacher in improving school activities for example school improving plan (SIP), supporting teachers for example procuring some teaching and learning materials, settling disciplinary issues or cases. The communities, under SMC leadership, assist in redefining the school boundaries where encroachment had been suspected to have occurred. But in the case of Blantyre City, shortage of land was hampering development of school infrastructures. However, SMCs might have been given the responsibility to take charge of primary school developments and smooth running of schools, but need to be sensitized and trained, among others, by involving them in seminars, short courses and workshops to boost their managerial skills. It is a fact that many members within the SMC lack managerial skills to implement and execute school activities, and as a result, some members were unable to effectively carry-out their responsibilities.

Bazik (2005) observed that school management committees work more effectively in schools and communities where school administration is more active. Yirang (2007) and Kernel (2012) found that SMCs were formed as per guidelines, regular meetings are conducted, training imparted to SMC members regarding their roles and functions and SMCs are serious about their meetings.

From Adeolu & Olusola (2013), school management committees (SMCs) are the managerial hand of basic public schools and these are governing agencies of the school, and their roles are central to the main activities and operations at the school level. The school management committee is supposed to work for the enhancement of the school and its community by working in the interest of the school. By law, the school management committees is the governing body of basic schools in the various communities in Ghana and are supposed to promote the interest of the school and its learners for the children to receive the best education. Every public school has such a committee constituted based on state agreed for formation and operations of the school management committee.

According to the Education Act (1962) of Malawi, School Management Committees have to function for example should be able to meet regularly, to address school issues such as infrastructure, teacher performance, teacher discipline, and quality of teaching, absenteeism and so on, as they affect the day- to-day running of the school. 
In addition, it is recommended by the Ministry that every school should have a School Management Committee made up of parents and teachers together with community leaders.

The school management committee acts as an executive committee of the parents association and is tasked with preparation of the initial proposals for the schools development, the reception and administration of funds collected for or granted to the school, tendering, advise the district education board and the local 13 authority education committee, provision of physical facilities required by the school and ensuring that discipline and standards are maintained at school (Eshiwani, 1993). 

According to the Legal Notice No. 190, Regulation 8 of the Education (school committees) Regulations (1978) made pursuant to the Education Act Cap 211(1968) of the laws of Kenya stipulated the functions of SMCs are to advise the Chairman and Secretary of the District Education Board or the Municipal Education committee on matters affecting the general interest of the school and the welfare of the pupils, to maintain reasonable religious traditions of the school, to advise the Chairman and the Secretary of the District Education Board or Municipal Education Committee of the staffing needs of the school, to collect and account for any funds accruing to the school approved by District Education Board, and to provide buildings including houses and furniture from funds collected by committee after approval by District Education Board. The SMCs are constituted annually in each school to represent the parents, District Education Board and sponsors in case of the sponsored schools (Olembo, 1986).

Accountability is a key requirement that requires the readiness of the school management committee or decision makers to give an explanation for the decision they make or implement. It involves taking responsibility for decisions and actions taken. This has been lacking in most schools and has resulted to unfortunate scenes of blocking the school managers out of school by the disgruntled stakeholders (KESI, 2011). This exhibits in effectiveness by the SMC members on their duties. 

SMC members are actively involved in defining the school annual spending priorities and procurement. Community involvement is considered central to the success of decentralized policies which form part of the community empowered process. This will reduce conflicts between parents and the head teachers on the matters of accountability (Abogi and Odipo, 1997). The SMC member's involvement is crucial in; discussing and approving budget, managing the school funds and resources, ensuring effective and accountable use of the resources, ensuring all funds of the school are properly managed and accounted for by the head teachers, ensuring submission to the relevant authorities such information, returns and audited accounts as may be required by the authority and controlling the use of funds so as to ensure that the limited funds are used economically as intended for the benefit of the school (MC/EST,2005).

Nsiah and Kililiyang-Viiru (2005) revealed that SMCs carry the responsibility to formulate policies, ensure environmental cleanliness in schools, monitor regular attendance of teachers and pupils, as well as ensure adequate supply of teaching and learning resources is left to the school administration. The absence of SMC is one of the possible causes of the increasingly poor performance. Therefore, the capability of communities to participate should be distinguished from their willingness to participate. On the other hand though, Kamaludeen (2014) examined the influence of the Ghana School Feeding Programme on access and retention and found that the SMC and its School Feeding Sub-Committee (SFSC) directly managed the programme at the school level. Kamaludeen (2014) found that each school had an SMC made up of the head teacher as the secretary, a chairperson who is a parent, and other members. The study revealed that the SMCs were actively participating in the administration of the school-feeding programme.

According to Eshiwani (1993), the School Management Committees prepare the initial proposals for the schools development, the reception and administration of funds collected for or granted to the school, tendering advice to the District Education Board and the local authority education committee, provision of physical facilities required by school and ensuring that discipline is maintained in the school. 

Suzuki (2002) indicated that School Management Committee is charged with the duty of ensuring the day to day school operation. Accordingly, the Government of Uganda (GoU) formalized community participation as an innovation to ensure the supervision, management and implementation of all the aspects of Universal Primary Education (UPE stakeholder Handbook, 2004). And emphasis was put on School Management committee in schools.

In schools where head teachers are efficient in management, coupled with knowledge and experience gained through training, SMCs are becoming effective and efficient in their work of monitoring the school activities (Brouten, 2005, cited in Alabi& Abdul, 2012). Since training is vital for empowering SMCs with knowledge and skills, it is likely to enable them to undertake the activities of developing development plans, mobilization of resources, planning, budgeting and controlling expenditures and any other management function. These activities are likely to facilitate teaching and learning, which is vital for the improvement of performance of schools. However, whether any training is undertaken by SMCs in monitoring the implementation of UPE is debatable.

With the revitalization of SMCs, communities took a first step towards the ownership of their schools and shared the responsibility to improve education with the government, a responsibility that requires training in the aspects of successful committee management and governance, resource mobilization, child protection, gender, and education performance (USAID, 2010). As a result of constant training and sensitization by the governments in their administrative roles, SMC members are now able to participate in the design of school development plans and in the assessment of school undertakings (Alabi& Abdul, 2012). However, for this strategy to be effective there is need for the effective management of schools by the head teachers, who are charged with the responsibility of creating a conducive environment for both the staff, pupils and SMC members and the community for the smooth-running of schools (Alabi1 & Abdul, 2012). The increasing trend of strengthening education management at school level can support this process (Gottelmann, 2000).

As a result of regularity and vigilance in monitoring the activities of schools, SMCs are becoming a proactive agency that has improved the quality of teaching and learning (Adeolu & Williams, 2013; Kabiaru, 2013; MoEST, 2003). SBM committees are prominent and strategic in coping with the task of improving the quality of educational practices in such countries as Indonesia, Hong Kong, Belgium, Denmark, England and Wales, New Zealand, and the USA (Adeolu & Williams, 2013). 

A school thrives on effective interrelationships which Adeolu & Williams (2013) noted that the School Management committee offers and is recognized as a viable tool for promoting effective transparency in school planning, management, monitoring and evaluation of performance of school administrators, teachers and learners to ensure quality service delivery and learning outcomes (Adeolu & Williams, 2013). In ensuring that these roles are undertaken, governments have equipped the SMCs through training with knowledge and skills in planning, financial management and supervision/monitoring that have enabled them to monitor the use of school resources, attendance, school performance, health and sanitation as well as the welfare of staff and learners (MoES, 2007).

How school management committees link the community to the education programmes of schools

According to Rani and Arora (2004), education without the active participation of the community is considered a one-sided activity. It becomes an activity of supply model not that of the demand model. Education, through a social activity, has significant economic implications. Therefore, the economic growth of a country, to a large extent, depends on the growth of its educational system, which in turn depends on the degree of participation of the community. 
Community participation thus assumes critical importance in delivering relevant education. Management of education implies the management of educational goals, programmes and projects. The most significant component of management is the pillar paradigm of educational governance. Managing education includes managing work, motivation and commitment, creativity and innovativeness, competence and confidence. These four components form the major pillars of good personnel management. Community participation in educational management no doubt leads to stakeholders’ participation in decision-making and management of schooling activities at the school level. It makes educational management much more democratic and contextual, besides tapping local knowledge and resources for good governance. Towards improving community participation in educational management, the efforts made by governments and voluntary agencies have been quite remarkable in India. Without community involvement it would be difficult to improve equity, equality and quality of education.

School Management Committees (SMCs) have a significant role to play in the local governance and functioning of schools, and in India, they are mandatory. In addition to government documents and the thematic paper, Changing Framework of Local governance and Community Participation in Elementary Education in India (Govinda and Bandyopadhyay, 2010). The Indian society is divided based on class, caste, gender, and religion. These factors are related to children’s access to education and their participation in the learning process. This is evident in the disparities in educational access and attainment between different social and economic groups. Improved governance of education has been identified as one way through which levels of access, quality and participation in education can be improved (UNESCO, 2009) and which can reduce various problems related to inequality which accentuates exclusion (Govinda and Bandyopadhyay, 2010). Visualizing this important role of governance, the 2009 Right of Children to Free and Compulsory Education (RTE) Act emphasizes the involvement of communities in school governance through school management committees to ensure school quality with equity.

Anton (2005) in his study on improving the quality of education through School-Based Management revealed that School management committees are increasingly advocated as shortcut to more efficient management and quality improvement in education. Patil (2004) found that the school management committee members participated in enrolment scheme, they promote education by checking attendance registers of schools after every term; and they play several other roles in bringing about universalization of primary Education.

The government of Malawi came up with strategy for community participation and its guidelines for proper implementation of the strategy. The overall objective of the strategy and its guidelines is to assist in making community participation an active and worthwhile activity within a robust and active SMC during appraisal, planning and designing, updating, implementing, reflecting and learning (NSCPPSM, 2007).  The Malawian National Strategy for community Participation in Primary School Management (2004) lists typical roles and responsibilities of SMCs and proposes improvements to those roles. The typical roles are managing resources at the school including teachers working and pupils studying there. The strategy proposes strengthening SMCs where they exist and establishing them where they do not exist. However, the current study investigated roles and responsibilities as perceived by SMCs themselves. The following are some of the roles and responsibilities mentioned by the respondents including maintenance of infrastructure, that is library blocks, class room blocks, desks, initiating and participating in school development activities, encouraging both boys and girls to work hard at school, encouraging teachers and the directors for the smooth acquiring of  education for both girls and boys, assisting the school going pupils to access quality education, ensuring that the school is running smoothly, joining hands with the school in solving educational problems, informing the members of the school community on developments at the school, ensuring that learning and teaching is being done at the school, identifying problems at the school and later finding solutions for them and supporting the school in sourcing learning resources.  

The quality of education is influenced by many factors, among others, facilities and infrastructure, availability and readiness of students, community participation, quality of the learning process, learning environment, Principal leadership, teacher quality, school management, and education policy (Sharma, 2008). However, after being studied more deeply, it seems that many education policies have not been right on target or too forced to be for certain political interests based on the analysis so that what must actually be carried out in accordance with the rules is ignored (Masino & Zarazua, 2016;Akareem& Hossain, 2016).Education decentralization policy provides space for local governments, communities and educational institutions to determine the right steps with the aim of improving the quality of education according to the capabilities and potential of the region.

The establishment of School Management Committees (SMCs) is all directed towards rejuvenating the status of communities and their members in school level management (Akyeampong, 2004). This essentially springs from the fact that communities assist the school in following ethics and compliance aimed at promoting management efficiency and effectiveness. 
Changes and reforms in education are warranted since Sustainable Development Goal 4 aimed at ensuring the provision of inclusive quality education for all and is situated at the heart of effective school-based management.

Govinda and Bandyopadhyay, (2010) argue that combating educational exclusion is closely associated with an increase in awareness among local governing agencies about local educational problems and their effective participation in day to day functioning of schools as well as in decision making processes. This policy brief explores local governance involving parents and communities. 
In India, the concept of Panchayati Raj and the community development frameworks were adopted to create education governance institutions below state level. Almost all states policies include SMCs which has improved school functioning significantly in places where communities have been involved actively (Ramachandran, 2001; Govinda and Diwan, 2003). There are a number of examples of how communities have been involved in schooling (Govinda and Bandyopadhay, 2010). Some states have legitimized the constitution of such bodies through enactments of rules and regulations (Govinda and Bandyopadhyay, 2010). The option has been a social political approach, involving building institutional structures from below through the direct and active participation of the people at the grassroots under the SMCs.

How school management committees ensure that funds received are effectively managed and publicly reported in schools

The SMCs role of collecting and accounting for funds shifted to managing the funds as directed by the government (MOEST, 2003).This meant that there was a greater need for communities to understand budget processes, and to have the skills to plan and make decisions about education expenditure. This has been achieved by training communities to monitor education policy and budget implementation, and by working to establish good governance structures in schools (Woodrow, 2006). 

Capitation grants are disbursed directly to schools, in two separate bank accounts, one for school materials and one for operational and maintenance expenditures. Both accounts are managed by the SMC which comprises the head teacher as secretary and elected members among parents and teachers. One parent not member of the SMC is a signatory of the account for school materials to ensure transparency and accountability in fund use. The funds are transmitted electronically twice a year by the Ministry of Education. Prior to releasing the first transfer of money to schools, the government conducted training and sensitization of primary school headmasters and as well as of the chairpersons and treasurers of the SMCs. 
The government also provided procurement and financial management manuals, institutionalized the monitoring of fund utilization, enhanced the capacity of its school audit unit, and made it mandatory for primary school accounts to be audited annually. In addition, parents and communities were empowered to demand to know how funds were used, and the accounts were displayed on the boards for perusal by the stakeholders (Fredriksen 2007).

According to Mestry (2006), the South African Schools Act, prescribes how schools should manage their funds, with guidelines for the SMCs (referred to as SGB) and the principals on their roles and responsibilities in managing the finances of the school are also provided in the Schools Act.  According to Section 20 of this Act, the SGB must be involved in all the financial functions of the school.  The mandatory functions include policy issues such as adopting a constitution, drafting a mission statement, drawing up policies such as an admission policy and relevant to this study, also a financial policy.

School management committees lack the capacities to oversee and account for the utilization of resources under them. The inquiry of Koech report (R. O.K, 1999) pointed out that management of educational institutions in Kenya was found to be weak because most the boards of governors lacked quality management capabilities. A Governing Body that has good financial management competencies will fulfill its financial roles and responsibilities better. It will be a more effective “Critical Friend” to the School’s Management, especially the SMCs or equivalent Provide a clearer strategic lead on Financial Management issues more robustly ensure that the school is properly accountable for the financial aspects of its performance. Institutions will need to be strong but flexible and capacity will need further development, if FPE progress is to be sustainable (Grogan, 2006).

Segwapa (2008),in a study on assessing the performance of school governing bodies, points out that that school governing body must be able to control and raise funds, draw up the school budget, manage rentals like water and electricity and also purchase learner support materials and other necessary equipments for school. One of the reasons for the mismanagement of funds and for confrontations between SMCs and principals is lack of appropriate financial management skills for implementation of the financial policy where it exists (S.Africa Journal of Education 2006). Research done by Du Preez and Grobler (1998) has indicated that there is a correlation between sound financial management and effective, efficient SGBs. The HoD must ensure that school governing bodies are trained continually. 

Basing on the cognitive resource theory of Fiedler and Garcia, (1987), which assumes that intelligence and experience and other cognitive resources are factors in leadership success. Cognitive resources refer to the leaders’ intelligence, ability and technical competence. 
This theory has a belief that training leads to improved job performance. The theory is relevant to the study on the capacity of the School Management Committees’ in the implementation and use of FPE funds in public primary schools, since it stresses on the fact that the SMCs need to possess the right intellectual abilities, technical competence and necessary knowledge so as to be effective in their work. It emphasize on training which leads to improved performance just as it is stressed by commission reports like the Koech Report, (1999), and Kamunge Report, (1988).

In the work of Maranga, (1993), Koskei,(2004), the cognitive theory provides a framework that is helpful in understanding factors that influence the effectiveness of the School Management Committees hence become an eye opener to the Ministry of Education to put up a clear criteria on the appointment of the SMCs, to consider their intelligence, experience, ability and technical competence which is to a large extent attained by considering their academic qualification and enhancing training for better performance in financial resource management. Thus, by being competent, it means that the SMCs can adequately perform their financial management functions.

Mestry (2003) states that many school principals and SMC members are placed under tremendous pressure to manage their school finances.  They are unable to construct practical solutions to financial  problems,  mostly  on  account  of  their  lack  of financial  knowledge,  skills  and  expertise.  In  many  instances  it  has  been  reported  that school principals and SGBs have been subjected to forensic audits by the Department of Basic Education due to the mismanagement of funds through misappropriation, fraud, pilfering of cash, theft and improper control of financial records (Samayende & Arnstein, 2003:8; Khumalo & Mbanja, 2002:1; Khangale, 2002:13).

According to Schreuder and Landley (2001), schools obtain finances from three main sources which the SMCs should manage, these include: government funding, school fees and special fundraising campaigns. Provincial  education  authorities  divide  funds  according  to  the  National  Norms  and Standards for the funding of schools and each school’s share is calculated on the basis of  the  physical  condition  of  the  school,  the  relative  poverty  of  the  community  (social economic  factor)  and  the  relative  poverty  of  the  school. In calculating the allocation made to a school, social-economic factors and the relative poverty of a school are each given a weighting of 50%.  The SGB is given full responsibility of managing these funds allocated to the school, such as establishing school fees, preparing an annual budget, collecting and administering school fees, keeping the financial records,  appointing  an accountant and supplementing the school resources (Landley 2001:39).

SMCs and the administration of universal primary schools

Excellent schools with sound SMCs have central zones composed of values and beliefs that take on sacred or cultural characteristics. The moral dimension of leadership is based on normative rationality; rationality based on what we believe and what we consider to be good (Sergiovanni, 1991). The literature below focuses on the SMCs and the administration of universal primary schools.

Supervisory roles of School Management Committee 

The School Management Handbook, by MoEs, the government of Uganda has specified clearly their supervisory roles in managing the schools (primary schools) that the school Management from time to time should check on how work is done in primary schools by Head teacher, teachers, learners, support staff, parents and the community. In that way, they see that planned activities are done well and on time which is supported by Education Act (2008) on the function of the School Management Committee Roles and other stakeholders in supervising the schools in Uganda. Patil (2004) carried out a study on ‘Role of Gram Shikshan Samitti (GSS) in universalization of primary education’. He found that the GSS members promoted education by checking attendance registers of centers often every three months, despite some difficulties in conducting the survey. He has concluded that GSS understands its role in bringing about universalization of primary education but still far very few had actually performed quality work.

Monitoring Roles of school Management Committee 

The government of Uganda has entrusted School Management Committee Roles to monitor the proper effective management of government resources both materially and personnel who are in the primary schools in Uganda which was governed by Universal Primary Education guidelines (1997) that the School Management Committee roles should monitor the utilization of all the resources in the institution and advice accordingly which is also supported by the handbook revised edition (2007) MoEs. This is done to bring improvement in Universal Primary Education and to avoid any losses. Anton (2005) carried out study on improving the quality of education through school based management. He added that management is being increasingly advocated as a shortcut to more efficient Management and quality improvement in education.

The consultative roles of the school Management committee 

Among other major roles of the school Management committee, consultative is one of them that SMC should consult for proper management of the primary schools in Uganda. This is done to make proper decisions, to avoid problem and situations that may affect the proper and smooth running of school, staff and pupils’ welfare in primary schools which is supported by “Guidelines on policy, roles and responsibilities of stakeholders in the implementation of UPE, Ministry of Education and Sports Kampala (1996).

Administrative roles of School Management Committee 

Kabjiaru Regina Njeri (2013) carried out a study on. Analysis of the roles of school Management committees in the implementation of inductive education in public primary schools in Kasarani district, Kenya, she found out that the school Management committees (SMC) have roles to play in line with the education act and education regulations. This includes planning and procurement, supervision of construction projects in schools, mobilization of parents and community and sourcing for funds from project donors. School Management Committee Roles plays the role of procurement and learning resources and many others.
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Source: Samayende & Arenstein (2003), modified by the Researcher, 2021
Conclusion

The involvement of SMCs in the administration of schools has brought about a closer relationship between the school administrations and the community, which has promoted closer monitoring of the way in which the school affairs are run and this has enabled the schools to achieve their goal of access based on equity and quality of education in 56 some countries (Adeolu & Williams, 2013). The researcher believes that frequent monitoring of the school activities and resources irons out the disagreements and tension among stakeholders in the school. This is because monitoring is done for corrective action to ensure that everything gets back on track. This situation is likely to create harmony and teamwork in schools, which is vital for improved performance of schools.

As Samayende & Arenstein (2003) wrote, the ultimate influence of the school management committees in the administration of universal primary schools in ensuring that the various partners in the school education system relate well so as to attain good results. This theory also implies that if SMC relates well with school stakeholders: school administration, teachers, parents, community and local leadership by establishing a good school environment that support conducive teaching-learning condition, good communications about school programs and children's progress; participation in decision making, providing the necessities that fathom the students’ academic excellence, then there would be good academic achievement by the child. For better universal primary school operations to be realized, the school management committees are crucial as they galvanize the various sub systems in the Universal Primary Education system to work as a unit. The motivation of teachers, effective monitoring and budgeting, SMC routine visits and supervision, resource mobilization by SMC are all linked as a unit for improved teaching-learning conditions so as to enhance universal primary school management for better performance. 

CHAPTER THREE

METHODOLOGY

Introduction

This chapter covers the methods that were used to accomplish the research study. It presents the research design, data collection and management.

Research design

According to Owen (1996), a research design is an outline of how an investigation is carried out and indicates how data is to be collected, what instruments to be used and how the data collected is analyzed. Under this section, the following are identified and explained; research approach, research strategy, research duration and research classification.

Research approach

A phenomenological research approach was used because it focuses on understanding why something is happening rather than describing why it is happening. It provides an in-depth understanding of individual phenomena and rich data from experiences of individuals.
Research strategy

The study adopted the case study as the research strategy. According to Anastas, Jeanne W. (2004), the case study research strategy is vital especially for this research because it helped the researcher to carry out an in-depth study on the impact of school management committees on the administration of UPE schools rather than a sweeping statistical survey. It further involves interviews, questionnaires and documentary reviews (Creswell, 2009).
Research duration
The study adopted a cross sectional research design covering a period from July, 2021 to December, 2021. The researcher was convinced that the period was long enough to bring out the major issues involved in the study.

Research classification
Both qualitative and quantitative research approaches were used in this study.

Qualitative approach 

According to Tola (2021), qualitative research is expressed in words to understand concepts, thoughts or experiences. This type of research enables you to gather in-depth insights on topics that are not well understood using methods such as interviews with open-ended questions, observations described in words, and literature reviews that explore concepts and theories.  Qualitative data collection plays an important role in monitoring and evaluation as it helps you investigate deeper into a particular problem and gain a human perspective on it. Qualitative data provides in depth information on the more intangible factors which in this case is role of school management committees in the administration of universal primary schools in Wakiso District through experiences, opinions, motivations, behaviours or descriptions of a process, event or a particular context relevant to the study.  Also, qualitative approach used respondents’ stories, experiences and feelings to measure change, therefore the qualitative approach is more open, informal and unstructured or semi-structured and it provides more flexibility in how data is collected. Examples of qualitative data collection methods include focus groups, observation, written records, and individual interviews.
Quantitative approach

According to Streefkerk (2021), the quantitative approach uses numbers and statistics to quantify change and is often expressed in the form of digits, units, ratios, percentages, proportions and so on. This approach is more structured, straightforward and formal. Quantitative data was used to quantify attitudes, behaviors and other defined variables on role of school management committees in the administration of universal primary schools in Wakiso District. Quantitative data uses measurable data to formulate facts and uncover patterns in research. Quantitative research presents data in a numerical format, enabling researchers to evaluate and understand this data through statistical analysis. 

The quantitative approach used the structured closed-ended interview with definite answers based on the Likert Scale, closed ended surveys and questionnaires, hypotheses that state an expected relationship between the role of school management committees and the administration of universal primary schools in Wakiso District with causal-comparative and statistical data review from research studies and other sources of statistical data.

Data collection and management

The study population
Creswell (2008) describes a study population as the total members of a defined class of people, objects, places or events selected because they are relevant to your research question. The study drew respondents from among the members of the School Management Committees, School administrators, teachers and parents. The target population was 180 members distributed among the three schools from which the sample size was derived.
Table 3.1 Distribution of the study population, sample size and sampling techniques

	
	Category 
	Target population
	Sample size 
	Sampling techniques

	Kiwafu Primary School


	SMC members 
	09
	06
	Purposive sampling

	
	School Administrators
	05
	05
	Census

	
	Teachers
	20
	12
	Simple random sampling

	
	Parents
	26
	21
	Snowball sampling

	Nsangi Primary School

	SMC members 
	10
	08
	Purposive sampling

	
	School Administrators
	04
	04
	Census

	
	Teachers
	21
	15
	Simple random sampling

	
	Parents
	25
	14
	Snowball sampling

	Wampewo Ntake Primary School

	SMC members 
	11
	09
	Purposive sampling

	
	School Administrators
	06
	06
	Census

	
	Teachers
	23
	15
	Simple random sampling

	
	Parents
	20
	09
	Snowball sampling

	Total 
	
	180
	124
	


Source: Primary data, 2021

Sample size determination

The sample size is based on the formulae set by Miles & Huberman (1994) 

n
= 
    N



1+N [image: image2.png](e)*




Where n= the required sample size

N= the study population 

e= the level of significant co-efficient 

n    =        N

1+ N (0.05)2
180
1+0.4

=124, the sample for this study will comprise 124 respondents.

Sampling methods

A sampling method is a technique used to select a subset of individuals from within a statistical population in order to estimate the characteristics of the whole population (Moore 2004).The researcher will use purposive sampling and simple random sampling methods in this study.

Purposive sampling

The researcher applied judgmental/ purposive sampling about which respondents to choose and pick only those who best meet the purpose of the study. In this study, purposive sampling was applied to School Management Committees who are believed to have privileged information required in this study. 

Simple random sampling
Simple random sampling was used to select the other respondents. According to Amin (2005) a simple random sampling is a sample obtained from the population in such a way that samples of the same category have equal chances of being selected at the same level for example teachers.
Census sampling 
Census sampling technique was used to sample the School Administrators because when the population is too small for a given sample, it’s advisable to consider the whole of it.
Snowball sampling

This is commonly used when it is difficult to identify members of the desired population. It relies on referrals from initial subjects to generate additional subjects and for this research it was an appropriate technique to get information for the parents.
Sources of data
Mesly (2015 and 2016) defines data as a set of values of qualitative or quantitative variables. Data is facts or figures from which conclusions could be drawn. Before one can present and interpret information, there has to be a process of gathering and sorting data. Data as a general concept refers to the fact that some existing information or knowledge is represented or coded in some form suitable for better usage or processing. Data was collected and analyzed; data only becomes information suitable for making decision in some fashion. Gathering data could be accomplished through a primary source (researcher is the first person to obtain the data) or a secondary source (the researcher obtains the data that had already been collected by other sources, such as data disseminated in the schools reports).

Primary data 

According to Douglas (2015), primary data is a type of data that is collected by researchers directly from main sources through interviews, surveys, experiments and so on. Primary data was collected from the source where the data originally originated from and were regarded as the best kind of data in research. Primary data is one which was collected for the first time by the researcher from the field.
Secondary data 

According to Langkos (2014), secondary data is the data that have been already collected by and readily available from other sources. Such data are cheaper and more quickly obtainable than the primary data and also was available when primary data cannot be obtained at all. Secondary data is the data that has already been collected through primary sources and made readily available for researchers to use for their own research. Secondary data is the data already collected or produced by others like journals, magazines, textbooks, newspapers and other publications.
Data collection methods

According to Weimer (1995), there are many kinds of data collection methods and each method has its own distinct benefit. The research study applied the following data collection methods:

Survey method
Survey research is often used to assess thoughts, opinions and feelings (Zechmeister, 2011). A survey is a data gathering method that is utilized to collect, analyze and interpret the views of a group of people from a target population. The survey methodology is guided by principles of statistics from the moment of creating a sample, or a group of people to represent a population, up to the time of the survey results' analysis and interpretation. The following steps are included in the process of conducting a survey, as well as several questions to ask one's self during each step, that is clarifying the purpose, formulating survey goals, verifying the resources, choosing a survey method, performing the sampling, writing the questionnaire, administering the questionnaire, processing and storing data, analyzing and interpreting the survey results, making a conclusion and reporting the survey results.

Interview

Andrea (2014) states that interview method of data collection is a verbal conversation between two people with the objective of collecting relevant information for the purpose of research. The researcher used the interview method involving face-to face interviews which have a distinguished advantage of enabling the researcher to establish rapport with potential participants and therefore gain their cooperation. 
The interview method was hoped to yield high response rates in this research since structured interviews were also used where all the questions were drafted and a respondents were asked to clarify in case an ambiguous answer is given. Face to face interviews were held with the School Management Committees members, members of the school administration and teachers.

Documentary Review

This includes reviewing existing literature, publications of other researchers, text books, journals and other correspondences, institution reports and minutes, papers presented in seminars and workshops were reviewed to back up primary findings. These instruments were used to gather secondary data to obtain a review of related published literature, internal revenue records and reports of the three selected schools.

Data collection instruments

Data collection instruments used for data collection included self-administered questionnaire and interview guide.

Self-administered questionnaire

The researcher used the questionnaire tool for collecting data that was constructed with open-ended and close-ended questions as showed in Appendix I. The researcher used the questionnaire on all categories of respondents because it helped to collect large amounts of information from a large number of people in a short period of time, and it was relatively cost effective, quick and easily quantifiable by the researcher to analyze the data and to compare the findings for clarity. The questionnaires were delivered to respondents who could easily be reached in Entebbe, Nsangi and Nangabo in person. Questionnaires were distributed after the initial communication with the respondents to seek consent. The respondents were given one week to answer the questionnaires after which the questionnaires were collected for analysis.

Interview guide

The researcher set questions as shown in Appendix II to guide the oral/mouth to mouth interactions between the researcher and the respondents. The data collected by this instrument was more correct compared to the other tools that were used for data collection. The tool was good to use since the researcher himself asked the respondents to give more information that was necessary for the study, thus yielding more informative data from the field.

Validity and Reliability of Instruments

Validity
Validity can be defined as the degree to which a test measures what it is supposed to measure. There are three basic approaches to the validity of tests and measures as shown by Rosenberg & Yates (2007). These are content validity, construct validity, and criterion-related validity. In this study, content validity is what was emphasized. This approach measures the degree to which the test items represent the domain or universe of the trait or property being measured. In order to establish the content validity of a measuring instrument, the researcher must identify the overall content to be represented. Items were then randomly chosen from this content that was accurately representing the information in all areas. By using this method, the researcher was able to obtain a group of items which is representative of the content of the trait or property to be measured thus it enabled the researcher to test how the data collection tools could be useful to obtain data by consulting experts in research.

Validity is also seen as the extent to which a study is free from interference and contamination and control or variable manipulation. To ensure validity and reliability, the questionnaires were piloted on a small group of respondents from Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools (n=10) before distribution to the main sample. The pilot study tested whether the questions were clear and could be understood by different respondents and led to improvements in the precision of the questions and how they captured content.

Reliability
Peterson (1982) defines reliability as the extent to which measures are free from errors, thus the greater the reliability of an instrument, the less likely the errors of measurement to occur. More than one data collection instrument were used in order to eliminate the weaknesses inherent in each instrument. The reliability of a research instrument concerns the extent to which the instrument yielded the same results on repeated trials. The researcher set questions in the data collection tools which were tested twice to enable him to get logical sequence of data.

To ascertain the reliability of the instruments, the study used the test retest method; where the same score on test one was the same as test two.  The study also employed the coefficient alpha, also known as the cronbach Alpha.  This was developed by Cronbach in 1951 and it is the average of the correlations of all the possible ways of dividing the test into two sets.  Cronbach alpha splits all the questions on the instrument and computer correlation values for them.  Like Correlation values for them; like correlation coefficient, the closer it is to; the higher the reliability estimate of the instrument.

Data processing and analysis

Data processing
After data has been collected, it needs to be presented in a way that communicates the information and enables conclusions to be drawn (Merriam, Sharan B., 2009). Data was collected from both primary and secondary sources, processed, analyzed and presented. The data collected was edited, coded and quantitative ones was tabulated into frequency tables while the qualitative ones were accumulated under the analysis and interpretation of findings of the study.

Data analysis
The researcher used qualitative and quantitative data analysis techniques for qualitative data, the analysis was carried out through using exploratory and descriptive methods while quantitative data, this was analyzed through descriptive statistics mainly percentages.

Ethical considerations

For any research to be valid and objective in nature, it has to take into consideration the ethical aspects while carrying it. Under this study confidentiality was observed and kept by the researcher for all information given by the respondents. The researcher was honest in his work by avoiding any form of falsification, misrepresentation, plagiarism and any other form of academic malpractice that could hinder the dependability of the data collected. The researcher reported the actual findings without omission and adding personal information to distort the information. Participation in the research was voluntary, based on consent to avoid collection of wrong data and other inconveniences to the researcher.

The researcher was non-discriminative in nature when selecting samples. This was implemented by avoiding bias in selecting respondents according to their sex, tribes and even culture. Thus, the researcher gave all the people equal chances of being chosen.

Limitations of the study
The following challenges or bottlenecks which were encountered during the study and how they were solved.

Unavailability of some respondents: Some respondents did not readily available to provide information needed for the study due to the government closure of educational institutions as a result of the Covid-19 pandemic. The researcher relied on individual respondents who also supported the study by responding to questionnaires and interviews, and also used secondary documents to obtain additional data and also make appropriate contact.

Non-response: Some respondents did not return the questionnaires in time and some were not willing to take part in the study. The researcher administered more questionnaires than the actual sample size to make up for any non-response. 

The available respondents hesitated to give information thinking they were being tricked to see if they can release the information and that information could be taken for person gain, despite the fact that there was an introductory letter from the University which was addressed to the responsible authorities. The researcher requested the authorities in the area of study for permission to collect data.

Some respondents did not return the questionnaires in time and some were not willing to take part in the study. The researcher talked to them and explained the purpose of the study and sought their consent which they gave to participate as they indeed did.
CHAPTER FOUR

RESPONDENTS’ PERSONAL VARIABLES

Introduction 

This chapter is about presentation and discussion of findings on the role of School Management Committees in the Administration of Universal Primary Schools in selected schools in Wakiso District. The researcher obtained data from 103 respondents directly and indirectly as this is a sensitive area of study. The data obtained is on respondents’ personal variables. Questions about the basic data about the person completing the survey are given common name particulars which are usually placed at the beginning of the questionnaire. Although additional questions seem redundant or irritating to respondents, they play a fundamental role in the advanced analysis of test results because it is the particulars that allows the use of data on respondents to carry out an even more accurate and advanced analysis of the collected data. In this case, there is focus on the gender or sex of respondents, the age range of respondents, and respondents’ level of education and so on as displayed in this section;

Analysis of response rate

The study targeted a sample of 124 respondents. A total of 124 questionnaires were printed and distributed to the sample. The response rate was good; 103 questionnaires were filled and 11 were misplaced. Presented in the table below is the response rate of the study.
Response rate

	
	Frequency 
	Percentage (%)

	Total number of questionnaires distributed
	124
	100

	Total number of questionnaires returned 
	103
	90.7


Field data, 2022

As seen in table above, out of the 124 questionnaires distributed, 103 were returned giving a response rate of 90.7%. This response rate was deemed to be sufficient and representative for the study population because Mugenda and Mugenda (2003) asserted that a response rate of 50% and above is adequate for analysis and reporting.
Table 4.1: Age (in years)

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Less than 25years
	2
	1.9
	1.9
	1.9

	
	26-35years
	9
	8.7
	8.7
	10.7

	
	36-45years
	37
	35.9
	35.9
	46.6

	
	46-56years
	49
	47.6
	47.6
	94.2

	
	56years and above
	6
	5.8
	5.8
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Regarding the age range of respondents, 1.9% of the respondents were aged less than 25 years, 8.7% were aged 25-35 years, 35.9% were aged 36-45 years, 47.6% were aged 46-56 years and 5.8% were aged 66 years and above. Though most respondents were aged 36 years and above, all the respondents’ availed data for this study which supported the presentation, analysis and discussions of findings in this study
Table 4.2: Sex

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Female
	25
	24.3
	24.3
	24.3

	
	Male
	78
	75.7
	75.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Regarding the gender/sex of respondents, it was discovered that 24.3% of the respondents were female and 75.7% were males. This shows that most respondents who were available and willing to participate in the study were males, but also the females were a considerable number. This illustrates that both male and female took part in the study by providing data for this study, significant in ensuring that the study can be accomplished.
Table 4.3 Education qualification (Highest level attained)

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	PhD
	3
	2.9
	2.9
	2.9

	
	Masters
	5
	4.9
	4.9
	7.8

	
	Bachelors
	15
	14.6
	14.6
	22.3

	
	Diploma
	61
	59.2
	59.2
	81.6

	
	Certificate
	15
	14.6
	14.6
	96.1

	
	Others
	4
	3.9
	3.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Regarding the respondents’ level of education (education qualification or highest level attained), 2.9% of the respondents had Doctoral Education, 4.9% had Masters degree education, 14.6% had Bachelors degree, 59.2% had diploma education, 14.6% had certificate education, and 3.9% had other levels like not being educated formally at all and primary education as well as secondary education. All the respondents in their respective academic attainment could avail data for this study as shown in the later presentation, analysis and discussions.
Table 4.4: Duration in education service

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Less than 5years
	5
	4.9
	4.9
	4.9

	
	5-10years
	27
	26.2
	26.2
	31.1

	
	11-16years
	26
	25.2
	25.2
	56.3

	
	17years and above
	45
	43.7
	43.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Regarding the duration in education service, 4.9% of the respondents had been in education service for less than 5 years, 26.2% had been in education service for 5 to 10 years, 25.2% had been in education service for 11 to 16 years, and 43.7% had been in education service for 17 years and more. The respondents had good knowledge at their different levels and period of exposure to education service and administration. Though the respondents and varying period in years spent in education service, but all of them were able to provide positive and reliable data for this study.
Table 4.5: Duration of the school management committee in the school

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Less than 5years
	35
	34.0
	34.0
	34.0

	
	5-10years
	35
	34.0
	34.0
	68.0

	
	11-16years
	24
	23.3
	23.3
	91.3

	
	17years and above
	9
	8.7
	8.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Regarding the duration of the school management committee in the school, 34.0% of the respondents noted that the School Management Committees had existed for less than 5 years, which is the time for which they had had them operating in their school, 34.0% noted that they had known the existence of School Management Committees for 5 to 10 years, that is when they seem to have become active, 23.3% noted that they had known about the existence of School Management Committees for 11 to 16 years and 8.7% had known the Schools management committees to exist in their school for 17 years and more. From these figures, it shows that indeed School Management Committees exist in the schools, but each respondents had to know their operations for such a time they agreed they know, hence being able to avail valid data for this study.

Table 4.6: Inferential statistics on the respondents personal variables

	
	Age

(Years)
	Sex
	Education qualification (Highest level attained)
	Duration in education service
	Duration of the school management committee in the school

	N
	Valid
	103
	103
	103
	103
	103

	
	Missing
	0
	0
	0
	0
	0

	Mean
	
	1.76
	3.89
	3.08
	2.07

	Std. Deviation
	
	.431
	.949
	.947
	.963


Field data, 2022

From the table, inferential statistics on the age range of respondents was missing, for sex of respondents, the Mean is 1.76 and standard deviation is .431, which means there was a big range between male and female respondents. Regarding the Education qualification (Highest level attained) of respondents, mean at 3.89 and standard deviation at .949 means that there were highly and very low education respondents. For duration in education service, mean of 3.08 and standard deviation at .947 means that some respondents had served for long while others had served for a relatively short time. And for the duration of the school management committee in the school, mean is 2.07 and standard deviation at .963 which means that there were varying length of time respondents had ben familiar with the school management committees. But all these sets of respondents availed data for this study.

CHAPTER FIVE
HOW THE SCHOOL MANAGEMENT COMMITTEES ENSURE THE AVAILABILITY OF DEVELOPMENT PLANS IN KIWAFU PRIMARY, NSANGI PRIMARY SCHOOL AND WAMPEWO NTAKE PRIMARY SCHOOLS
Introduction 
Aikara (2011) noted that every School Management Committee is obliged to prepare a School Development Plan in such a manner as may be prescribed to the appropriate Government or local authority as the case may be. It is obvious that majority of SMC members are the parents/guardians of those children who are studying in the school. Representation of the socially backward parents and political leaders play an important role for effective development of a school. SMC has many functions as enrolment, retention, completion of elementary education with quality for all children residing in catchment area of school and preparation of school development plan. The members of the SMC need to be aware of their roles and functions in order to contribute effectively to the development of a school. Regarding how the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools, they do so through the following variables; the School Management Committee prepare annual school development plans and proposals, School Management Committee presents the views of the parents in education planning and development, the School Management Committees guide and provide head teachers with the opportunity to improve school development plans, the School Management Committee leadership assist in defining and redefining the school boundaries against encroachment by the community , the School Management Committee operates as the planning body in public schools on behalf of the local government, school Management Committees plan and schedule the supervision of teachers’ performance in schools, school Management Committees take part in planning for the utilization of unconditional grants provided to the schools, school Management Committees meet regularly to make termly plans for school infrastructure needs and developments, school Management Committees take part in planning the staffing needs of the needs of the concerned school and school Management Committees plan for the school environment management. These are presented, analyzed and interpreted in this section as shown below; 

The School Management Committee prepare annual school development plans and proposals
The study findings on whether the School Management Committee prepare annual school development plans and proposals are presented in table 5.1;
Table 5.1: The School Management Committee prepare annual school development plans and proposals
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	22
	21.4
	21.4
	21.4

	
	Agree
	56
	54.4
	54.4
	75.7

	
	Not Sure
	1
	1.0
	1.0
	76.7

	
	Disagree
	4
	3.9
	3.9
	80.6

	
	Strongly Disagree
	20
	19.4
	19.4
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The study discovered that 21.4% of the respondents strongly agreed, 54.4% agreed, 1.0% were not sure, 3.9% disagreed and 19.4% strongly disagreed. Indeed with 75.8% in agreement, it indicates that the School Management Committee are duty bound, and where they are active like in Wampewo Ntake, Kiwafu Primary and in Nsangi primary schools, these School Management Committees are involved in preparing the annual school development plans and proposals in liaison with the Head Teacher and the school administration in order to provide a headway for the development of the schools in a symmetric logical performance process. This has enabled more so Wampewo Ntake Primary to achieve constant and consistent develop in terms of infrastructures like buildings, scholastic programmes and so on.   

School Management Committee presents the views of the parents in education planning and development
The study findings on whether School Management Committee presents the views of the parents in education planning and development are presented in table 5.2;

Table 5.2: School Management Committee presents the views of the parents in education planning and development

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	4
	3.9
	3.9
	3.9

	
	Agree
	17
	16.5
	16.5
	20.4

	
	Not Sure
	35
	34.0
	34.0
	54.4

	
	Disagree
	12
	11.7
	11.7
	66.0

	
	Strongly Disagree
	35
	34.0
	34.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings of the study reveal that 3.9% of the respondents strongly agreed and 16.5% agreed, 34.0% were not sure, 11.7% disagreed and 34,0% strongly disagreed, thus with 34.0% being not sure and 43.7% in disagreed, it indicates that the School Management Committee seldom research from among the parents to get their views. Much as they may have embers from the local community, but by law they are not obliged to collect the views of the parents, hence they do not engage the parents directly in education planning and development as they, the School management Committee are not obliged to consult with the parents for their views, but plan according to the rule and regulations laid down by the Ministry of Education and Sports who are their main supervisors and appraisers. 

The School Management Committees guide and provide head teachers with the opportunity to improve school development plans
The findings of the study on whether School Management Committees guide and provide head teachers with the opportunity to improve school development plans are presented in table 5.3;

Table 5.3: The School Management Committees guide and provide head teachers with the opportunity to improve school development plans

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	47
	45.6
	45.6
	45.6

	
	Agree
	37
	35.9
	35.9
	81.6

	
	Not Sure
	3
	2.9
	2.9
	84.5

	
	Disagree
	15
	14.6
	14.6
	99.0

	
	Strongly Disagree
	1
	1.0
	1.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The results of the study reveal that 45.6% of the respondents strongly agreed, 35.9% agreed, 2.9% were not sure, 14.6% disagreed and 1.0% strongly disagreed. With 81.5% in agreement, it is clear that the School Management Committees offer supervisory and stewardship to the schools, thus they guide and provide head teachers for example the ones of Wampeso Ntake and Nsangi Primary schools with the opportunity to improve school development plans through dialogue in the statutory regular meetings they hold that offer the platform t exchange views and come up with improved plans for better education service delivery.

The School Management Committee leadership assist in defining and redefining the school boundaries against encroachment by the community
The study findings on whether the School Management Committee leadership assist in defining and redefining the school boundaries against encroachment by the community are presented in table 5.4;

Table 5.4: The School Management Committee leadership assist in defining and redefining the school boundaries against encroachment by the community
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	30
	29.1
	29.1
	29.1

	
	Agree
	68
	66.0
	66.0
	95.1

	
	Not Sure
	3
	2.9
	2.9
	98.1

	
	Disagree
	1
	1.0
	1.0
	99.0

	
	Strongly Disagree
	1
	1.0
	1.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The study discovered that 29.1% of the respondents strongly agreed, 66.0% agreed, 2.9% were not sure, 1.0% disagreed and 1.0% strongly disagreed. With 95.1% in agreement, it means that the School Management Committee is well composed and as such their leadership assist in defining and redefining the school boundaries against encroachment by the community, more so the extent of the physical coverage or their land, supervise the putting of landmarks, legal security of the confines and geography of the schools in form of land titles, their boundaries with the settlers and other institutions is enabled and legal documentation done. This mandate has been fulfilled in all the three schools being studied, that is Nsangi, Kiwafu and Wampewo-Ntake Primary schools which is why there are no land wrangles, but for them they utilize the land for other income generating activities like sand selling site at Kiwafu Primary school. 

The School Management Committee operates as the planning body in public schools on behalf of the local government

The findings of the study on whether the School Management Committee operates as the planning body in public schools on behalf of the local government are presented in table 5.5;

Table 5.5: The School Management Committee operates as the planning body in public schools on behalf of the local government
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	18
	17.5
	17.5
	17.5

	
	Agree
	32
	31.1
	31.1
	48.5

	
	Not Sure
	3
	2.9
	2.9
	51.5

	
	Disagree
	6
	5.8
	5.8
	57.3

	
	Strongly Disagree
	44
	42.7
	42.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

On whether the School Management Committee operates as the planning body in public schools on behalf of the local government, 17.5% of the respondents strongly agreed, 31.1% agreed, 2.9% were not sure, 5.8% disagreed and 42.7% strongly disagreed. With 48.6% in agreement, it means that because of their mandate as spelt out in the 2004 SMC: School Management Committee Handbook, and the 2008 Education Act, they have been able to support planning in these public schools, but this has been more felt in Wampewo Ntake and Kiwafu Primary Schools which school are fully governed more by the Local government, while in Nsangi Primary, the Church of Uganda as a strong partner participates in the School Management Committee activities, but the School Management Committees are serving with expertise where the Local government would be unable to do so in time and in specified boundaries.  

School Management Committees plan and schedule the supervision of teachers’ performance in schools
The study findings on whether the school Management Committees plan and schedule the supervision of teachers’ performance in schools are presented in table 5.6;
Table 5.6: School Management Committees plan and schedule the supervision of teachers’ performance in schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	12
	11.7
	11.7
	11.7

	
	Agree
	13
	12.6
	12.6
	24.3

	
	Not Sure
	15
	14.6
	14.6
	38.8

	
	Disagree
	11
	10.7
	10.7
	49.5

	
	Strongly Disagree
	52
	50.5
	50.5
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The study obtained findings on whether the School Management Committees plan and schedule the supervision of teachers’ performance in schools which reveal that 11.7% of the respondents strongly agreed, 12.6% agreed, 14.6% were not sure, 10.7% disagreed and 50.5% strongly disagreed. With 61.2%, it indicates that, it was in most cases not the primary responsibility of the School Management Committees to plan and schedule the supervision of teachers’ performance in schools because many comprise none professional educationists, but on a small extent they can carry out some minimal supervision like class room attendance and coverage, which is not even so compulsory, but for 24.3% who agreed, noted that in Kiwafu Primary school, the School Management Committees in direct liaison with the Municipality administration can make spot supervision as they have often done so, and it is not the case with Kyengera Town Council where Nsangi Primary School is or Nangabo Sub-County where Wampewo Ntake is located. But overall, the School Management Committees planning and scheduling of the supervision of teachers’ performance is not usual.    

School Management Committees take part in planning for the utilization of unconditional grants provided to the schools
Findings of the study on whether the School Management Committees take part in planning for the utilization of unconditional grants provided to the schools are presented in table 5.7;

Table 5.7: School Management Committees take part in planning for the utilization of unconditional grants provided to the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	31
	30.1
	30.1
	30.1

	
	Agree
	19
	18.4
	18.4
	48.5

	
	Not Sure
	3
	2.9
	2.9
	51.5

	
	Disagree
	15
	14.6
	14.6
	66.0

	
	Strongly Disagree
	35
	34.0
	34.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings revealed that 30.1% of the respondents strongly agreed, 18.4% agreed, 2.9% were not sure, 14.6% disagreed and 34.0% strongly disagreed. With 48.5% in agreement and 48.6% in disagreed, it means that as government mandated management committees in schools, the  School Management Committees ought to take part in planning for the utilization of unconditional grants provided to the schools according to the planned budget, often their mandate is stifled as many head teachers are often very powerful administratively as the case was noted in Kiwafu Primary School where they use their powers to bypass the less, “friendly” members of these committees and cooperate with the more, “friendly” members, hence divided loyalty and thus less efficiency in the management of the utilization of unconditional grants provided to the schools by the central Government through the Ministry of Education and Sports. 

School Management Committees meet regularly to make termly plans for school infrastructure needs and developments
On whether the School Management Committees meet regularly to make termly plans for school infrastructure needs and developments, the findings are presented in table 5.8;

Table 5.8: School Management Committees meet regularly to make termly plans for school infrastructure needs and developments
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	36
	35.0
	35.0
	35.0

	
	Agree
	4
	3.9
	3.9
	38.8

	
	Not Sure
	14
	13.6
	13.6
	52.4

	
	Disagree
	14
	13.6
	13.6
	66.0

	
	Strongly Disagree
	35
	34.0
	34.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

In schools, findings show that 35.0% of the respondents strongly agreed, 3.9% agreed, 13.6% were not sure, 13.6% disagreed and 34.0% strongly disagreed. With these findings, it was showed that the School Management Committees only meet on schedule to get and receive reports from the school administration every after three months, from which they can compile a report, but still with the 47.6% in disagreement, it means that the meetings are often scheduled at the request of the head teachers, and not regularly to make plans for terms by relying on the school head teacher’s report to plan for scholastic, school infrastructure needs and developments, but still a lot of gaps are left unfilled in this case.

School Management Committees take part in planning the staffing needs of the concerned school
The study findings on whether School Management Committees take part in planning the staffing needs of the concerned school are presented in table 5.9;

Table 5.9: School Management Committees take part in planning the staffing needs of the concerned school
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	25
	24.3
	24.3
	24.3

	
	Agree
	15
	14.6
	14.6
	38.8

	
	Not Sure
	4
	3.9
	3.9
	42.7

	
	Disagree
	15
	14.6
	14.6
	57.3

	
	Strongly Disagree
	44
	42.7
	42.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings on whether the School Management Committees take part in planning the staffing needs of the concerned school, it was discovered that 24.3% of the respondents strongly agree, 14.6% agreed, 3.9% were not sure, 14.6% disagreed and 42.7% strongly disagreed; with 38.9% of the respondents in agreement, it indicates that sometimes, but not regularly, for staffing in non-teaching areas, the members of the School Management Committees are involved to screen and recruited the best candidate, but their influence depends on as 56.3% noted, the will of the head teachers and the district education officers, except where the central government may have interest. 

School Management Committees plan for the school environment management
The study findings on whether School Management Committees plan for the school environment management are presented in table 5.10;

Table 5.10: School Management Committees plan for the school environment management
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	52
	50.5
	50.5
	50.5

	
	Agree
	51
	49.5
	49.5
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings show that 50.5% of the respondents strongly agreed and 49.5% agreed which means that the School Management Committees plan for the school environment management as they secure the area geographically and by law, covered by the school, encourage the teachers and learners to plant trees, to keep the green in the schools and participate in environmental science activities like soil conservation, removal of all harmful foreign bodies in the soil, for example in Kiwafu and Nsangi they have safeguarded the historical trees which encourages further environmental conservation.   
Conclusion
As Adeolu & Olusola (2013) noted, the school management committees (SMCs) are the managerial hand of basic public schools and these are governing agencies of the school, and their roles are central to the main activities and operations at the school level. The school management committee is supposed to work for the enhancement of the school and its community by working in the interest of the school. By law, the school management committees is the governing body of basic schools in the various communities in Ghana and are supposed to promote the interest of the school and its learners for the children to receive the best education. Every public school has such a committee constituted based on state agreed for formation and operations of the school management committee. This chapter has examined how the school management committees ensure the availability of development plans in Kiwafu primary, Nsangi primary school and Wampewo Ntake primary schools, the next chapter is focusing on how school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools.
CHAPTER SIX
HOW SCHOOL MANAGEMENT COMMITTEES LINK THE COMMUNITY TO THE EDUCATION PROGRAMMES OF KIWAFU PRIMARY, NSANGI PRIMARY SCHOOL AND WAMPEWO NTAKE PRIMARY SCHOOLS
Introduction 
The findings of the study on how school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools are rooted on whether school management committees merge the educational goals of the school and the community, School management committees formulate educational and management programmes for the school and the surrounding community, school management committees ensure development of school projects that lead to improved school-community relations,  school management committees promote community participation in decision-making about the management of school activities at the school level, school management committees promote access to learning for vulnerable children from the community, school management committees promote school-based-community management for quality improvement in learning, school Management Committees encourage the community members to take part in the appraisal of staff on termly and annual basis, school management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions, school management committees promote local government effective participation in day to day functioning of the schools and school management committees solicit for community input in the policy formulation for appropriate school management. The findings are presented, analyzed and interpreted below;

School management committees merge the educational goals of the school and the community
Findings of the School management committees merge the educational goals of the school and the community are presented in table 6.1;

Table 6.1: School management committees merge the educational goals of the school and the community
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	23
	22.3
	22.3
	22.3

	
	Agree
	18
	17.5
	17.5
	39.8

	
	Disagree
	47
	45.6
	45.6
	85.4

	
	Strongly Disagree
	15
	14.6
	14.6
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings of the study show that 22.3% of the respondents strongly agreed, 17.5% agreed, 45.6% disagreed and 14.6% strongly disagreed. Majority of respondents (60.2%) noted that in all the schools, there are no signs or ways shown in which the School management committees have been able to merge the educational goals of the school and the community because that is not their primary goal, but on the other hand, 39.8% agreed that the School management committees have members from among the members of the community, so through this channel, the interests of the community for instance regarding better teaching are captured indirectly and can be considered during managerial decision making when they carry water. 
The chief role of the School management committees is to ensure that the schools have the necessary inputs ranging from staff to funding and scholastic materials, and not necessarily to merge the educational goals of the school and the community, because by way of school operations they do not target community interests alone, but the educational goals of all under government supervision. 

School management committees formulate educational and management programmes for the school and the surrounding community
Findings on whether School management committees formulate educational and management programmes for the school and the surrounding community are presented in table 6.2;

Table 6.2: School management committees formulate educational and management programmes for the school and the surrounding community

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	18
	17.5
	17.5
	17.5

	
	Agree
	14
	13.6
	13.6
	31.1

	
	Disagree
	30
	29.1
	29.1
	60.2

	
	Strongly Disagree
	41
	39.8
	39.8
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Findings show that 17.5% of the respondents strongly agreed, 13.6% agreed, 29.1% disagreed and 39.8% strongly disagreed. For 68.9% who disagreed noted that the School management committees do not formulate educational and management programmes for the school and the surrounding community because they are meant only to support management In running the school, but not as s professional body to restructure and structure learning as that is not their role. While on the other hand, 31.1% agreed that in schools for instance Wampewo Ntake and Nsangi primary school where the foundation bodies that s Church of Uganda have members on the School management committees can influence how the educational and management programmes for the school are run and this also affects the surrounding community from whom learners are sourced. As respondents noted though, since the School management committees are not professional educational bodies in these schools, like all over Uganda, they have no powers to influence or later educational and management programmes for the school and the surrounding community.

School management committees ensure development of school projects that lead to improved school-community relations
The study findings on whether the School management committees ensure development of school projects that lead to improved school-community relations are presented in table 6.3;

Table 6.3: School management committees ensure development of school projects that lead to improved school-community relations
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	20
	19.4
	19.4
	19.4

	
	Agree
	40
	38.8
	38.8
	58.3

	
	Not Sure
	18
	17.5
	17.5
	75.7

	
	Disagree
	13
	12.6
	12.6
	88.3

	
	Strongly Disagree
	12
	11.7
	11.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

From the study, 19.4% of the respondents strongly agreed, 38.8% agreed, 17.5% were not sure, 12.6% disagreed and 11.7% strongly disagreed; so with 58.2% in agreement, it indicates that the existing School management committees in Kiwafu ensure development of school projects that lead to improved school-community relations for example they have allowed the community sand mining association of Entebbe to use part of the land to gather and sale sand in Entebbe which is a source of rent income, Wampewo Ntake land is used by the school administration to grow food and vegetables for the school, and also some squatters to cultivate food and the same applies to Nsangi Primary school who pay some rent in the legion of 70,000 to 200,000 which they pay annually to the school, and also sale the food produced cheaply to the school. 
For 24.3% noted that the size of projects and land have dwindled so much that its now largely the teachers who utilize the land, an schools have no sustainable projects on the land. But generally the land of the schools is utilized for additional income generating activities to them.

School management committees promote community participation in decision-making about the management of school activities at the school level
The findings on whether the School management committees promote community participation in decision-making about the management of school activities at the school level are presented in table 6.4;

Table 6.4: School management committees promote community participation in decision-making about the management of school activities at the school level
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	13
	12.6
	12.6
	12.6

	
	Agree
	13
	12.6
	12.6
	25.2

	
	Not Sure
	9
	8.7
	8.7
	34.0

	
	Disagree
	40
	38.8
	38.8
	72.8

	
	Strongly Disagree
	28
	27.2
	27.2
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings of the show that 12.6% of the respondents strongly agreed, 12.6% agreed, 8.7% were not sure, 38.8% disagreed and 27.2% strongly disagreed. For 66.0% in disagreement, it implies that the School management committees do not take it incumbent upon themselves to promote community participation in decision-making about the management of school activities at the school level because he community do not constitute an Ecclesia for school management, except that those who find themselves on the SMC are the ones who engage in managerial decisions pertaining to the administration and management of the school as mandated by the 2008 Education Act of Uganda, though according to 25.2%, the voice of the community is heard at the Annual and Adhoc Meetings where they give the various parents the opportunity to present their views and deliberations. But it is even perilous to acknowledge that School management committees promote community participation in decision-making about the management of school activities at the school level because even the rules and regulations governing them do not spell so.

School management committees promote access to learning for vulnerable children from the community
The findings of the study on whether School management committees promote access to learning for vulnerable children from the community are presented in table 6.5;

Table 6.5: School management committees promote access to learning for vulnerable children from the community

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agree
	15
	14.6
	14.6
	14.6

	
	Not Sure
	43
	41.7
	41.7
	56.3

	
	Disagree
	30
	29.1
	29.1
	85.4

	
	Strongly Disagree
	15
	14.6
	14.6
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The research findings where, 14.6% of the respondents agreed, 41.7% were not sure, 29.1% disagreed and 14.6% strongly disagreed. With 43.7% in disagreement, and 41.7% being not sure, the general picture is that School management committees seldom promote access to learning for vulnerable children from the community because these schools; Kiwafu Primary, Nsangi and Wampewo Ntake are not schools for children with special needs and therefore do not offer special needs education. For Kiwafu would recommend pupils with special needs to be admitted to Entebbe Welfare school where government supports their education, for Nsangi Primary school would refer them to Katalemwa Welfare Centre and Wampewo Ntake would recommend them to Wakiso school of children with disabilities or Gene Orphanage and special needs centre in Masuulita Town Council. They only have those; learners with disabilities but are able to attend normal classes.

School management committees promote school-based-community management for quality improvement in learning
The findings of the study on whether School management committees promote school-based-community management for quality improvement in learning are presented in table 6.6;

Table 6.6: School management committees promote school-based-community management for quality improvement in learning

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	15
	14.6
	14.6
	14.6

	
	Not Sure
	33
	32.0
	32.0
	46.6

	
	Disagree
	35
	34.0
	34.0
	80.6

	
	Strongly Disagree
	20
	19.4
	19.4
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Findings on whether the School management committees promote school-based-community management for quality improvement in learning revealed that 14.6% of the respondents strongly agreed, 32.0% agreed 34.0% disagreed and 19.4% strongly disagreed. With 53.4% in disagreement, it means that since the community is an integral part of the school through getting members to the School management committees, it does not mean that the existing School management committees are at all duty bound to promote school-based-community management for quality improvement in learning, but simply make sure that the school is functioning well, they can ably report success and weakness at the Annual general Meeting to the parents and guardians of learners, to which 46.6% agreed that in a way the School management committees are promoting the agenda of  school-based-community management in this way to promote  quality improvement in learning, though the conundrum is not directly in this way. 
School Management Committees encourage the community members to take part in the appraisal of staff on termly and annual basis
The findings of the study on whether School Management Committees encourage the community members to take part in the appraisal of staff on termly and annual basis are presented in table 6.7;

Table 6.7: School Management Committees encourage the community members to take part in the appraisal of staff on termly and annual basis
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Not Sure
	29
	28.2
	28.2
	28.2

	
	Disagree
	52
	50.5
	50.5
	78.6

	
	Strongly Disagree
	22
	21.4
	21.4
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings show that 28.2% of the respondents were not sure, 50.5% disagreed and 21.4% strongly disagreed. With 71.9% in agreement, one should know clearly that in all the three schools, Kiwafu Primary, Nsangi Primary and Wampewo Ntake, the School Management Committees are under no obligation and are not at all required to encourage the community members to take part in the appraisal of staff on termly and annual basis because the community does not govern the activities of the School Management Committees and the schools management. The School Management Committees and the school are governed under the Ministry of Education and Sports who delegate the education office at the district or municipality to carry out appraisal and in many cases the Ministry of Education and Sports for better quality assurance.

School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions
The findings of the study on whether the School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions are presented in table 6.8;
Table 6.8: School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	29
	28.2
	28.2
	28.2

	
	Agree
	57
	55.3
	55.3
	83.5

	
	Not Sure
	13
	12.6
	12.6
	96.1

	
	Disagree
	4
	3.9
	3.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The results show that 28.2% of the respondents strongly agreed, 55.3% agreed, 12.6% were not sure and 3.9% disagreed. With 83.5% in agreement, it implies that the School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions for example ensure that the capitation and unconditional grants are availed to the schools and managed well in the interest of paying tuition fees for the learners and availing scholastic items. Also they- School management committees have ensured that there is no educational exclusion as the fees is paid and the teachers only pay a small r nominal fees to cater for the welfare of their children at school for example providing them porridge and the mid-day meal, and seek for support from the non-state actors like development partners with scholastic materials and trainings for better capacity building. This has occurred in the schools between 2016 and 2020 before the Covid-19 ravaged the education services. 

School management committees promote local government effective participation in day to day functioning of the schools
The findings of the study on whether the School management committees promote local government effective participation in day to day functioning of the schools are presented in table 6.9;

Table 6.9: School management committees promote local government effective participation in day to day functioning of the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	15
	14.6
	14.6
	14.6

	
	Agree
	36
	35.0
	35.0
	49.5

	
	Not Sure
	12
	11.7
	11.7
	61.2

	
	Disagree
	28
	27.2
	27.2
	88.3

	
	Strongly Disagree
	12
	11.7
	11.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

Findings show that 14.6% of the respondents strongly agreed, 35.0% agreed, 11.7% were not sure, 27.2% disagreed and 11.7% strongly disagreed. With 49.6% in agreement, the researcher deducts that School management committees promote local government effective participation in day to day functioning of the schools for example they advise the district education officers about the state of the schools which enables the District Education Officer, District Inspector of Schools and the entire local government setup to effectively monitor these schools, and for the case of Kiwafu Primary School, Entebbe Municipal Council is doing so, Nsangi primary school is supervised by Kyengera Town Council, and Nangabo Sub-County is doing so with Wampewo Ntake primary school. Yet for 38.9% noted that the existing School management committees are not so strong to promote local government effective participation in day to day functioning of the schools, but influence because they have an advisory role in the schools and with local government education offices. But all the schools subscribe through their School management committees to Wakiso District Education department.  

School management committees solicit for community input in the policy formulation for appropriate school management
The study findings on whether the School management committees solicit for community input in the policy formulation for appropriate school management are presented in table 6.10;

Table 6.10: School management committees solicit for community input in the policy formulation for appropriate school management
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agree
	31
	30.1
	30.1
	30.1

	
	Not Sure
	30
	29.1
	29.1
	59.2

	
	Disagree
	11
	10.7
	10.7
	69.9

	
	Strongly Disagree
	31
	30.1
	30.1
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The research findings show that 30.1% of the respondents agreed, 29.1% were not sure, 10.7% disagreed and 30.1% strongly disagreed. With 40.8% in disagreement, there is a staggering conviction that the School management committees do not solicit for community input in the policy formulation for appropriate school management in any of the schools under this study (Kiwafu, Nsangi and Wampewo Ntake) because they are not directly answerable to the community, but 30.1% agreed that the School management committees to operate well they need not to alienate their intentions in the schools, from the community as key stakeholders in the management of the schools, so it would not at all bad if they solicited for community input in the policy formulation for appropriate school management. But the fact is School management committees hardly solicit for community input in the policy formulation for appropriate school management, but nevertheless the schools are running without this vital input from the community coming in consistently. 

Conclusion 
According to Rani and Arora (2004), education without the active participation of the community is considered a one-sided activity. It becomes an activity of supply model not that of the demand model. Education, through a social activity, has significant economic implications. Therefore, the economic growth of a country, to a large extent, depends on the growth of its educational system, which in turn depends on the degree of participation of the community. Community participation thus assumes critical importance in delivering relevant education. Management of education implies the management of educational goals, programmes and projects. The most significant component of management is the pillar paradigm of educational governance, but in the case of Kiwafu primary school, Nsangi Primary school, and wampewo Ntake primary, the School management committees are vital, but the community is not central in management and fostering education development. The next chapter (chapter seven) focuses on how the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools. 
CHAPTER SEVEN
HOW THE SCHOOL MANAGEMENT COMMITTEES ENSURE THAT FUNDS RECEIVED ARE EFFECTIVELY MANAGED AND PUBLICLY REPORTED IN KIWAFU PRIMARY, NSANGI PRIMARY SCHOOL AND WAMPEWO NTAKE PRIMARY SCHOOLS
Introduction
This chapter is about how the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools. This is based on the following sub-themes; School management committees undertake budget formulation processes in the schools for effective financial management, school Management Committees members are involved in discussing and approving the school budget and use of the funds, school management committees monitor the budget implementation through the various administrative structures of the schools, school management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures, school management committees provide information to school’s management on procurement and financial management, the School management committees provide a clearer strategic lead on financial expenditures in the schools, the school management committees ensure that the school management is properly accountable for the financial aspects of its performance, the School management committees help the school’s administration to raise funds for school’s operations, there are often confrontations between School management committees and members of the school’s administration which affects financial performance, school management committees control all the government funding to schools, the school management committees keep the financial records of the schools, school management committees appoint accountants or bursars for the schools and school management committees are tasked with supplementing the school resources with external funding, that are presented, analyzed and interpreted below;

School management committees undertake budget formulation processes in the schools for effective financial management
The study findings on whether the School management committees undertake budget formulation processes in the schools for effective financial management are presented in table 7.1;
Table 7.1: School management committees undertake budget formulation processes in the schools for effective financial management
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	13
	12.6
	12.6
	12.6

	
	Agree
	13
	12.6
	12.6
	25.2

	
	Disagree
	39
	37.9
	37.9
	63.1

	
	Strongly Disagree
	38
	36.9
	36.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings reveal that 12.6% of the respondents strongly agreed, 12.6% agreed, 37.9% disagreed and 36.9% strongly disagreed. With 74.8% in disagreement, it implies that School management committees do not undertake budget formulation processes, but are simply part of the budgeting committee which means that it is not their entire mandate as the front line committee but work together with the Head teachers in the case of Kiwafu Primary school, and in liaison with the members of the foundation body like Church of Uganda in the case of Nsangi Primary and Wampewo Ntake to come up with a budget for the term for effective financial management. On the contrary though 25.2% agreed that School management committees may be fringe in the case of budgeting but they should approve of it, so they have but a limited role in budget formulation as they are not the main actors, but subsidiary actors and observers.
School Management Committees members are involved in discussing and approving the school budget and use of the funds
The study findings on whether the School Management Committees members are involved in discussing and approving the school budget and use of the funds are presented in table 7.2;

Table 7.2: School Management Committees members are involved in discussing and approving the school budget and use of the funds
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	36
	35.0
	35.0
	35.0

	
	Agree
	31
	30.1
	30.1
	65.0

	
	Strongly Disagree
	36
	35.0
	35.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
Findings show that 35.0% of the respondents strongly agreed, 30.1% agreed and 35.0% strongly disagree; and for 65.0% in agreement, it mean that the existing School Management Committees members are involved in discussing and approving the school budget and use of the funds. This they do not do so independently, but in liaison with the school administration and often the foundation body as key stakeholders in the instance. And though 35.0% did not agree that the School Management Committees have the powers to make the budget, they can only participate in budget making with other members. So they are vital stakeholders in the budgeting process in the school, and without their approval it becomes hard for the budget to be appreciated or passed at the higher levels.     
School management committees monitor the budget implementation through the various administrative structures of the schools
The study findings on whether the School management committees monitor the budget implementation through the various administrative structures of the schools are presented in table 7.3;
Table 7.3: School management committees monitor the budget implementation through the various administrative structures of the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	40
	38.8
	38.8
	38.8

	
	Agree
	12
	11.7
	11.7
	50.5

	
	Disagree
	15
	14.6
	14.6
	65.0

	
	Strongly Disagree
	36
	35.0
	35.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
According to the study, 38.8% of the respondents strongly agreed, 11.7% agreed, 14.6% disagreed and 35.0% strongly disagreed; and therefore with 50.5% in agreement, it implies that that the School management committees monitor the budget implementation through the various administrative structures of the schools for example they can discuss with the Head teacher and the administration about how the budget is being implemented including the locally generated revenue, the capitation grants vis-a-viz the number of pupils being paid for , the unconditional grants which would support scholastic provisions and development of the school infrastructures. Although 49.6% disagreed because they did not see the direct control of the budgeting process by the School management committees, but they have the powers to monitor the budget implementation at the various stages in the school, so they can demand to know about the income and expenditure of the school, however, in Kiwafu Primary, the administration of the school usually bypasses some of the members and deals with those with direct affiliation with the Municipal council of Entebbe.
School management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures
The study findings on whether the School management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures are presented in table 7.4;

Table 7.4: School management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	74
	71.8
	71.8
	71.8

	
	Strongly Disagree
	29
	28.2
	28.2
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
Regarding whether the School management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures, 71.8% of the respondents agreed that because the schools receive this money from the Ministry of Education and Sports, and as such the School management committees must follow up by their mandate on how this money is used for procurement of scholastic materials, replenishing the school structures and catering for those who labour in doing so, purchases of materials used from time to time for the schools to operate well. Though 28.2% strongly disagreed because of the reported influence in this work by the head teachers, but the members of the School management committees have an unfettered right to get to know and supervise expenditures for the capitation grants
School management committees provide information to school’s management on procurement and financial management
The study findings on whether the School management committees provide information to school’s management on procurement and financial management are presented in table 7.5;
Table 7.5: School management committees provide information to school’s management on procurement and financial management
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	18
	17.5
	17.5
	17.5

	
	Agree
	51
	49.5
	49.5
	67.0

	
	Strongly Disagree
	34
	33.0
	33.0
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings revealed that 17.5% of the respondents strongly agreed, 49.2% agreed, and 33.0% strongly disagreed. For 67.0% who agreed noted that the School management committees have the mandate to provide information to school’s management on procurement and financial management in order to ensure that there is acquisition of supplies from authentic sources, get the best quantity and quality in order to ensure value for money. This ensures proper procurement planning and administration and avoids unnecessary financial losses and tightens the noose on corruption. The 33.0% who disagreed noted that usually, members of the School management committees connive with the members of the school administration more so head teachers and bypass the normal procurement programmes. This was discovered in Kiwafu between 2016 and 2019 where even the head teacher would be quite arrogant to tamp her authority on the School management committees. But the fact is that the School management committee members must act strongly in the procurement process. 
The School management committees provide a clearer strategic lead on financial expenditures in the schools
The study findings on whether the School management committees provide a clearer strategic lead on financial expenditures in the schools are presented in table 7.6;

Table 7.6: The School management committees provide a clearer strategic lead on financial expenditures in the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	30
	29.1
	29.1
	29.1

	
	Agree
	14
	13.6
	13.6
	42.7

	
	Not Sure
	7
	6.8
	6.8
	49.5

	
	Disagree
	13
	12.6
	12.6
	62.1

	
	Strongly Disagree
	39
	37.9
	37.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings show that 29.1% of the respondents strongly agreed, 13.6% agreed, 6.8% were not sure, 12.6% disagreed and 37.9% strongly disagreed. For 50.5% who were not in agreement revealed that the School management committees have limited administrative and managerial powers, therefore they cannot provide a clearer strategic lead on financial expenditures in the schools. This is because they are only administrative committees to oversee the operations of the schools as mandated by the 2008 Education Act and 2004 guidelines for their operations. For 42.7% agreed on the basis that since these committees are provided for under the regulations and policies governing the primary education in Uganda they are eligible to support financial management. But overall their-School management committees mandate in providing a clearer strategic lead on financial expenditures in the schools is not catered for.
The School management committees ensure that the school management is properly accountable for the financial aspects of its performance
The study findings on whether the School management committees ensure that the school management is properly accountable for the financial aspects of its performance are presented in table 7.7;
Table 7.7: The School management committees ensure that the school management is properly accountable for the financial aspects of its performance
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	19
	18.4
	18.4
	18.4

	
	Agree
	25
	24.3
	24.3
	42.7

	
	Not Sure
	4
	3.9
	3.9
	46.6

	
	Disagree
	11
	10.7
	10.7
	57.3

	
	Strongly Disagree
	44
	42.7
	42.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The study discovered that 18.4% of the respondents strongly agreed, 24.3% agreed, 3.9% were not sure, 10.7% disagreed and 42.7% strongly disagreed; hence with 53.4% in disagreement, it means that the School management committees do not have the clear powers to task the school administration to account for the funds earned and used. However, 42.7% agreed that since they are custodians whom the central government has put in place as a management committee for the schools, in Kiwafu Primary, Nsangi Primary and Wampewo Ntake Primary schools, they have the right and often exercise it to discuss the accountability for capitation grants and the unconditional grants as well as locally generated revenue with the school administration and district education officers to ensure accountability for the financial aspects of the schools’ performance, but their power is undermined because they are not executives and can be bypassed in the main expenditure lines, though this can be checked.  
The School management committees help the school’s administration to raise funds for school’s operations
The study findings on whether the School management committees help the school’s administration to raise funds for school’s operations are presented in table 7.8;
Table 7.8: The School management committees help the school’s administration to raise funds for school’s operations
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	18
	17.5
	17.5
	17.5

	
	Agree
	37
	35.9
	35.9
	53.4

	
	Not Sure
	19
	18.4
	18.4
	71.8

	
	Disagree
	1
	1.0
	1.0
	72.8

	
	Strongly Disagree
	28
	27.2
	27.2
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings show that 17.5% of the respondents strongly agreed, 35.9% agreed, 18.4% were not sure, 1.0% disagreed and 27.2% strongly disagreed. With 53.4% in agreement, it indicates that the school management committees are quite useful in helping the school’s administration to raise funds for school’s operations for example on the utilization of land by squatters who have to pay rental fees, managing space in the school for subsidiary business like canteen, sand sale at Kiwafu Primary and where kiosks are put. This generated revenue can be utilized for schools operations in consultation between the school head teacher and the members of school management committees.   
There are often confrontations between School management committees and members of the school’s administration which affects financial performance
The study findings on whether there are often confrontations between School management committees and members of the school’s administration which affects financial performance are presented in table 7.9;
Table 7.9: There are often confrontations between School management committees and members of the school’s administration which affects financial performance
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	32
	31.1
	31.1
	31.1

	
	Agree
	25
	24.3
	24.3
	55.3

	
	Not Sure
	19
	18.4
	18.4
	73.8

	
	Disagree
	15
	14.6
	14.6
	88.3

	
	Strongly Disagree
	12
	11.7
	11.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The study discovered that 31.1% of the respondents strongly agreed, 24.3% agreed, 18.4% were not sure, 14.6% disagreed and 11.7% strongly disagreed. With 55.4% in agreement, it means that there are often confrontational relations between School management committees and members of the school’s administration on who has more powers to regulate the financial aspects of management as either side wishes to have exclusive control over the utilization of finances and the supervision of expenditures. For 26.3% noted that since each group know their mandate, the school administrators as accounting officers take precedence in managing expenditure as management, but report to the school management committee. This is credibly better for financial performance in the school.
School management committees control all the government funding to schools
The study findings on whether the School management committees control all the government funding to schools are presented in table 7.10;
Table 7.10: School management committees control all the government funding to schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	14
	13.6
	13.6
	13.6

	
	Agree
	1
	1.0
	1.0
	14.6

	
	Not Sure
	11
	10.7
	10.7
	25.2

	
	Disagree
	30
	29.1
	29.1
	54.4

	
	Strongly Disagree
	47
	45.6
	45.6
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The results of the study reveal that 13.6% of the respondents strongly agreed, 1.0% agreed, 10.7% were not sure, 29.1% disagreed and 45.6% strongly disagreed; and in this case, 74.7% noted that it is not true that the School management committees control all the government funding to schools because they are just administrative committees and not accounting committees. In line with the 2015 Financial Management Act of Uganda, the control of all government monies is in the hands of the accounting officers which these schools (Kiwafu Primary, Nsangi Primary and Wampewo Ntake) strictly adhere to, and in the context of the school, it is the head teachers not the members of the school management committees, but as 14.6% agreed, they can liaise with the school management headed by the head teacher to explore the financial expenditures and incomes of the school.
The School management committees keep the financial records of the schools
The study findings on whether the School management committees keep the financial records of the schools are presented in table 7.11;

Table 7.11: The School management committees keep the financial records of the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	9
	8.7
	8.7
	8.7

	
	Agree
	13
	12.6
	12.6
	21.4

	
	Not Sure
	16
	15.5
	15.5
	36.9

	
	Disagree
	27
	26.2
	26.2
	63.1

	
	Strongly Disagree
	38
	36.9
	36.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings of the study show that 8.7% of the respondents strongly agreed, 12.6% agreed, 15.5% were not sure, 26.2% disagreed and 36.9% strongly disagreed. With 63.1% in disagreement, it implies that the school management committees are not the chief custodians of the financial records of the school because they are not involved in the day-today operations of the school, but for 21.3% agreed that only those financial records of the schools they are provided to approve of or scrutinize are the ones they are obliged to keep. Therefore, it’s not them- School management committees that keep the financial records of the schools, but the school head teachers are entitled to ensure that even the minor and trivial financial records are at hand because even the auditor will audit their books of account not the School management committees’ financial extracts.     
School management committees appoint accountants or bursars for the schools
The study findings on whether the School management committees appoint accountants or bursars for the schools are presented in table 7.12;
Table 7.12: School management committees appoint accountants or bursars for the schools

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Agree
	14
	13.6
	13.6
	13.6

	
	Not Sure
	14
	13.6
	13.6
	27.2

	
	Disagree
	35
	34.0
	34.0
	61.2

	
	Strongly Disagree
	40
	38.8
	38.8
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings of the study revealed that 13.6% of the respondents agreed, 13.6% were not sure, 34.0% disagreed and 38.8% strongly disagreed.  As noted by 72.8% of the respondents, the School management committees do not appoint accountants or bursars for the schools, moreover these are appointed by the Ministry of Education and Sports or the district through the district service commission and Chief Administrative Officer (CAO), except as agreed by 13.6%, the members of the school management committees can bribe the way for their people at the district level, but at school level it is not their responsibility to appoint school accountants or bursars.
School management committees are tasked with supplementing the school resources with external funding
The study findings on whether the School management committees are tasked with supplementing the school resources with external funding are presented in table 7.13;
Table 7.13: School management committees are tasked with supplementing the school resources with external funding
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Not Sure
	31
	30.1
	30.1
	30.1

	
	Disagree
	14
	13.6
	13.6
	43.7

	
	Strongly Disagree
	58
	56.3
	56.3
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The researcher discovered that 30.1% of the respondents were not sure, 13.6% disagreed and 56.3% strongly disagreed, and as such 69.9% noted that the School management committees are not a fundraising committee or a money soliciting association, so in all the three schools (Kiwafu Primary, Nsangi Primary and Wampewo Ntake), they are not tasked with supplementing the school resources with external funding. Therefore they are just administrative committees to support the administration of the schools
SMCs: School management committees and the administration of universal primary schools

According to Sergiovanni, 1991), excellent schools with sound school management committees are composed of values and beliefs that support their direct and indirect development. The school management committees offer moral dimension of leadership based on normative rationality; rationality based on what we believe and what we consider to be good. The presentation, analysis and interpretation below focuses on the School management committees and the administration of universal primary schools (Kiwafu Primary, Nsangi Primary and Wampewo Ntake primary schools);
The School management committees are empowered and entrusted with some administrative roles to ensure proper functioning of the School
The study findings on whether the School management committees are empowered and entrusted with some administrative roles to ensure proper functioning of the School are presented in table 7.14;

Table 7.14: The School management committees are empowered and entrusted with some administrative roles to ensure proper functioning of the School
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	27
	26.2
	26.2
	26.2

	
	Agree
	31
	30.1
	30.1
	56.3

	
	Not Sure
	15
	14.6
	14.6
	70.9

	
	Disagree
	14
	13.6
	13.6
	84.5

	
	Strongly Disagree
	16
	15.5
	15.5
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings reveal that 26.2% of the respondents strongly agreed, 30.1% agreed, 14.6% were not sure, 13.6% disagreed and 15.5% strongly disagreed. With 56.3% in agreement, it implies that the School management committees are empowered and entrusted with some administrative roles to ensure proper functioning included here as; to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, to discuss the budget in a full School management committee meeting, to approve the budget (and send for final approval by DEO), to monitor implementation of the budget (and checks stock supplies), to write off worn out, surplus or obsolete equipment with prior knowledge of the DEO, to link the school to the community, to ensure that funds received by and expenditures of the school are publicly displayed every month, to carry out fund raising for the school, to liaise with Foundation Bodies, to report regularly to parents and the community on the status of school programme, to demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the DEO for administrative and personnel needs.

The School management committees sensitize the community and parents, LCs and teachers to ensure that all school going age children attend school and complete the primary education cycle
The study findings on whether the School management committees sensitize the community and parents, LCs and teachers to ensure that all school going age children attend school and complete the primary education cycle are presented in table 7.15;

Table 7.15: The School management committees sensitize the community and parents, LCs and teachers to ensure that all school going age children attend school and complete the primary education cycle
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	4
	3.9
	3.9
	3.9

	
	Agree
	4
	3.9
	3.9
	7.8

	
	Not Sure
	20
	19.4
	19.4
	27.2

	
	Disagree
	44
	42.7
	42.7
	69.9

	
	Strongly Disagree
	31
	30.1
	30.1
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings of the study revealed that 3.9% of the respondents strongly agreed, 3.9% agreed, 19.4% were not sure, 42.7% disagreed and 30.1% strongly disagreed. This means that with 72.8% in disagreement, it indicates that school management committees are not mandated to sensitize the community and parents, Local Councils and teachers to ensure that all school going age children attend school and complete the primary education cycle. This is because they are not involved in the diurnal management of schools, though with 7.8%, they have to carry out their administrative roles and this brings them closer to the community in which the school operates. But the school management committees are not involved in sensitizing the community and parents, Local Councils and teachers, the government and the school management headed by the head teacher are the one who do so to encourage school going age children attend school and complete the primary education cycle in building their career. 
The School management committees keep records of minutes and regularly update the district education officers
The study findings on whether the School management committees keep records of minutes and regularly update the district education officers are presented in table 7.16;

Table 7.16: The School management committees keep records of minutes and regularly update the district education officers

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	21
	20.4
	20.4
	20.4

	
	Agree
	35
	34.0
	34.0
	54.4

	
	Not Sure
	27
	26.2
	26.2
	80.6

	
	Disagree
	10
	9.7
	9.7
	90.3

	
	Strongly Disagree
	10
	9.7
	9.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings reveal that 20.4% of the respondents strongly agreed, 34.0% agreed, 26.2% were not sure, 9.7% disagreed and 9.7% strongly disagreed. This means that with 54.4% in agreement, the school management committees keep records of minutes and regularly update the district education officers whenever it is necessary. But 19.4% disagreed because the head teacher is the minute secretary who keeps the records of all that transpires in meetings, but the fact is that, the school management committees have their file in the schools, where they keep their records to better track what they do and deliberate as decide on.
The School management committees undertake supervision in schools
The study findings on whether the School management committees undertake supervision in schools are presented in table 7.17;

Table 7.17: The School management committees undertake supervision in schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	19
	18.4
	18.4
	18.4

	
	Agree
	33
	32.0
	32.0
	50.5

	
	Not Sure
	20
	19.4
	19.4
	69.9

	
	Disagree
	22
	21.4
	21.4
	91.3

	
	Strongly Disagree
	9
	8.7
	8.7
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The findings show that 18.4% of the respondents strongly agreed, 32.0% agreed, 19.4% were not sure, 21.4% disagreed and 8.7% strongly disagreed. With 50.4% in agreement, it means that going by their mandate and from the respondents, the school management committees undertake supervision in schools so as to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, liaise with Foundation Bodies, demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the District Education Officers for administrative and personnel needs, but for 30.1% noted that in the schools, the existing school management committees are unable to carry out open supervision in the schools. But the role of these school management committees are respected and carried out in the schools.
 The School management committees carry out monitoring of all school activities
The study findings on whether the School management committees carry out monitoring of all school activities are presented in table 7.18;
Table 7.18: The School management committees carry out monitoring of all school activities
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	13
	12.6
	12.6
	12.6

	
	Agree
	41
	39.8
	39.8
	52.4

	
	Not Sure
	39
	37.9
	37.9
	90.3

	
	Disagree
	5
	4.9
	4.9
	95.1

	
	Strongly Disagree
	5
	4.9
	4.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The study discovered that 12.6% of the respondents strongly agreed, 39.8% agreed, 37.9% were not sure, 4.9% disagreed and 4.9% strongly disagreed; so with 52.4% in agreement, it is evidenced by the fact that school management committees carry out monitoring of all school activities since the 2004 SMCs manual and handbook gives them power to give overall direction to the operation of the school through ensuring that the school have a development plan, receiving the budget from the staff, discussing the budget during their meeting, approving the budget and send for final approval by District Education Officer, and then monitor implementation of the budget through the various operations. This is done albeit with some hiccups like low cooperation of the school heads.

The School management committees have a consultative role in the schools
The study findings on whether the School management committees have a consultative role in the schools are presented in table 7.19;

Table 7.19: The School management committees have a consultative role in the schools

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	25
	24.3
	24.3
	24.3

	
	Agree
	38
	36.9
	36.9
	61.2

	
	Not Sure
	20
	19.4
	19.4
	80.6

	
	Disagree
	17
	16.5
	16.5
	97.1

	
	Strongly Disagree
	3
	2.9
	2.9
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022

The findings show that 24.3% of the respondents strongly agreed, 36.9% agreed, 19.4% were not sure, 16.5% disagreed and 2.9% strongly disagreed. This means that with 61.2% of the respondents in agreement, the School management committees have a consultative role in the as they liaise with Foundation Bodies, encourage the school administration and management to promote parents and community interests in the status of school development programme, demonstrate exemplary leadership, and support the Head teacher by making follow-ups to the District Education Officer for administrative and personnel needs; but 19.4% noted that the existing School management committees have not been able to exhaust this mandate as they are undermined in their work by the powerful school head teachers and their cronies at the district level.
The School management committees play administrative roles in the schools
The study findings on whether the School management committees play administrative roles in the schools are presented in table 7.20;

Table 7.20: The School management committees play administrative roles in the schools
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	32
	31.1
	31.1
	31.1

	
	Agree
	11
	10.7
	10.7
	41.7

	
	Not Sure
	20
	19.4
	19.4
	61.2

	
	Disagree
	20
	19.4
	19.4
	80.6

	
	Strongly Disagree
	20
	19.4
	19.4
	100.0

	
	Total
	103
	100.0
	100.0
	


Field data, 2022
The study revealed that 31.1% of the respondents strongly agreed, 10.7% agreed, 19.4% were not sure, 19.4% disagreed and 19.4% strongly disagreed; and with 41.8% in agreement it means that that the School management committees are mandated (SMC Handbook, 2004, and Education Act, 2008) to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, to discuss the budget in a full School management committee meeting, to approve the budget (and send for final approval by DEO), to monitor implementation of the budget (and checks stock supplies), to write off worn out, surplus or obsolete equipment with prior knowledge of the DEO, to link the school to the community, to ensure that funds received by and expenditures of the school are publicly displayed every month, to carry out fund raising for the school, to liaise with Foundation Bodies, to report regularly to parents and the community on the status of school programme, to demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the DEO for administrative and personnel needs, which according to 38.8% noted that is not executed in that way in all the three schools, but at Nsangi and Wampewo Ntake primary schools they are doing whatever is within their means to influence school management policy with assistance of the foundation body members from the Church of Uganda,
Qualitative analysis and presentation of findings: (Personal Interviews)

The in-depth interviews were personally conducted from the different areas with the key purposive selected respondents and at the three schools of Kiwafu Primary, Nsangi Primary and Wampewo Ntake primary schools. The findings from the Personal Interviews were analyzed and presented in thematic form. This was intended to generate meanings out of the discussions in relation to role of school management committees in the administration of universal primary schools in Uganda
According to the focus group discussions, some members argued that the SMCs, in some of the schools, do not approve work plans and budgets at all because they may not understand. This was cited in the most rural schools whose members most of year are in the Kraals except for some chairpersons of SMCs who are available. 
From these findings it is evident that, the SMCs, in most cases approved the school work plans and budgets. It has also been pointed out that some head teachers only concentrate on making work plans and budgets for UPE funds and activities without declaring other sources of funds and how they are spent
The majority of participants from FGD mentioned that some of the schools do not have mission statements. They explained that some head teachers were reluctant and ignorant about mission statement formulation yet they were the ones to guide the SMCs, PTA, staff, pupils, foundation body on the formulation of school mission statement. One elder lamented,
Some of these head teachers are drunkards, they do not spend time to understand the guidelines of their work and they are always in the trading centre with beers, when we complain, they rebuke us saying we are not inspectors of school.
One member explained, 

Formulation of school mission statement and objectives can only be easy for the SMCs who were selected, inducted and trained on their mandated roles. Also those who get involve in monitoring the school activities are knowledgeable about the processes. What is common with the current SMCs they give more time to cattle rearing than school activities?

On the issue of School monitoring by the School Management Committees

One respondent noted that with the implementation of Universal Primary Education, the attention was placed on the ‘local school management’. The School Management Committee is charged with the duty of ensuring the day to day school operation. Accordingly, the Government of Uganda (GoU) formalized community participation as an innovation to ensure the supervision, management and implementation of all the aspects of Universal Primary Education. And emphasis was put on School Management committee in schools.
Focus group discussion with some respondents on the same issue noted that the quality of leadership makes the difference between the success and failure of a school. Another respondent further noted that research and inspection clarify the extent to which the quality of leadership is crucial to improvement. In highly effective schools, it is the SMC who sets the pace, leading and motivating pupils and staff to perform to their highest potential.
Interview guide responses on the issue of accountability by the School Management Committees and their impact on administration of universal primary education, it was revealed that in Wampewo Ntake primary schools angry parents stormed the school demanding the immediate transfer of the school head-teacher and the  withdrawal of appointment of the Chairperson of the school’ Management Committee. The parents accused the two of frustrating the school’s development and academic performance. The head-teacher was accused of conniving with the Chairperson School Management Committee not to call for annual general meeting for the last two years. The same respondent further alluded that the school had in the last three years not had more than 10 children passing in either first or second division, with most of them getting division U in Primary Leaving Examinations

Pertaining to interview guide responses on the schools having mission statements, the respondents concurred with view that few schools had mission statements. They concluded that the role of SMCs in ensuring that all the schools have mission statements and objectives is generally low in the selected schools. This could be used to measure the level of their effectiveness in performing their mandated roles. The findings of the study also indicated low level of SMCs effectiveness in school management.
Out of the 35 who were asked to give their views on the SMC attendance of meetings, 30 indicated that, not all SMCs were effective and they attended meetings irregularly. Most of them were only performing the supervisory role and neglected the administrative and consultative roles. There are schools that do not hold any meeting the whole year and no minutes in the office of the DEO. One key-informant said
Asked what hindered most of the SMC members from attending meetings regularly, one key- informant mentioned that some head teachers were reluctant in calling meetings and lack of lunch after meetings, especially, for those who are away in the kraals and have to walk long distances to the schools. One SMC member summarized that,
The head teachers should look for all possible ways of providing lunch after meetings. One cannot walk up to 3 kms to go and attend a meeting and walk back on empty stomach after the meeting. It is not fair to expect such a person to attend the next meeting without being given some allowances
The participants from FGD mentioned that the subcommittees of academic, finance, disciplinary and construction rarely hold meetings involving the teachers and parents. However they noted that, the finance committee meets to approve the school budgets estimates and eventually oversee the expenditures of the budgets more frequently. They also plan and organize fundraising activities. Meanwhile the disciplinary committee meets occasionally to handle extreme cases of indiscipline of the staff and the pupils in the school. They also oversee the feeding programmes and distribution of the non-food items, plan for water and sanitation in the school. The academic committee works with class teachers and director of studies and they are the custodians of good performance in the school
The FGD participants mentioned that SMC was a link between the school and community. To them the SMCs have performed their roles effectively in the primary schools. This is reflected in the good performances of pupils in primary leaving examinations. In tow schools out of three sampled, there was cooperation between the teachers, head teachers and pupils, regular meeting of various committees and a child friendly learning environment, increased parent’s participation in school activities
When the key-informants were asked what they thought about the role of SMCs in handling disciplinary cases in school, they concurred that in a few schools the cases were regularly handled. They also commented that in some instances they handle few cases because some head teachers conceal the information from them and in others the cases are few. The majority of participants from FGD were in agreement that the SMCs rarely solved discipline cases in schools. To them it is the role of the head teacher to let the SMCs know of existing problems in the school

The key-informants, when asked to give their views on some of the factors that made some parents not value education, mentioned cultural beliefs and traditional way of life. They also concurred that education alienates the children from community life and pastoralsim was labour intensive hence some parents need the children to participate in rearing and watering the livestock. In the focus group discussions, most discussants disagreed that the some people do not value education. 
CHAPTER EIGHT
TOWARDS HARMONIZING THE ROLE OF SCHOOL MANAGEMENT COMMITTEES AND THE ADMINISTRATION OF UNIVERSAL PRIMARY SCHOOLS IN WAKISO DISTRICT
Introduction 

According to the School Management Committee Training Handbook (2004), the roles or functions of School Management Committees are quite diverse, and they include giving overall direction to the operation of the school, ensuring that the school has a development plan, receiving budget from the staff, discussing the budget in a full school management committees meeting, approving the budget (and send for final approval by District Education Officer, monitoring the implementation of the budget (and checks stock supplies, writing off worn out, surplus or obsolete equipment with prior knowledge of the District Education Officer, linking the school to the community, ensuring that funds received by and expenditures of the school are publicly displayed every month, carrying out fund raising for the school, liaising with foundation bodies, reporting regularly to parents and the community on the status of school programme, demonstrating exemplary leadership, and supporting the Head teacher by making follow-ups to the DEO for administrative and personnel needs. From these numerous functions, the study objectives were obtained including ensuring that the school has a development plan, linking the school to the community and ensuring that funds received by and expenditures of the school are publicly displayed every month.

How the school management committees ensure the availability of development plans universal primary schools in Wakiso District
School management committees have many functions which are based on enrolment of learners’ ad teachers, retention of the learners and the best performing teachers, completion of elementary education with quality for all children in the school and preparation of school development plan. The members of the School management committees need to be aware of their roles and functions in order to contribute effectively to the development of a school. As Aikara (2011) pointed out, every School Management Committee is obliged to prepare a school development plan in such a manner as may be prescribed to the appropriate Government or local authority as the case may be. Regarding how the school management committees ensure the availability of development plans universal primary schools in Wakiso District, the discussion is shown below;
Descriptive Statistics
	
	Mean
	Std. Deviation
	N

	Availability of development plans
	27.68
	7.268
	103

	administration of universal primary schools
	19.50
	2.213
	103


Field data, 2022
From the descriptive statistics above, with mean at 27.68 and standard deviation at 7.268 for the availability of development plans, it means that the school management committee participates in developing these plans but their position is often influenced by the school head teacher, since mean at 19.50 and standard deviation at 2.213, the approved plans are vital as guidelines for the administration of universal primary schools. So the school management committee involvement in drafting and approving them is good for the proper administration of the school.

Correlations
	
	Availability of development plans
	administration of universal primary schools

	Availability of development plans
	Pearson Correlation
	1
	-.201*

	
	Sig. (2-tailed)
	
	.042

	
	N
	103
	103

	administration of universal primary schools
	Pearson Correlation
	-.201*
	1

	
	Sig. (2-tailed)
	.042
	

	
	N
	103
	103


Field data, 2022

*.Correlation is significant at the 0.05 level (2-tailed).

From the Pearson correlations at -.201 (Sig.2 tailed, .042), it shows that the school management committees are involved in drawing up development plans for the school. According to Kholowa (2007), making sure that they are working hand in hand with the head teacher in improving school activities for example school improving plan, supporting teachers for example procuring some teaching and learning materials, settling disciplinary issues or cases. 

ANOVA

	Availability of development plans  

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Between Groups
	1469.343
	9
	163.260
	3.874
	.000

	Within Groups
	3919.084
	93
	42.141
	
	

	Total
	5388.427
	102
	
	
	


Field data, 2022
From the analysis of variance (Anova), df. At 9, F at 3.874 and Sig. 000, it is indicates that the, the school management committees take part in school development planning with quite average input, thus making the school development plans available in the schools.  
The schools where school management committee leadership is prevalent such as Nsangi Primary and Wampewo Ntake assist in redefining the school boundaries where encroachment had been suspected to have occurred. However, school management committee in Kiwafu primary school is been given the responsibility to take charge of primary school developments and smooth running of schools, but need to be sensitized and trained, among others, by involving them in seminars, short courses and workshops to boost their managerial skills. It is a fact that many members within the school management committees lack managerial skills to implement and execute school activities, and as a result, some members were unable to effectively carry-out their responsibilities, but in planning they take a seeable role and these development plans when accented to with the input of the management committees they carry water, but because this is not done to the dot since the head teachers’ input overrides many on the management committees, the administration of universal primary schools is largely dependent on the headteacher in Kiwafu primary school, but these management committees have considerable influence in Wampewo Ntake and in Nsangi Primary school.  

According to Adeolu & Olusola (2013), school management committees (SMCs) are the managerial hand of basic public schools and these are governing agencies of the school, and their roles are central to the main activities and operations at the school level. The school management committee is supposed to work for the enhancement of the school and its community by working in the interest of the school. By law, the school management committees is the governing body of basic schools in the various communities in Ghana and are supposed to promote the interest of the school and its learners for the children to receive the best education. 
Every public school has such a committee constituted based on state agreed for formation and operations of the school management committee. The existing the school management committees have ensured the availability of development plans in these universal primary schools in Wakiso District.

How school management committees link the community to the education programmes of universal primary schools in Wakiso District
Regarding how school management committees link the community to the education programmes of universal primary schools in Wakiso District; according to Rani and Arora (2004), education without the active participation of the community is considered a one-sided activity, an activity of supply model not that of the demand model. Community participation thus assumes critical importance in delivering relevant education. Management of education implies the management of educational goals, programmes and projects. The most significant component of management is the pillar paradigm of educational governance including managing education work, motivation and commitment, creativity and innovativeness, competence and confidence.
Descriptive Statistics

	
	Mean
	Std. Deviation
	N

	administration of universal primary schools
	19.50
	2.213
	103

	link the community to the education programmes
	31.86
	5.033
	103


Field data, 2022
From the descriptive statistics regarding the administration of universal primary schools where mean at 19.50 and standard deviation at 2.213, as well as link the community to the education programmes mean at 31.86 and standard deviation at 5.033, it means that the school management committee in Kiwafu Primary, Nsangi Primary and Wampewo Ntake primary schools, have not linked well the school and the community, except where some members of the committee are from the surrounding community, they have represented the community interests in the school quite well but no in pronounced form.    

Correlations

	
	administration of universal primary schools
	link the community to the education programmes

	administration of universal primary schools
	Pearson Correlation
	1
	.203*

	
	Sig. (2-tailed)
	
	.040

	
	N
	103
	103

	link the community to the education programmes
	Pearson Correlation
	.203*
	1

	
	Sig. (2-tailed)
	.040
	

	
	N
	103
	103


	Field data, 2022
*. Correlation is significant at the 0.05 level (2-tailed).




With the Pearson Correlations at .203 and Sig. 2 tailed at .040 regarding linking the community to the education programmes, it shows that the School management committee has tried its level best to link up with the community, but little has been achieved in this case, and Pearson correlation .203 and Sig. 2 tailed at. 040 regarding administration of universal primary schools show that the school management committees have not been so keen in integrating the community into the school programmes. The establishment of School Management Committees (SMCs) is all directed towards rejuvenating the status of communities and their members in school level management (Akyeampong, 2004). This essentially springs from the fact that communities assist the school in following ethics and compliance aimed at promoting management efficiency and effectiveness, thus in the case of Kiwafu Primary, Nsangi Primary and Wampewo Ntake Primary schools, gaps in this area exist.  

How the school management committees ensure that funds received are effectively managed and publicly reported in universal primary schools in Wakiso District
Regarding how the school management committees ensure that funds received are effectively managed and publicly reported in universal primary schools in Wakiso District, according to Woodrow (2006), school capitation grants are disbursed directly to schools, in two separate bank accounts, one for school materials and one for operational and maintenance expenditures. Both accounts are managed by the school management committee which comprises the head teacher as secretary and elected members among parents and teachers. One parent not member of the school management committees is a signatory of the account for school materials to ensure transparency and accountability in fund use. 

Descriptive Statistics

	
	Mean
	Std. Deviation
	N

	administration of universal primary schools
	19.50
	2.213
	103

	funds received are effectively managed
	42.07
	3.647
	103


Field data, 2022
From the descriptive statistics above, with mean at 19.50 and standard deviation at 2.213 for administration of universal primary schools and mean at 42.07 and standard deviation at 3.647 for funds received being effectively managed revealed that the school management committees have the mandate to ensure that the funds received by the schools are well spent to avail scholastic materials and tuition fees for the learners, but these school management committees have not been able to get an open picture since the head teachers who are the school accounting officers find themselves well positioned to account better for all school monies including the capitation grants; but since the district has to ensure the members of the school management committees have endorsed, it when they get a chance to screen well through the financial records, it when they approve of the expenditures for the funds.    
Correlations   

	
	administration of universal primary schools
	funds received are effectively managed

	administration of universal primary schools
	Pearson Correlation
	1
	.316**

	
	Sig. (2-tailed)
	
	.001

	
	N
	103
	103

	funds received are effectively managed
	Pearson Correlation
	.316**
	1

	
	Sig. (2-tailed)
	.001
	

	
	N
	103
	103


	**. Correlation is significant at the 0.01 level (2-tailed).


Field data, 2022
According to the Pearson correlations at .316 and Sig. 2-tailed at .001 for funds received are effectively managed, it indicates that the administration of these universal primary schools are accounting for the capitation and other grants well seeing the schools succeed, but the hand of the school management committees is not taking the forefront in this endevour. 

The funds are transmitted electronically twice a year by the Ministry of Education. Prior to releasing the first transfer of money to schools, the government conducted training and sensitization of primary school headmasters and as well as of the chairpersons and treasurers of the SMCs (MOEST, 2003).This meant that there was a greater need for communities to understand budget processes, and to have the skills to plan and make decisions about education expenditure. This has been achieved by training communities to monitor education policy and budget implementation, and by working to establish good governance structures in schools. The government of Uganda also provided procurement and financial management manuals, institutionalized the monitoring of fund utilization, enhanced the capacity of its school audit unit, and made it mandatory for primary school accounts to be audited annually. In addition, parents and communities are empowered to demand to know how funds are used, and the accounts have to be displayed on the boards for perusal by the stakeholders, which are seldom done in these schools as the financial information is held to the chest by the school administrators. Also the funds keep reducing as part of it is retained at every level of administration, and what actually schools receive is just a portion of the whole.

The study of the role of school management committees is guided by the systems approach theory developed by Ludwig Von Bertalanffy in 1956. The theory states that a system is a set of inter-connected and inter-related elements directed to achieve certain goals, so school management committees are part of the schools as organizations with an organic and open system composed of all units through which the school management committees as per their mandate (School Management Committee Training Handbook, 2004) of giving overall direction to the operation of the school, ensuring that the school have a development plan, receiving budget from the staff, discussing the budget in a full SMC meeting, approving the budget (and send for final approval by DEO), monitoring implementation of the budget (and checks stock supplies), writing off worn out, surplus or obsolete equipment with prior knowledge of the DEO, linking the school to the community, ensuring that funds received by and expenditures of the school are publicly displayed every month, carrying out fund raising for the school, liaising with Foundation Bodies, reporting regularly to parents and the community on the status of school programme, demonstrating exemplary leadership, and supporting the Head teacher by making follow-ups to the DEO for administrative and personnel needs.

Hypothesis testing 
By way of the research hypothesis, the study findings show that to a small extent the school management committees are auxiliary partners to the administration of universal primary schools in Wakiso District, but the overriding fact is that to a large extent, school management committees and the administration of universal primary schools in Wakiso District are vital partners in the administration of universal primary schools in Wakiso District, hence the alternative or positive hypothesis which is, “there is a significant relationship between school management committees and the administration of universal primary schools in Wakiso District” stands as the school management committees are even empowered by law in their mandate.

Conclusion
This study sought to establish whether the following of the above roles or objectives are being achieved by the School Management Committees, namely; ensuring that the school has a development plan, linking the school to the community and ensuring that funds received by and expenditures of the school are publicly displayed every month. The ultimate influence of the administration of the operations of Universal Primary schools’ administration is playing a leading role by the SMCs in ensuring that the various partners in the school education system relate well so as to attain good results. But in the case of Kiwafu primary, Nsangi Primary and Wampewo Ntake Primary schools, the role of SMCS is quite lacking, but can be well developed to make them more potent. The next chapter, chapter nine contains the summary, conclusion and recommendations. Regression analysis results above indicated that availability of development plans, funds received accounted for 75.6% on the administration of universal primary schools and this was indicated by adjusted r squared of 0.756 implying that availability of development plans, funds received significantly affect the administration of universal primary schools. With respect to the coefficients, results further indicated that of all the aspects of School Management Committee roles, accounted or the  biggest influence and a positive change on the administration of universal primary schools (β=0.313, Sig=0.000). Lastly administrative roles satisfactorily accounted for a positive change on the administration of universal primary schools.
CHAPTER NINE
SUMMARY, CONCLUSION AND AREAS FOR FURTHER STUDY
Introduction 
This chapter contains the summary, conclusion of findings as well as areas for further study in line with the role of school management committees in the administration of universal primary schools in Wakiso District. The summary, conclusion are based on the following sub-themes; how the school management committees ensure the availability of development plans universal primary schools in Wakiso District, how school management committees link the community to the education programmes of universal primary schools in Wakiso District and how the school management committees ensure that funds received are effectively managed and publicly reported in universal primary schools in Wakiso District
Summary of findings
How the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
According to the study, 75.8% agreed that the School Management Committee are duty bound, and where they are active like in Wampewo Ntake, Kiwafu Primary and in Nsangi primary schools, these School Management Committees are involved in preparing the annual school development plans and proposals in liaison with the Head Teacher and the school administration in order to provide a headway for the development of the schools in a symmetric logical performance process. This has enabled more so Wampewo Ntake Primary to achieve constant and consistent develop in terms of infrastructures like buildings, scholastic programmes and so on. The School Management Committee seldom research from among the parents to get their views. Much as they may have embers from the local community, but by law they are not obliged to collect the views of the parents, hence they do not engage the parents directly in education planning and development as they, the School management Committee are not obliged to consult with the parents for their views, but plan according to the rule and regulations laid down by the Ministry of Education and Sports who are their main supervisors and appraisers. 

According to 81.5%, it is clear that the School Management Committees offer supervisory and stewardship to the schools, thus they guide and provide head teachers for example the ones of Wampewo Ntake and Nsangi Primary schools with the opportunity to improve school development plans through dialogue in the statutory regular meetings they hold that offer the platform t exchange views and come up with improved plans for better education service delivery. And further, 95.1% agreed that the School Management Committee is well composed and as such their leadership assist in defining and redefining the school boundaries against encroachment by the community, more so the extent of the physical coverage or their land, supervise the putting of landmarks, legal security of the confines and geography of the schools in form of land titles, their boundaries with the settlers and other institutions is enabled and legal documentation done. This mandate has been fulfilled in all the three schools being studied, that is Nsangi, Kiwafu and Wampewo-Ntake Primary schools which is why there are no land wrangles, but for them they utilize the land for other income generating activities like sand selling site at Kiwafu Primary school. 

From the 2004 SMC: School Management Committee Handbook, and the 2008 Education Act, the mandate of the SMCs is to be able to support planning in these public schools, but this has been more felt in Wampewo Ntake and Kiwafu Primary Schools which school are fully governed more by the Local government, while in Nsangi Primary, the Church of Uganda as a strong partner participates in the School Management Committee activities, but the School Management Committees are serving with expertise where the Local government would be unable to do so in time and in specified boundaries. The School Management Committees to plan and schedule the supervision of teachers’ performance in schools because many comprise none professional educationists, but on a small extent they can carry out some minimal supervision like class room attendance and coverage, which is not even so compulsory, but it is an exception in Kiwafu Primary school where the School Management Committees in direct liaison with the Municipality administration to make supervision as they have often done so, and it is not the case with Kyengera Town Council where Nsangi Primary School is or Nangabo Sub-County where Wampewo Ntake is located. But overall, the School Management Committees planning and scheduling of the supervision of teachers’ performance is not usual.    

The School Management Committees only meet on schedule to get and receive reports from the school administration every after three months, from which they can compile a report, the meetings are often scheduled at the request of the head teachers, and not regularly to make plans for terms by relying on the school head teachers report to plan for scholastic, school infrastructure needs and developments, but still a lot of gaps are left unfilled in this case. Sometimes, but not regularly, for staffing in non-teaching areas, the members of the School Management Committees are involved to screen and recruited the best candidate, but their influence depends on as 56.3% noted, the will of the head teachers and the district education officers, except where the central government may have interest. In addition to that, the School Management Committees plan for the school environment management as they secure the area geographically and by law, covered by the school, encourage the teachers and learners to plant trees, to keep the green in the schools and participate in environmental science activities like soil conservation, removal of all harmful foreign bodies in the soil.

How school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
According to the study, there are no signs or ways shown in which the School management committees have been able to merge the educational goals of the school and the community because that is not their primary goal, but on the other hand, though the School management committees have members from among the members of the community, the chief role of the School management committees is to ensure that the schools have the necessary inputs ranging from staff to funding and scholastic materials, and not necessarily to merge the educational goals of the school and the community, because by way of school operations they do not target community interests alone, but the educational goals of all under government supervision. 

The foundation bodies that s Church of Uganda have members on the School management committees can influence how the educational and management programmes for the school are run and this also affects the surrounding community from whom learners are sourced. As respondents noted though, since the School management committees are not professional educational bodies in these schools, like all over Uganda, they have no powers to influence or later educational and management programmes for the school and the surrounding community. The existing School management committees in Kiwafu ensure development of school projects that lead to improved school-community relations for example they have allowed the community sand mining association of Entebbe to use part of the land to gather and sale sand in Entebbe which is a source of rent income, Wampewo Ntake land is used by the school administration to grow food and vegetables for the school, and also some squatters to cultivate food and the same applies to Nsangi Primary school but the size of projects and land have dwindled so much that its now largely the teachers who utilize the land, an schools have no sustainable projects on the land. 

According to the study, the School management committees do not take it incumbent upon themselves to promote community participation in decision-making about the management of school activities at the school level because he community do not constitute an Ecclesia for school management, except that those who find themselves on the SMC are the ones who engage in managerial decisions pertaining to the administration and management of the school as mandated by the 2008 Education Act of Uganda. The general picture is that School management committees seldom promote access to learning for vulnerable children from the community because these schools; Kiwafu Primary, Nsangi and Wampewo Ntake are not schools for children with special needs and therefore do not offer special needs education. For Kiwafu would recommend pupils with special needs to be admitted to Entebbe Welfare school where government supports their education, for Nsangi Primary school would refer them to Katalemwa Welfare Centre and Wampewo Ntake would recommend them to Wakiso school of children with disabilities or Gene Orphanage and special needs centre in Masuulita Town Council. 

From the study, since the community is an integral part of the school through getting members to the School management committees, it does not mean that the existing School management committees are at all duty bound to promote school-based-community management for quality improvement in learning, but simply make sure that the school is functioning well, they can ably report success and weakness at the Annual general Meeting to the parents and guardians of learners. Further with 71.9% in agreement, one should know clearly that in all the three schools, Kiwafu Primary, Nsangi Primary and Wampewo Ntake, the School Management Committees are under no obligation and are not at all required to encourage the community members to take part in the appraisal of staff on termly and annual basis because the community does not govern the activities of the School Management Committees and the schools management. The School Management Committees and the school are governed under the Ministry of Education and Sports who delegate the education office at the district or municipality to carry out appraisal and in many cases the Ministry of Education and Sports for better quality assurance.

With 83.5% in agreement, it implies that the School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions for example ensure that the capitation and unconditional grants are availed to the schools and managed well in the interest of paying tuition fees for the learners and availing scholastic items. Also they- School management committees have ensured that there is no educational exclusion as the fees is paid and the teachers only pay a small r nominal fees to cater for the welfare of their children at school for example providing them porridge and the mid-day meal, and seek for support from the non-state actors like development partners with scholastic materials and trainings for better capacity building. School management committees promote local government effective participation in day to day functioning of the schools for example they advise the district education officers about the state of the schools which enables the District Education Officer, District Inspector of Schools and the entire local government setup to effectively monitor these schools, and for the case of Kiwafu Primary School, Entebbe Municipal Council is doing so, Nsangi primary school is supervised by Kyengera Town Council, and Nangabo Sub-County is doing so with Wampewo Ntake primary school. The existing School management committees are not so strong to promote local government effective participation in day to day functioning of the schools, but influence because they have an advisory role in the schools and with local government education offices. The School management committees do not solicit for community input in the policy formulation for appropriate school management in any of the schools under this study (Kiwafu, Nsangi and Wampewo Ntake) because they are not directly answerable to the community, but the fact is School management committees hardly solicit for community input in the policy formulation for appropriate school management, but nevertheless the schools are running without this vital input from the community coming in consistently. 

How the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
Findings of the study revealed that with 74.8% in disagreement, it implies that School management committees do not undertake budget formulation processes, but are simply part of the budgeting committee which means that it is not their entire mandate as the front line committee but work together with the Head teachers in the case of Kiwafu Primary school, and in liaison with the members of the foundation body like Church of Uganda in the case of Nsangi Primary and Wampewo Ntake to come up with a budget for the term for effective financial management. The School management committees may be fringe in the case of budgeting but they should approve of it, so they have but a limited role in budget formulation as they are not the main actors, but subsidiary actors and observers. For 65.0% in agreement, it mean that the existing School Management Committees members are involved in discussing and approving the school budget and use of the funds. This they do not do so independently, but in liaison with the school administration and often the foundation body as key stakeholders in the instance. The School management committees monitor the budget implementation through the various administrative structures of the schools for example they can discuss with the Head teacher and the administration about how the budget is being implemented including the locally generated revenue, the capitation grants vis-a-viz the number of pupils being paid for, the unconditional grants which would support scholastic provisions and development of the school infrastructures. 

According to the study, 71.8% of the respondents agreed that because the schools receive this money from the Ministry of Education and Sports, and as such the School management committees must follow up by their mandate on how this money is used for procurement of scholastic materials, replenishing the school structures and catering for those who labour in doing so, purchases of materials used from time to time for the schools to operate well. The School management committees have the mandate to provide information to school’s management on procurement and financial management in order to ensure that there is acquisition of supplies from authentic sources, get the best quantity and quality in order to ensure value for money. This ensures proper procurement planning and administration and avoids unnecessary financial losses and tightens the noose on corruption.

The study discovered that School management committees have limited administrative and managerial powers, therefore they cannot provide a clearer strategic lead on financial expenditures in the schools. This is because they are only administrative committees to oversee the operations of the schools as mandated by the 2008 Education Act and 2004 guidelines for their operations. The School management committees do not have the clear powers to task the school administration to account for the funds earned and used. Since School management committees are custodians whom the central government has put in place as a managemet committee for the schools, in Kiwafu Primary, Nsangi Primary and wampewo Ntake Primary schools, they have the right and often exercise it to discuss the accountability for capitation grants and the unconditional grants as well as locally generated revenue with the school administration and district education officers to ensure accountability for the financial aspects of the schools’ performance, but their power is undermined because they are not executives and can be bypassed in the main expenditure lines, though this can be checked.  

The school management committees are quite useful in helping the school’s administration to raise funds for school’s operations for example on the utilization of land by squatters who have to pay rental fees, managing space in the school for subsidiary business like canteen, sand sale at Kiwafu Primary and where kiosks are put to generate revenue. There are often confrontational relations between School management committees and members of the school’s administration on who has more powers to regulate the financial aspects of management as either side wishes to have exclusive control over the utilization of finances and the supervision of expenditures. 

According to the study, it is not true that the School management committees control all the government funding to schools because they are just administrative committees and not accounting committees. In line with the 2015 Financial Management Act of Uganda, the control of all government monies is in the hands of the accounting officers which these schools (Kiwafu Primary, Nsangi Primary and Wampewo Ntake) strictly adhere to, and in the context of the school, it is the head teachers not the members of the school management committees, The school management committees are not the chief custodians of the financial records of the school because they are not involved in the day-today operations of the school, therefore, it’s not them-School management committees that keep the financial records of the schools, but the school head teachers are entitled to ensure that even the minor and trivial financial records are at hand because even the auditor will audit their books of account not the School management committees’ financial extracts; further, the School management committees do not appoint accountants or bursars for the schools, moreover these are appointed by the Ministry of Education and Sports or the district through the district service commission and Chief Administrative Officer (CAO), except members of the school management committees can bribe the way for their people at the district level, but at school level it is not their responsibility to appoint school accountants or bursars. Still, School management committees are not a fundraising committee or a money soliciting association for Kiwafu Primary, Nsangi Primary and Wampewo Ntake, they are not tasked with supplementing the school resources with external funding.
SMCs: School management committees and the administration of universal primary schools
From the study, it was discovered that the School management committees are empowered and entrusted with some administrative roles to ensure proper functioning included here as; to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, to discuss the budget in a full School management committee meeting, to approve the budget (and send for final approval by DEO), to monitor implementation of the budget (and checks stock supplies), to write off worn out, surplus or obsolete equipment with prior knowledge of the DEO, to link the school to the community, to ensure that funds received by and expenditures of the school are publicly displayed every month, to carry out fund raising for the school, to liaise with Foundation Bodies, to report regularly to parents and the community on the status of school programme, to demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the DEO for administrative and personnel needs. But the school management committees are not mandated to sensitize the community and parents, Local Councils and teachers to ensure that all school going age children attend school and complete the primary education cycle. 

The school management committees keep records of minutes and regularly update the district education officers whenever it is necessary. But 19.4% disagreed because the head teacher is the minute secretary who keeps the records of all that transpires in meetings, but the fact is that, the school management committees have their file in the schools, where they keep their records to better track what they do and deliberate as decide on. Going by their mandate from the central government, the school management committees undertake supervision in schools so as to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, liaise with Foundation Bodies, demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the District Education Officers for administrative and personnel needs. But the role of these school management committees are respected and carried out in the schools. 

The school management committees carry out monitoring of all school activities since the 2004 SMCs manual and handbook gives them power to give overall direction to the operation of the school through ensuring that the school have a development plan, receiving the budget from the staff, discussing the budget during their meeting, approving the budget and send for final approval by District Education Officer, and then monitor implementation of the budget through the various operations. This is done albeit with some hiccups like low cooperation of the school heads. The School management committees have a consultative role in the as they liaise with Foundation Bodies, encourage the school administration and management to promote parents and community interests in the status of school development programme, demonstrate exemplary leadership, and support the Head teacher by making follow-ups to the District Education Officer for administrative and personnel needs. 

Conclusion of findings 
How the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
The study concludes that the School Management Committee are duty bound, and where they are active like in Wampewo Ntake, Kiwafu Primary and in Nsangi primary schools, these School Management Committees are involved in preparing the annual school development plans and proposals in liaison with the Head Teacher and the school administration in order to provide a headway for the development of the schools in a symmetric logical performance process. In addition to the above, the School Management Committees have offered supervisory and stewardship to the schools, thus they have been in position to guide and provide head teachers for example the ones of Wampewo Ntake and Nsangi Primary schools with the opportunity to improve school development plans through dialogue in the statutory regular meetings they hold that offer the platform t exchange views and come up with improved plans for better education service delivery. 
The study further concludes that School Management Committee derive their powers from the School Management Committee Handbook, 2004 and the 2008 Education Act where they are required to support planning in these public schools, but this has been more felt in Wampewo Ntake and Kiwafu Primary Schools which school are fully governed more by the Local government, while in Nsangi Primary, the Church of Uganda as a strong partner participates in the School Management Committee activities, but the School Management Committees are serving with expertise where the Local government would be unable to do so in time and in specified boundaries. 

How school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
On school management committees linking the community to the education programmes, the study concludes that there are no signs or ways shown in which the School management committees have been able to merge the educational goals of the school and the community because that is not their primary goal, but on the other hand, though the School management committees have members from among the members of the community, the chief role of the School management committees is to ensure that the schools have the necessary inputs ranging from staff to funding and scholastic materials, and not necessarily to merge the educational goals of the school and the community, because by way of school operations they do not target community interests alone, but the educational goals of all under government supervision. 
The study concludes that School Management Committees and the school are governed under the Ministry of Education and Sports who delegate the education office at the district or municipality to carry out appraisal and in many cases the Ministry of Education and Sports for better quality assurance. The School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions for example ensure that the capitation and unconditional grants are availed to the schools and managed well in the interest of paying tuition fees for the learners and availing scholastic items. 
How the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools
The study concludes that School management committees do not undertake budget formulation processes, but are simply part of the budgeting committee which means that it is not their entire mandate as the front line committee but work together with the Head teachers in the case of Kiwafu Primary school, and in liaison with the members of the foundation body like Church of Uganda in the case of Nsangi Primary and Wampewo Ntake to come up with a budget for the term for effective financial management. The study concludes that the School management committees must follow up by their mandate on how this money is used for procurement of scholastic materials, replenishing the school structures and catering for those who labour in doing so, purchases of materials used from time to time for the schools to operate well. 
School management committees and the administration of universal primary schools
The study concludes that the School management committees are empowered and entrusted with some administrative roles to ensure proper functioning included here as; to give overall direction to the operation of the school, to ensure that the school have a development plan, to receive budget from the staff, to discuss the budget in a full School management committee meeting, to approve the budget (and send for final approval by DEO), to monitor implementation of the budget (and checks stock supplies), to write off worn out, surplus or obsolete equipment with prior knowledge of the DEO, to link the school to the community, to ensure that funds received by and expenditures of the school are publicly displayed every month, to carry out fund raising for the school, to liaise with Foundation Bodies, to report regularly to parents and the community on the status of school programme, to demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the DEO for administrative and personnel needs. 
Recommendations 

Regarding how the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools, the study recommends that the central government and local government must exert the school management committees as the primary architects of programmes which must be implemented in the schools like infrastructure development to ensure wider mandate for school development and administrative coherence in the schools

Regarding how school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools, the study recommends that the SMCs must be allowed to give overall direction to the operation of the school so that they can ably integrate community plans in the schools development plan for better academic and development value and report regularly to parents and the community on the status of school programme.

Regarding how the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary Schools, the study recommends that the SMCs should be made to liaise with Foundation Bodies, demonstrate exemplary leadership, and to support the Head teacher by making follow-ups to the DEO for administrative and personnel needs through better use of funds provided for school development and avoid corruption in order to ensure value for money.

Areas for further study 
The following areas for further study are rolled out;

a) The contribution of School-Based Management Operation for Quality Assurance in Uganda. 

b) Establishing the nexus for multi-casual evaluation of academic performance of Universal Primary schools in Uganda. 

c) Evaluating parental involvement in primary education in Uganda.
References

Adeolu, J.A & Olusola, W.I. (2013) A Conceptual Model for School-Based Management Operation and Quality Assurance in Nigerian Secondary Schools. Journal of Education and Learning; Vol.2, No. 2; 2013. Canadian Centre of Science and Education
Adongo Jennifer, D. K. (2018). Proposal and thesis writing. Nairobi: Pauline Publication Africa. Management Committee Roles Handbook by ministry of education and sports first edition 2005 revised edition 2007.

Aikara, Jacob (2011) Decentralization of Elementary Education and Community Participation in Kerala, Rajgiri Journal of Social Development. Vol 2(2). June pp161-194.
Akech Rosemary Oyollo (2018): Assessment of the effectiveness of school management committees in pastoral communities: a case study of Bokora County, Moroto District.
Akyeampong, K., Lussier, K., Pryor, J., & Westbrook, J. (2013) Improving teaching and learning of basic maths and reading in Africa: Does teacher preparation count? International journal of educational development, 33(3), 272-282.

Amin, M E (2005). Social science research: Conception, methodology and Analysis, Kampala.

Amini,
M.E
(2004). Foundation
of
Statistical
Inferences
for
Social Research, Makerere University, Kampala.

Andiva, J. (1996). How to be better of motivating people. St. Ives. Devon Clay Limited. Aremu, A.O.(2000). Impact of home, school and government on primary school pupils’ academic performance. Journal on exceptional child Vol 5, No 1 PP 106 – 110.

Aremuetal (2003). A multi-casual evaluation of academic performance Nigerian learners, issues and implications for national development. Education this millennium. Macmillan Nigo Ltd, Ibadan
Baku, J.K. (2018). The effects of community participation in the provision of basic education on access and quality of education. Bamako.

Bategeka, L. et al (2004), Financing Primary Education for All: Uganda, Institute of Development Studies, and University of Sussex.

Berg, R., &Noort, L. V. (2011). Parental involvement in primary education in Uganda Masters’ thesis, Utrecht University.

Best, J.W and Kahn, J.V (2001). Research in Education 7thed. New Delhi: Prentice Hall.

Bray, M (1996). Decentralization of Education: Community financing. Washington DC.

Bryman, A.(2006). Social Research Methods. Third Edition, Oxford University Press.

Caldwells, J.B and Spinks, J.M (1998). The self-management school. Falmer press. 
Chester Bernard. (1961) The evolution of management thought, Hoboken (NJ), John Wiley.

Cole, G (1996). Management Theory and Practice. Martins Printers. Tweed.

De Grauwe, A. (2005). “Does decentralization lead to school improvement? Findings and lessons from research in West Africa”. Journal of Education for international development 1:1-15

De Vos, A.S (1998). Research at grassroots: A primer for the caring profession. 
Pretoria Dupuis, A.L, Musial, D and Hall, G.E (1994). Introduction to the Foundation of American Education; 9th Edition. Allyn and Bacom

Eshwiwani, G.S (1993). Education in Kenya since independence. East African Educational Publishers. Nairobi

Ezenne, N.A (2012). The University Primary Education (UPE) in Uganda, Makerere University, Kampala
Fayol Henri (1920) General and industrial management. Translated by Constance Storrs, foreword by L. Urwick, New York, Pitman Publishing Corporation [reprinted by Martino Publishing, Mansfield Centre (CT), 2013].
Franklin, A.P. (2002). Corporations, Culture and Commitment. California Management Review.

GoI (1986) National Policy on Education. Department of Education, New Delhi: Ministry of Human Resource Development.

GoI (2009) The Right of Children to Free and Compulsory Education, 2009. 
Department of School Education and Literacy, New Delhi: Ministry of Human Resource Development.

Government of Malawi, Education Act 1962.  (Zomba, Government of Malawi).

Government of Uganda (1992). Government White Paper on the Education Policy Review Commission. Ministry of Education and Sports, Kampala.

Govinda R. and Bandyopadhyay, M. (2010) Changing Framework of Local governance and Community Participation in Elementary Education in India, CREATE Pathways to Access Research Monograph No.35, New Delhi/Brighton: NUEPA and University of Sussex.

Govinda, R. and Diwan, R. (2003) Community Participation and Empowerment in Primary Education: Indian Experience. New Delhi: Sage Publishers.

Grauwe, H (2007). Transforming School Supervision into a Tool for Quality Improvement. International Review of Education 53: 709-714

Grogan, L. (2006) Who benefits from universal primary education in Uganda? Unpublished report, Department of Economics, University of Guelph

Gupta,B.C, (1992). Management Theory and Practice, New Delhi: Sultan Chand and sons

Hacket, P (1998). Success in managing people. Biddles Limited. London

Holt, Renehart Koech Report, (1999) Totally Integrated Quality Education and Training, Nairobi: Government Printers

Kabiaru, R.N (2013). Analysis of the role of School management committee in the implementation of inclusive education in public schools in Kasarani District, Kenya. University of Nairobi – unpublished

Kaggwa, V (2003). Contribution of teachers’ involvement in school administration on students’ academic performance in private secondary schools. Kampala.

Kakuru, D. M. (2006) The combat for gender equality in education: Rural livelihoods in the context of HIV/AIDS. Wageningen: Wageningen Academic Publishers.

Kalule, J. C (2006). The influence of provision of scholastic materials on academic performance in the Brothers of Christian instruction founded schools.

Kamuge, J.M (1998). Report of Presidential Working Party on Education and Manpower trainee for next decade and beyond. Government printers. Nairobi.

Kamunge report, (1988). Presidential Working party on Education and Manpower Training for the Next Decade and Beyond. Nairobi: Government printers
Kapen, S (2012). How to be a Wise Leader, Principles that Work. Paulines Publications. Nairobi.

Kasente, D (2010). Enhancing the quality of primary education in Uganda: A case for improved literacy and improving the quality of teaching, Fountain Publishers, Kampala.

Kerlinger, F.N.(1983).Foundation of Behavioral Research. New York 

Kholowa, F.A.C. 2007. “Early literacy development opportunities for rural pre-school children in  Malawi:  case  study  of  four  pre-schools  in  Zomba  District,” (Unpublished Doctoral Dissertation, Chancellor College).

Kogan, M.Johnson, D.Packwood, T.Walker, T. (1984) School Governing Bodies. London, Heinemann Educational Books Ltd

Kombo, D.K and Tromp, D.L.A (2006). Proposal and Thesis writing: An Introduction. Paulines Publications’ Africa, Nairobi.

Koskei, A.C.(2004). The Role and Competence of Primary School Committees in Management of Primary Schools in Kenya.  Unpublished Thesis, Moi University

Koul, L (1990). Methodology of Educational Research. Vikas Publishing House PVT Ltd. New Delhi
London Cave, E and Wilkinson, C (1990). Local Management of school. Some practical issues, Routledge. London
Marek Bazik (2005) The Structuring of Organizations: A Synthesis of the Research, Englewood Cliffs (NJ), Prentice-Hall.
Maslow, A. H. (1954). Motivation and personality. New York: Harper and Row.
Mbiti, I. M. (2016). The need for Accountability in Education in Developing Countries. The Journal of Economic Perspectives, Vol. 30, No.3 Pp. 109 - 132

Mestry, R. (2003:2006). Accountability: The Principal or School Governing Body. South African Journal of Education, 24:126-132

Ministry of Education and Sports (1998), Guidelines on Policy, Roles, and Stakeholders in the Implementation of Universal Primary Education.
Ministry of Education and Sports (2003), Uganda Education Statistics Abstract 2003.
Ministry of Finance Planning and Economic Development (2004), Expenditure Release Tracking Study.

Ministry of Finance Planning and Economic Development (2004), Poverty Eradication Action Plan (PEAP).

MOEST (2003) Free Primary Education:  Every Child in School, Nairobi. Ministry of Education, Science & Sports (MOESS), Preliminary Education Sector Performance Report. Accra: Ghana.
Mugabe (2018) How School Management Committees monitor the implementation of Universal Primary Education in Uganda.
Mugenda, O.M and Magenda, A.G. (2003). Research Methods; Quantitative and Qualitative approaches. Act Press. Nairobi.
Mugo Jeremiah Munene (2009) ‘Investigating adequacy of security controls in Saudi Banking sector, An empirical study’, Journal of Accounting – Business & Management, Vol. 17, No. 1, Pp.1-41.

Najjiku Joan. (2018). Transforming School Supervision into a Tool for quality Improvement. International Review of Education 53: 709 -714Handbook. Nairobi: Basic Modern Management Consultants.

Nakibuuka Heresy, P (2018). The Management of organizational behaviour. New Jersey: Prentice hall Government of Kenya, (2003). Report of the task force on special needs education
Nzuve, V (1999). Elements of Organization behavior. University of Nairobi Press. Nairobi

Opande, K.S (2013). Influence of School Management Committees’ motivational practices
Openytho Adam, F. (2018). Community participation in school development: Understanding participation in basic schools Management in the Narumba District of April 16, 2012 from Publikasjoner.

Okitsu, T. (2011). Policy and practice of community participation in the Governance structure of Zambia. A  PhD Thesis, University of Sussex.

Olembo, J.O, Wanga, P.E, Karagu N.M (1992). Management in Education. Nairobi:  ERAP Printed by General Printer
Osei-Owusu, B.K (2012). Assessing the role of School Management Committees in improving Quality Teaching and Teaching in Ashante Mampong Municipal Basic schools. Journal of Emerging Trends in Educational Research and policy studies 3(5): 611- 615.

Passi, O.F (1995). Theraise people’s organization in primary education in Uganda.

Rani, Raj and Arora, Ranjana (2004) Community Participation in Elementary Education. The Primary TeacherS.Africa Journal of Education 2006) 
Samayende, S. &Arenstein, J. (2003) Audit reveals widespread pundering of food schemes. City Press

Ssewamala, F.M. et al. (2011). Strengthening Universal Primary Education in 
Uganda: The potential role of an asset based development policy. International Journal of Education Development. Vol. 31. Pp. 472 -477

Suzuki, J (2002). “Parental participation and accountability in primary schools in Uganda”. Compare journal of comparative education 32(2): 243-259.

The Dutch Agency SNV report (2013). Uganda teacher absenteeism is highest in world, Kampala. Retrieved from:http://ugandaradionetwork.com/story/ineffective-school-management-committees-breeding-decline-in-education-standards

The New Vision Newspaper, March 2, 2016

Uganda Education Act (2008)

UNEB (2007). Database of pupils’ performance in Primary Leaving Exams by District (2000-2006). Uganda National Examinations Board, Kampala.

UNEB (2007). The achievements of primary pupils in Uganda in English and Mathematics: National Assessment of Progress in Education 2006. Uganda National Examinations Board, Kampala.

UNEB (2011). National Assessment of Progress in Education. The Primary School pupils in Uganda in Numeracy, literacy and oral reading, UNEB, Kampala.

UNESCO (2012). Youth and Skills: Putting education to work. EFA Global Monitoring Report. UNESCO, Paris.

UNESCO (2013). The global learning crisis; why every child deserves quality education. UNESCO, Paris.

UNESCO (2015). Fixing the broken promise of Education For All. Finding from the Global Initiative from Out-of-School Children, Montreal

UNESCO. (2009) Overcoming inequality: why governance matters, EFA Global Monitoring Report, 2009, Oxford: Oxford University Press.

UPE Handbook (2004). Guidelines on Policy, Roles and Responsibilities of stakeholders in the implementation of Universal Primary Education.

Vermeulen, R. (2013). The quality of public primary education in rural Uganda. An assessment using a capability Approach. University of Amsterdam. Amsterdam

Vessel, G and Huitt, W. (2005). Moral and Character Retrieved from the worldwide website: http://chron.educ.valdosta.edu/whuitt.
Weber, Max. (1920). Politics as Vocation. pp. 135–36 in Weber's Rationalism and Modern Society, edited and translated by Tony Waters and Dagmar Waters. New York: Palgrave Macmillan
World Bank (2015). Investing in education for a half century. Retrieved from: http://www.wprldbank.org/mdgs/education.html.
APPENDICES

Appendix 1: Table for Determining Sample Size for a Finite Population

APPENDIX 2: QUESTIONNAIRE

Dear respondent,

My name is Kisembo Stephen, a student of Nkumba University pursuing a Master’s degree in Business Administration (Management). I am conducting this academic research on: “Role of School Management Committees in the Administration of Universal Primary Education Schools in Uganda: A case study of selected schools in Wakiso District” as a partial fulfillment of the requirement for the award of Master’s Degree in Business Administration of Nkumba University.

I request you to avail information, and as such your permission is being sought to participate in this study by filling in this questionnaire. The information provided will be only used for academic purposes and will be treated with utmost confidentiality. 

Section A: Background Information

Please tick the appropriate boxes and fill in where necessary.

1. Name of School (Optional):
_______________
	1
	Age(Years)

	
	Less than 25years
	26-35years
	36-45years
	46-56years
	56years and above

	
	1
	2
	3
	4
	5


	2
	Sex

	
	Female
	Male

	
	1
	2


	3
	Education qualification (Highest level attained)

	
	PhD
	Masters
	Bachelors
	Diploma
	Certificate
	Others(specify)

	
	1
	2
	3
	4
	5
	6

	4
	Duration in education service

	
	Less than 5years
	5-10years
	11-16years
	17years and above

	
	1
	2
	3
	4


	5
	Duration of the school management committee in the school

	
	Less than 5years
	5-10years
	11-16years
	17years and above

	
	1
	2
	3
	4


For section B, C and D, use the Likert Scale of five provided here: strongly Agree=5 (SA), Agree=4 (A), Not Sure=3 (NS), Disagree= 2(D)  and Strongly Disagree=1 (SD) to tick the most appropriate answer to you, and also provide responses in spaces provided as well for semi-structured questions;

Section B: How the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools

	Statement/question 
	SA
	A
	NS
	D
	SD

	1) The School Management Committee prepare annual school development plans and proposals 
	
	
	
	
	

	2) School Management Committee presents the views of the parents in education planning and development 
	
	
	
	
	

	3) The School Management Committees guide and provide head teachers with the opportunity to improve school development plans
	
	
	
	
	

	4) The School Management Committee leadership assist in defining and redefining the school boundaries against encroachment by the community 
	
	
	
	
	

	5) The School Management Committee operates as the planning body in public schools on behalf of the local government,
	
	
	
	
	

	6) School Management Committees plan and schedule the supervision of teachers’ performance in schools
	
	
	
	
	

	7) School Management Committees take part in planning for the utilization of unconditional grants provided to the schools
	
	
	
	
	

	8) School Management Committees meet regularly to make termly plans for school infrastructure needs and developments 
	
	
	
	
	

	9) School Management Committees take part in planning the staffing needs of the needs of the concerned school.
	
	
	
	
	

	10) School Management Committees plan for the school environment management
	
	
	
	
	


Section C: How school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools

	Statement/question 
	SA
	A
	NS
	D
	SD

	1) School management committees merge the educational goals of the school and the community 
	
	
	
	
	

	2) School management committees formulate educational and management programmes for the school and the surrounding community 
	
	
	
	
	

	3) School management committees ensure development of school projects that lead to improved school-community relations 
	
	
	
	
	

	4) School management committees promote community participation in decision-making about the management of school activities at the school level
	
	
	
	
	

	5) School management committees promote access to learning for vulnerable children from the community 
	
	
	
	
	

	6) School management committees promote school-based-community management for quality improvement in learning
	
	
	
	
	

	7) School Management Committees encourage the community members to take part in the appraisal of staff on termly and annual basis
	
	
	
	
	

	8) School management committees are aimed at combating educational exclusion through increasing awareness among local governing agencies about educational problems to seek for solutions
	
	
	
	
	

	9) School management committees promote local government effective participation in day to day functioning of the schools
	
	
	
	
	

	10) School management committees solicit for community input in the policy formulation for appropriate school management 
	
	
	
	
	


Section D: How the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools
	Statement/question 
	SA
	A
	NS
	D
	SD

	1) School management committees undertake budget formulation processes in the schools for effective financial management 
	
	
	
	
	

	2) School Management Committees members are involved in discussing and approving the school budget and use of the funds
	
	
	
	
	

	3) School management committees monitor the budget implementation through the various administrative structures of the schools
	
	
	
	
	

	4) School management committees supervise the use of capitation grants for school materials and operational and maintenance expenditures
	
	
	
	
	

	5) School management committees provide information to school’s management on procurement and financial management 
	
	
	
	
	

	6) The School management committees provide a clearer strategic lead on financial expenditures in the schools
	
	
	
	
	

	7) The School management committees ensure that the school management is properly accountable for the financial aspects of its performance
	
	
	
	
	

	8) The School management committees help the school’s administration to raise funds for school’s operations
	
	
	
	
	

	9) There are often confrontations between School management committees and members of the school’s administration which affects financial performance 
	
	
	
	
	

	10) School management committees control all the government funding to schools
	
	
	
	
	

	11) The School management committees keep the financial records of the schools
	
	
	
	
	

	12) School management committees appoint accountants or bursars for the schools
	
	
	
	
	

	13) School management committees are tasked with supplementing the school resources with external funding
	
	
	
	
	


Section E: SMCs and the administration of universal primary schools

	Statement/question 
	SA
	A
	NS
	D
	SD

	1) The SMCs are empowered and entrusted with some administrative roles to ensure proper functioning of the School 
	
	
	
	
	

	2) The SMCs sensitize the community and parents, LCs and teachers to ensure that all school going age children attend school and complete the primary education cycle
	
	
	
	
	

	3) The SMCs keep records of minutes and regularly update the district education officers 
	
	
	
	
	

	4) The SMCs undertake supervisory in schools
	
	
	
	
	

	5) The SMCs carry out monitoring of all school activities 
	
	
	
	
	

	6) The SMCs have a consultative role in the schools 
	
	
	
	
	

	7) The SMCs play administrative roles in the schools 
	
	
	
	
	


End

APPENDIX 3: INTERVIEW GUIDE

Dear respondent,

My name is Kisembo Stephen, a student of Nkumba University pursuing a Master’s degree in Business Administration. I am conducting this academic research on: “The Role of School Management Committees in the Administration of Universal Primary Education Schools in Uganda: A case study of selected schools in Wakiso District”.

I request you to avail information, and as such your permission is being sought to participate in this study by participating in the interview guide by these questions.

The information provided will be only used for academic purpose and will be treated with utmost confidentiality. 

Section A: How the school management committees ensure the availability of development plans in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools

1. In what ways do the School Management Committee ensure the existence of shorter and long-term development in the schools?

2. How do the School Management Committees strengthen school planning activities with the community representatives and leaders?

3. In what ways do the School Management Committees support school head teachers and staff to improve school development?

4. In what ways do the School Management Committees support approval of school development plans?

5. In what ways do the School Management Committees plan for the enhancement of teaching in the school?




6. How do the policies formulated by School Management Committees affect school operations?

Section B: How school management committees link the community to the education programmes of Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools

1. In what ways do School management committees cater for the education needs of the schools and the community? 






2. How do School management committees ensure involvement of community leaders in education planning for the school?

3. How do School management committees promote school-based-community management?

4. In what ways do the School management committees ensure effective participation of the local government in school administration?

5. How do the school management committees strengthen the working relations between the school and the community?

Section D: How the school management committees ensure that funds received are effectively managed and publicly reported in Kiwafu Primary, Nsangi Primary School and Wampewo Ntake Primary schools

1. In what ways do school management committees support school funding?

2. In what ways do School management committees ensure financial compliance in the schools?

3. What effect does the School Management Committees involvement in budget approval have on school operations?

4. a) What challenges do the school management committees face in financial management in schools?

b) How are the problems faced addressed?

Thank You






Role of School management committees


Availing school development plans


Linking the community to the education programmes of the schools


Ensuring effective management of funds in the school





Administration of universal primary schools


School development plans followed in the management of the schools


Proper SMC-Community-parent relationship is established


Funds to execute academic and administrative activities availed





Moderating/ intervening variables


Government Policy


Government supervision and support


Parents/community input
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